
 
 
Can’t remember your students’ names? Use place cards!   Verona Ní Drisceoil 
 

Why?  
I, like everyone else I’m sure, find it difficult to 
remember all of my students’ names. To help 
overcome this, and also to create a more inclusive and 
respectful environment, I use place cards in all of my 
seminars.  
 
What?  
In advance of the first seminar with a group, I make a 
place card (or ask the students to make one) for 
everyone. At the end of the seminar I then collect the 
place cards and bring them along to the next seminar.  
 
Impact  
For me, the place cards do a number of things. They 

help me to remember and get to know student names. Beyond that, and more importantly 
for me, they help to foster an atmosphere of respect and inclusivity. They also aid in a 
situation where you have 1 student dominating as you can simply look around and draw in 
other voices e.g. ‘Oana, Zoryana and Sam, what do you think…?’ 
 
Tackling controversial topics using role-play    Marie Hutton 

 
Why? 
 In the Justice, Equality and Society module, 
students are often required to discuss 
controversial topics which can lead to discussions 
becoming too personal or inappropriate. A small 
number of students may dominate and others 
may feel reticent about sharing their views. 
 

What?  
Marie’s seminar activity involves allocating students particular roles within the discussion so 
that instead of expressing their own views, students are required to argue from the 
perspective of e.g. a civil liberties charity or the Police. 
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Impact  
Students are able to engage with the various arguments and issues without having to reveal 
their personal views and the overall debate becomes more objective and less personal. It also 
forces students to consider issues, which they may have a strong view about, from a different 
point of view. Finally, it develops lawyerly skills of having to defend a position you may not 
personally agree with. 
 
See also Radio 4 series ‘Encounters’ in which two people, with very different views, are placed 
together in a studio and swap identities to see if they can empathise with each other.  
https://www.bbc.co.uk/programmes/b09jmx6p 
 
In-class evaluations      Paven Basuita 
 

Why?  
I wanted to find out how students were getting on with 
the module, identify any issues and find out how they 
were finding my style of teaching. 
 
What?  
I gave out short, hard-copy, anonymous surveys in class, 
before reading week, to gather student feedback on their 
learning experience and on my teaching. During reading 
week, I reviewed the comments and used them to adapt 
my approach to seminars. After reading week, I discussed 
the feedback comments with the class, including what I 
could and also couldn’t change, & why. 
 
Impact 
I was able to gather feedback on my teaching in a way 
which would not have been possible if I had asked the 
whole class directly. By doing these evaluations early in 
the term, rather than waiting until the end of the 
module, it gave me the chance to adapt my approach and 

address issues and problem areas. I find this tool is also useful if you have a ‘problem class’ 
i.e. one where there are issues around participation, preparation, group dynamics or you feel 
like you haven’t been able to establish a good rapport with the class. 
 
Peer Feedback on Problem Questions    Jeanette Ashton 
 

 
Why?  
A quick student-centred refresh for second year LLB 
students on how to approach problem questions following 
the summer break. 
 
 



What?  
In pairs: 1 student is as they are i.e. a second year, the other pretends to be a first year 
whose tutor is off sick and they have a hand-in deadline for a piece of coursework, a 
problem question, and no idea how to tackle it.  The second year has 3 to 5 minutes to give 
them top tips on how to approach, the 'first years' are encouraged to ask questions to 
clarify.  Open class - the 'first year' feeds back one tip. 
 
Impact  
As well as reminding them what they already know, this serves as an ice-breaker for the new 
group, students are comfortable discussing something they already have prior knowledge 
of. 
 
Stages to buying a house - a land law sorting exercise Verona Ní Drisceoil 
 

Why?  
I used this activity as a short interactive exercise 
at the start of a land law seminar on the Transfer 
of Land to help students in their knowledge and 
understanding of the process. 
 
What?  
This is a simple sorting/matching/logical thinking 
activity that could work well in a number of 
different contexts/subject areas. I simply listed 
the stages to buying a house, cut them up, 

laminated and placed in an envelope. I arranged 4 envelopes in total. Then, as a short 
exercise before our discussion of the main problem question, students were asked to work 
in groups to place the various stages in order. Whilst students were completing, I moved 
around the room to help facilitate discussion and made corrections as necessary. 
 
Impact 
This short exercise works really well as an ice-breaker, social interaction exercise and to help 
students with knowledge and understanding. The students said they found it really helpful 
and many took pictures on their phones. This exercise could work really well as a simple 
matching/linking exercise - cases/concepts/principles etc. The possibilities are endless and it 
doesn’t take much time and effort to set up. 

 
Who should be punished? Thinking 
critically about criminal law   
Tanya Palmer 
 
Why?  
This activity forms the bulk of the first criminal 
law seminar and is designed to get students 
thinking critically about the role of the criminal 



law. These seminars start in week 1, so students have no preparatory reading and may not 
have had any substantive lectures yet. 
 
What?  
Students are split into groups of 2-3. Each group is given a different brief scenario eg ‘A 
accidentally treads on her baby when entering her house, drunk, in darkness. The baby 
experiences pain and suffering, and requires treatment’ and a chart on flip chart paper with 
the headings ‘Should A be punished?’, ‘Yes’, ‘No’, ‘other issues’. Each student is also given 
some post it notes. Students are given 10 minutes in their groups to discuss the scenario, jot 
down on the post-its any arguments for or against punishing A and any other issues the 
scenario raises, and place them in the appropriate places on the chart. Each group then 
explains their analysis of their scenario to the rest of the class. 
 
Impact 
This exercise introduces students to the complex array of factors that play a role in deciding 
whether someone should be punished by the state via the criminal process and highlights 
that criminalisation isn’t necessarily the best response to every instance of harm. It builds 
students’ enthusiasm to find out how the law has dealt with some of the issues raised (eg 
duress, intoxication, mental illness) whilst encouraging students to think critically about 
what the law should do, not just learning what it currently does do. The chart encourages 
students to think about how they organise their ideas, and the post its mean all students are 
able to contribute, even if they lack the confidence to speak in front of the whole group. 
 
Linking Media Law to Practice      Judith Townend 
 
Why? 
Previous years’ feedback on this module encouraged me to emphasise how the subject 
relates to various career paths and roles; even if the students aren’t thinking of working 
directly in the field, it gives the topic a practical relevance.  
 
What? 
From week one, I introduce the students to the various job roles associated with media law 
and regulation: specialist solicitor firms and chambers, in-house positions, and in journalism 
and policy work. In discussions, we think about the practical implication of cases and policy 
for journalists or potential claimants, and the lawyers advising them. One week is dedicated 
to a session with a visiting practitioner; this year, this was delivered by Clare Hoban, a 
specialist media content solicitor. Separately, an external work experience opportunity was 
made available via the Director of Legal at NGN / The Sun, Justin Walford, who is alumnus of 
the University of Sussex.   
 
Impact  
Written and oral feedback has commented specifically on the benefits of this practical 
information and discussion, with several students flagging it as a highlight of the module. A 
number have said they now plan to pursue careers in the field and have followed up with 
Clare Hoban for further advice and organised placements.  Clare’s session encouraged them 
to apply their knowledge of case law and statute in real-life scenarios, which should 
enhance their understanding of the topics.   



 
What next: I’d like to put together a pack of information about careers with possible 
contacts and placement opportunities and perhaps organise a panel outside class-time, with 
a number of practitioners from different backgrounds. This would allow other students not 
taking the module to also participate.  
 
 


