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Aimed to understand the:
• strengths and limitations of a coaching intervention for LAC 

at the point of considering entry to HE
• value of employing care experienced near peer coaches

Approach to evaluation 
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of telephone 
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Focus groups 
and 
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event



• Macro-level data are important for highlighting the 
continuing scale of the challenges to be met

• DfE: Outcomes for looked after children (2017)
• See also Rees Centre: The educational progress of 

looked after children
• Neil Harrison: Moving on up

Understanding the scale and nature of 
the problem? 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/695360/SFR20_2018_Text__1_.pdf
http://reescentre.education.ox.ac.uk/research/educational-progress-of-looked-after-children/
https://smad6740.files.wordpress.com/2017/12/2heraclesfinalreport-embargoeduntil29november.pdf


• Focuses attention on particular outcomes
• Privileges what can be measured
• What informs the decision-making processes that 

determine what gets measured and how?
• The need to measure outcomes shapes/narrows  

professional practices:  does it limit or develop 
understandings of ‘the problem’ and ‘success’

• To what extent are LAC included/considered as a 
‘bespoke’ group?

Problematising ‘success’



‘Although we weren’t really sure if he was engaging fully, 
he did really well in his AS grades. Prior to that there had 
been a dip… We felt that involvement in the programme 
had really helped his motivation.’ [Key Adult]

‘The young person was going through a period of 
significant change…Unsurprisingly A levels didn’t go that 
well…They’ve got supportive housing and are getting up 
and going to college. They’re on a path, that’s the 
important thing.’ [Key Adult]

Non-linear pathways, influenced by 
multiple factors



Harrison and Waller (2017, p.143) argue that in England
access to HE is strongly associated with ‘the accumulation
of educational disadvantage over the young person’s life
course.’

Suggest the importance of rethinking our notions of what
constitutes ‘success’ in the face of the ‘endless small steps
[that] fall out of the long-term goal of university.’

Systemic  concerns – holistic 
perspectives….



‘Even family members they stay in contact with tend not to have had 
[a] university pathway, so there’s not that understanding or 
knowledge.’

‘Social workers in our set up didn’t feel equipped to help out much with 
uni applications or have time to devote to it. The initial idea was for me 
to fill that gap. But with my new job role now I don’t have time to either.’ 

‘Many students find the first year difficult, but if you’ve had trauma it 
can be much more so. Many of ours have to repeat the first year or 
change courses. They are very vulnerable, because many don’t have 
a safe place, a family to go back to. The other issue is 
accommodation. There’s a whole load of things we need to sort out.’  

All: Key Adults

Better resourcing young people for 
the future…



‘If I didn’t go for this I wouldn’t have read through all the 
modules, I would have said, ‘Yeah I want to go here and 
do [subject name] … so it actually made us more 
knowledgeable in the sense of what we need to do to 
know what we’re doing.’ [Coachee]

‘But societies, I had no idea, like societies had loads of 
stuff... I’ve spoken to a lot of people about the union and 
[they have] never come across that.’ [Coachee]

Tailored learning… 



‘For LACs, particularly asylum seekers… Successes can 
be little and far between but you have to hold on to them. It 
can be soul destroying - how it feels for young people who 
have worked so hard against obstacles.’  [Key Adult]

‘In care or not it is such a good way of reflecting on where 
a person stands in their life and relation to themselves and 
others.’ [Coach]

Re-valuing ‘success’ 



• Fielding (2007, p.402) argues that the fundamental 
aim of education should be to promote ‘human 
flourishing’ and this is particularly important in the case 
of LAC. 

• The emphasis placed by those interviewed on the 
need for the young people to learn to look after 
themselves highlights a continuing challenge, 
including to the state as corporate parent. 

Wider systemic challenges… linking 
education with care  



‘[I am] a care leaver who believes that all care [leavers] 
should be supported to reach their full potential. To do this I 
believe that we need people who care for care leavers, who 
care about them and who enable them to care for themselves 
→ this programme does enable them to care for themselves 
that is why I did this programme.’ [Coach]

‘My own daughter was able to take up opportunities that the 
young people we work with don’t know about... People need 
to know not just about the young person’s history in care, but 
about where they can go in life.’ [Key Adult]

Motivations



• According to Fielding,(2012) human-scale approaches 
put care and relationships at the centre

• Davies, 2005, writing about schools notes that: 

 One cannot teach a student well if one does not know 
that student well (p.104)

 Smaller scale structures better promote security and 
stability, ease transitions and militate against anonymity

 Advocates for systems capable of  looking at themselves 
and changing  pre-existing structures rather than simply  
requiring people to fit in

Human scale systems



‘It’s trying to be flexible, meeting each person’s 
needs. Humans are individuals. That’s the 
challenge.’ [Key Adult]

‘I haven’t done the uni [application] thing so for 
me it was what to expect at uni and… talking 
about what I study and how I can improve on it 
and get the grades I want’ [Coachee]

Human scale approaches within the 
HE Champions Programme



‘The quality of the relationships was strong. They had shared 
interests in common….’ [Key Adult]

‘It was quite natural which kind of helps to get the problems 
out in the open quicker and deal with them in a more realistic 
way’ [Coachee]

They were talking about personal things that they had to go 
through and… I was really inspired, cos I just felt really 
uplifted and I felt like I wanted to participate in this’ [Coachee]

Human scale approaches within the 
HE Champions Programme



‘The programme has made me more self-aware about my 
own emotions/biases and has made me a better 
communicator. I feel more confident engaging with people 
and the coaching model has made me better in every 
other area of my life.’

‘Not only will you enrich the life of another, you will also 
learn a tremendous amount about yourself. Whatever 
career path you choose, having a high level of emotional 
intelligence will help you in your path to success.’

Both: Coaches

Benefits for coaches – extending the  life-
cycle approach to understanding  ‘success’?



• ‘Disadvantage’ as an umbrella term where this 
group can be hidden/get lost

• LACs as often ‘scattered, ’ in small numbers
• More complex and extended trajectories 
• Difficulty of co-ordinating professional support 

and services
• Different professional priorities and knowledge 

bases

Particular problems with regard to 
LAC…



•Collaborative approaches that build on informed 
understandings of a common challenge 

•Adopting a lifecycle approach to success  - which has  
implications for evidencing outcomes

•Greater recognition of the responsibility of universities 
to care for their students as an integral part of the 
pedagogic encounter rather than as solely a student 
‘support’ issue

What seems valuable?



Challenge of balancing the focus on providing improved 
support to young people - enabling them to adapt and 
‘succeed’ – against the need for systems and 
institutions to be reflexive about their own need to adapt 
and better create the conditions that tend towards 
‘success’

Developing more inclusive systems?



See: Gazeley, L. and Hinton-Smith, T. (2018) ‘The 
‘success’ of looked after children in Higher 
Education in England: near peer coaching, ‘small 
steps’ and future thinking.’ Higher Education 
Research and Development.

Interested in reading more? 

http://sro.sussex.ac.uk/74563/
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