.A—

N/A hfl-rr s

IS A LA

IV & e & o %>
B (ot S e e, © 5N
' l ;8,%(:‘%? {‘( ‘.«.\]0? C’/)j,z:‘ | k‘()\. £ c glte sz A)C*gf'b— ,(‘ a_vs/\l. \/ 7

trk\/uudhw*— ;r€ = ; %“jvjkw'v'*ckzlmi \
)/F"“ lbtxw-bxfw-‘“-c Tt T’“{/)ua—lb\w" /(M QY
e

" )j){
1 ﬁmfhf“““ V‘\.OTCL&—V".CLR-' 4 (r /k S/\/4GIJ‘_!(W/({V_)

/‘/Y mwoe \J>¢e \4Mvﬂh\m_/_ak 'Sa‘g /“‘AL"V‘IPF/’IZ Sdaech /\hff AkS
.Ku:w“n ,k(‘S‘;\‘iM /W Jaa k. = ’!‘ ¢.,‘_KM,u3n’ (/'\A;,a) TN i

/'3, e = ﬂl:ﬁff—-u—-cﬂi“\ﬁ‘/c%n d\\—yavL AW e :tzﬁ“"\l/\l‘l}
leafe [PMVE ﬁjp,,wm b\ ep - ANAK s [czfuaa, B

&-F 1u\{1 ../t\ 1L1\¢ 11/‘ ‘\4" (A.l.\ D‘Q“ Ckmww,j&_‘ﬂ“g’éjgyor

< “wd

,)\J»LA ST wes ‘L‘ o)l,”')\,\ w\«.‘;

_::ld."_iz_g;':\i-i)_-(,f' ;:‘/{,‘\ ’\llJVL ku&'\\\ % ! i
-—\;‘u WL . Lo ', "K N By .
| :\!-.{ £ Nt ‘m éﬂ’““\k*’l“ ‘\”J, T\A ."\‘ el < kr l‘f o
; K . Yo PJ'S‘ fcrfef KT 'l“'/ &, | Ay
-.,I - St L~ - : ."'

e N

Educati on Research f or

UNIVERSITY
OF SUSSEX




TABLE OF CONTENTS

ABOUT THE CENTRE ...ttt ettt ettt ittt e ettt ettt et i ttaes taiieeeeeeeetieeieeeeeeeeeieeeee eee 3
FOREWORD BY THE DIRE OR. .. ettt ettt aititiiteeeeeeiaatiins aitiiieesseeestttettetee et e eeeeeeinnnnnnas 4
RESEARCHHMEMES ... .ottt ettt et ittt ee attettetitttee ettt e iiiinninnsseeeeeeeeseeeeeeeee eeees 5
OUR EDUCATION BASERESEARCH FOR A BETRENORLD......cooiiiiiiiiiiiiiiiiiiiiie ceviiiiiiiiiiiiiiiiiiiieeeee aeeeeee, 6
NEW TO ClE. . it ettt it s oittii ettt ettt ettt ittt ettt ettt s e st et e e e e e e e iee aeiiiiiieeieeees 11
PRIZES AND AWARDS. ... eeettttttiiiiiii ittt ittt ettt ettt e i it s et ettt e ettt tttee tatttteeeeeeeeeee s 12
DISSEMINATION OOUR WORK. ...ooiiiiiiiiiieieeies s iisi ittt e ettt tttiittiee treeeeeeeeeeinninnnnnieees arreeeeeeeeeeeeees 13
IMPACTING OUR WORLDHROUGH RESEARCH .....ciiuiiiiiiiiiiiiiiiiiis ittt ceeiiieiiiiiiiiinnnnnn, 17
OUR DIRECT IMPACT . .t et ittt ettt et ettt ettt bttt tte tttetiiitt i iinaeee e 18
KNOWLEDGEEXCHANGE AND PUBLIENGAGEMENT.......cciiiiiiiiiiiiiiiiiiiiee aevieiiiiiiiiiiiiiiiiiiiniies aiieeeeeeeeeeeens 20
PUBLICATIONS . ettt ettt e etttitt ettt iiaaas oaaiiitisesseeseetttteeeeeeeezee eereeeeteennnnsnnnaeeeeeeee aeeeeeeeees 21
SEMINARS AND EVENT S ..ottt ittt eaiiiiiseseseeeet ittt ittt tteeee teeeeeteeeeeneeinnaananss 25
FAREWELLS ... ..ttt ettt s oottt ettt ettt ettt ettt it ee eeiiiiiieeieee 26
TEACHING FOR OUR WP .....oiiiiiiiiiiiiiiiiiiiiiiit ettt ittt e ttete teetittiieeeeeeeeiinans ainniinieeeeeeeeeeeees 28
DOCTORAL RESEARCHERS ... . ittt ieiiiiiie ittt ittt ies aiiiiiiessseesettettttteeeeeeeee eeeteeeieeennnnnness 31
FUTURE DIRECTIONS BEW DEVELOPMENTS. .. ..coiiiiiiiiiiiiiiiiiiiie i it iiiiiiiie tiiieeeeeieieieieeinnnan, 36
OUR MEMBERS & ASSORTES ... ittt ettt ettt ies airriieeeeieeeeeeen 37




ABOUT THE CENTRE

The Centre for I nternational Educati on (UdlelSily Reseach e st @
Centred at Sussex. CIl E r es edlectvdofamnembershipedrawn frene acrpds thenuniveysitya n

and its wider network of associates and friends. CIE is based in the Education Department and is a constitutive part
of a cross university focus in Development Studies that has been ranked nagl@bally in the QS World University
Rankings www.topuniversities.com

ClEds central focus i s on education and development v
contribute to international and national debates about policy, practice drglobal relations through research,

teaching and publications. Our work is driven by a philosophy that improved educational opportunities have

important implications for social justice and equality, social and civic participation, improved wellbeing, beahd
economic growth. CIE is a centre of excellence and recognised internationally as a leading centre in the field of
international education and development, with many of our members contributing to key global debates.

Members of CIE produce internainally renowned research through a wide range of approaches and a variety of
methodologies. They have engaged in research and consultancy for research councils, international NGOs, national
governments, philanthropic organizations, development agencies addnors. These include the ESRC, the EU, the
British Council, DFID, UNESCO, Teacher Task Force for Education 2030, UNICEF, the World Bank, the Rockefeller
Foundation, Concern Worldwide, Norwegian Aid, Geneva Global, OXFAM, Save the Children, Educatinatiomnel,
AKDN, SIDA, the William and Flora Hewlett Foundation and the Open Society Foundations among oikiers.
encourage institutions, potential research partners and students to contact CIE for more information about our work.

Our substantial researctrexperience is used to inform our teaching at doctoral, masters and undergraduate levels.
More than 150 CIE doctoral researchers have graduated from the PhD in Education and the International Doctor of
Education (EdD) and over 400 students have completeldeg MA in International Education and Development
(MAIED). Since the 2014/15 academic year, CIE has also delivered a suite of modules for first and second year
undergraduates from across the university that may be undertaken as individual electives or ag jpd the

International Education and Development pathway.

Our graduates come from a wide range of countries and many have gone on to occupy key positions in the field of
education and development at local, national and international levels. They provigewith an extensive and
influential network of alumni and contacts across the globe.



FOREWORIDBY THE DIRECTOR

The 2018/19 academic year has beariraportant one During the academic year we ran over 30 public events
for CIE. In September 2018 we said goodbye to our and semirars, and colleagues presented at multiple
wonderful colleague Dr Naureen Durrani, who took up a  national and international conferences and workshops
professorship at the University of Nazarayev, spreading and extending out our research findings and
Kazakhstan. Nawgen is greatly missed. Similarly, in messages. CIE continues to be known as a go to place
December, 2018 Professor John Pryor retired after a for research and teaching on International Education
long and distinguished career at the University of and Development and is proud to be part of the
Sussex where he made a massive impact on research, University of Sussex Development Studies Cluster that
teaching and supervision in CIE and beyow also was yet in 2019, yet again rated No 1 in the World for
said goodbye to Gunjan Wadhwa, who was a CIE Development Studies.

Research Fellow and doctoral student, and provided
significant organisational support for our research
centre.We wishall of them well in this new phases of

Our teaching repertoire continues to expand in both
numbers and options. The ge we had 46 students on
the Masters in International Education and

their lives.
Development coming from 25 different countries.
We have also recruited two new scholars: Dr Nimi Similarly, our BA options on the pathway in
Hoffman, who comes to us from Rhodes University, International Education and Development, and beyond,
South Africa, where she was a postdoctoldw. are going from strength to strength and wage actively
EITEBO x1 OE A AOOAO bAOOE A @dnddérindgitheidéveldprheintofl adulk depdree in the
production in Africa, and the role of African area.

intellectuals and she will be a tremendous asset to CIE
and Sussex as we continue on the journey te de
colonize our research and teaching. Dr Sean Higgins,
whose PhD explored the role of teachers in conflict
affected contexts through research in Sierra Leone also
brings many assets to CIE. Sean has been a teacher in
the UK and Sierra Leone, a deputy head of a school, a
development consultant in Sierra Leonedhas

worked on research into peacebuilding in Myanmar. He
was working in CIE as a Research Fellow during the last
academic year and has already made a big impact on
students and colleagues aliké/e have also recruited

IfaArzgna Ba[dal as our new P?"m\e res,,egrgh fe[loyv . . We hape.this report pravides.you with a strong sense of .
ATA OEA EAO Al OAAAU EAA A %E%@Enﬁdﬁﬁa'ka% place i €IE &hd that yof j6in 0 ¢
work. us to studyresearch, collaborate and build a better

future together.

In line with the reputation of the University of Sussex,
CIE is known as being a place where people come to be
challenged: radical, interdisciplinary and with a strong
commitment to internationalism, social justice and
progressive social change. As we enter an extremely
difficult period for the UK, higher education and the
broader global political environment we will maintain
these values and commitments and continue to teach
and reseagh in critical and transformatory ways,
maximising the possibility for creating a world of social
and educational justice for all.

We welcome thenall to the CIE family and | really look
forward to working withall of them over the coming
years.

~ ™ Mario Novelli, CIE Director



RESEARCH THEMES

Research in CIE addresses a wide range of issues related to education and international development in a global
context. This encompasses all levels of education, including formal and informal systems of learning and development
from pre-school to university to community learning across public, private and-gavernment organisations.

CIE applies its interdisciplinamnultiple methods approaches to researching 5 core themes relating to International
Education and Development:

The rationale of this research theme is to promote universal educational rights as central to development policy and
practice, b explore these issues in multiple contexts and highlight key strategies for achieving greater wellbeing and
poverty reduction.

This theme tackles a range of issues, including the construction and delivery of the curriculum, pedagobegr
training and continuing professional development, and the quality and outcomes of the learning experience for pupils.

This theme explores the complex relationship between education and conflict, the role thagtdusystems play
prior to the outbreak, during and in the immediate and letggm aftermath of conflict. We also have a special focus on
refugee education.

This theme focuses on the link between education andiety through explorations of the ways that national, ethnic
and religious identity, soci@conomic status, gender, location, lifestyle and migration intersect and influence
educational provision, uptake and exclusion worldwide.

This theme focuses on the governance of education systems, policy analysis, finance within the national and global
context, and the impacts of decentralization, and other macro education reforms on educational growth and equity. It
also addresses igss related to asymmetries in donoecipient relationships, and global approaches to external
assistance in diverse contexts.



OUR EDUCATION BASHRESEARCH FOR A BETREVORLD

IDENTITIES: CITIZEN®, GENDER AND YOHT

Ongoing resarch in the Gender, theories. This meets monthly
Identities and throughout term and is open to
Citizenship strand doctoral students and
includes Rural Youth faculty. Articles proposed
in Sub Saharan Africa: by its readers this year
a Mixed Methods have included

Study (20172020), Modernity, identity,
which is funded by and citizenship.

the International Rethinking colonial
Federation for situations and their
Agricultural temporal legacies
Development. (Tavares, 2017), and
Directed by Dr Jim Un/clothing African
Sumberg of IDS, this womanhood: colonial
is alarge, multi statements and
disciplinary project postcolonial discourses
(2.7 million) with of the African female
many international body(Coly, 2015)
partners across four each of which have

Coqntries ir_.l E_aSt and West Dr Barbara Crossouard with Dr Jim Sumberg and . F.)I’OVOKIEd highly
Africa (Ethiopia, Uganda, Cote the Nigerian research team in Ibadan, Nigeria engaging discussian
Ad) O1T EOA AT A . ECAOEAQ8 "1 OE CAIT AAO

conducted across all four

countries is now ongoing. Initial

AT AT UOGAO T £ OOOAI
employment and schooling
trajectories show them to be
dynamic and proactive in trying to

and education are in focus in this
project. Dr Barbara Crossouard is
the Sussex lead for the project and
Professor Méiréad Dunne is Chair
of its Research Reference Group.

In October 2018, Barbara lead the make better lives. These
training of the Nigerian research trajectories are also typically
team in Ibadan, Nigeria (see photo highly gendered. Manyttached
above), then accompanied them great importance toeducation but A PONDLIFE discussion, Brighton
into the field to canduct the first were confronted by multiple . .
o . . . . Its sister reading group (POND
of the four Nigerian case studies challenges in realising their g group (

. SR A s = s fo s . ~ A o~ » . LIFE) also continued to meet
tibrgs.
I £ OOOAI Ul OOEG O dmadieéfutkgs. £FOO0O0AOS monthly off campus. The focus of

Data analysis of case studies

GIC Reading Groups OEEO CcOiI Ob 1 OAOQI AE
concerns with social justice and

The GIC research strand has gender andakes up readings

continued to organise a reading addressing contemporary debates

group that takes up key texts in the UK and more widely.

addressing gender and idetigs,
many of them drawing on feminist
postcolonial and poststructural



EDUCATION, CONFLIGAND DISPLACEMENT

Image: Team members meet with leaders of the

continents, often in three
languages simultaneously,
took place.

ESRC Social Movement

Learning Project: Turkey
movement dialogue and

knowledge exchange trip
July 2018

(soh I1TA 1 &£ 400EAUsS | Aei OAS pasi &fthr:saciabmevement

that brings together Kurdish, left wing and social
movement sectors

The research team for the ESRC
funded research
project on Social
Movement
Learning and the
Struggle for
Social Justice in
Conflict Contexts
had an extremely
productive year.
During this
academic year,
data has been
collected in the
four country
contexts:
Colombia,
Turkey, South Africa and Nepal
through participatory workshops,
interviews and focus groups with
social movements. We also had
two major interteam meetings in
Turkey and Caimbia, organized
by Dr. Birgul Kutan and Patrick
Kane, respectively, to share
knowledge, learn about each
movement and engage in the very
different, but equally complex
contexts. Both visits were highly
transformative for team members
and attendees, wher&nowledge
exchange and dialogue across 4

learning project CIE team
members and social movement
leaders from Colombia, South

<liapd

Africa and Nepal gathered in
Turkey for a weekong series of
meetings with social movements
and internal research meetings.
During the Turkey trip, the group
spent time with leaders and
grassroots activists of the HDK

j OAT P1 A6O $AI T AOAC
andthA  ($0 j OAT PI1 A8 O

Democratic Party); travelled to
Ankara to attend the court
hearing of the detained HDK eo
spokesperson Onur Hamzaolgu;
and travelled to Dyabirkir to meet
with Kurdish
social
movements and
civil society
groups. The week
included
meetings wih
activists from a
broad range of
sectors including
trade unions,
victims groups,
xT 1T AT 80
organisations,
cultural groups,
youth organisations
and many more.

4

Image: Meeting with peasant community and
members of ASOAGROS agezological
cooperative, and intergenerational dialogue,
Sunday 2 December 2018



ESRC Social Movement
Learning Project: Colombia
movement dialogue and
knowledge exchangetrip
December 2018

Assessment of Educational
Strategies and Interventions
Adopted in Jordan as a
Response to the Syrian Crisis.

In December 2018 the ESRC social
movement project travelled to
Colombia with social movement
leaders from South Africa, Turkey
and Nepal. The week long event
combined visits to social
movement groups in both urban
and rural areas, intmal meetings,
public events and a high level
meeting with left wing Colombian
politicians and social movement
leaders in the Colombian
parliament.

The research and solidarity visit
culminated in a large public
event in Cali, Colombia at the
University deMValle.

This project combines
guantitative and qualitative
research methods to explore
learning and social cohesion
across Jordanian schools. \@ee
using 4 categories of formal
school: (i) refugee camp schools;

and three types of school in the
host community (ii) second shift
schools for Syrian students, (iii)
integrated schools, and (iv)
regular Jordanian schools which
have fewer than 10% Syrian
students. In addition, we are also
examining learning and social
cohesion in Ministry of Education
(MoE) supported notformal
learning centres. Four reports
based on existing literature and
MoE learning data were produced
in the early stages of the projec
and were used to inform the
design of the empirical research;
these reports are available on
request. Data collection was
carried out in April and May of this
year and involved student
guestionnaires, student and
parent focus groups, classroom
observatians, teacher and school
principal interviews. The research
team at Sussex (Linda Morrice;
Marcos Delprato, Mariam Attia,
Yusuf Sayed and Gillian
HampdenThompson) are just
beginning data analyses with
initial findings available towards
the end of the year.



TEACHEBAND QUALITY

RESEARCH INTO THE RRICULUM AND PEDAGOGOF THE

SECOND CHANCE PROGRWIE IN LIBERIA

Funded by Dubai Cares, Jo Westbrook, Sean Higgins
and a team of four Liberian researchers, have evaluated
the quality of the teaching and learning in the Second
Chance programme foout-of-school dildren in Liberia
funded and managed by the Luminésind this
academic year. The programme, in its third year, has
been adapted from the Ethiopian Speed School model
for the very different postconflict context of Liberia. It
gives poor rural children who have dropped out of
school or never been to schbihe opportunity to catch
up with the first three years of primary school in aten
month programme. The accelerated learning classes
take place in safe, local, encouraging, learning
environments with only 25 learners, taught by
committed young facilitatas. A notable adaptation is
in the use of phonics as the main method for teaching
reading; the development of learners who can read
fluently is seen as central to the creation of confident
and resilient learners who will make a successful
transition to the government Link school at grade 3 or
4. They face, however, challenges of lack of money for
PTA fees and uniform, didactic teaching methods and
difficult learning environments in the government
schools.

Also notable
is the strong
community
involvement
in the
Second
Chance
programmes,
with the monthly

Parental Engagement Groups showing pride in the
program, gratitude towards the LF for its funding, and
determination to support their children to transition to
the Link school. Women and girls are strongly
represented in these meetings and in the classrooms.

Jo and Sean presented interim findings to the Liberian
Luminos Management Team this May 2019. Kwame
Akyeampong and John Pryor are also part of the team,
which seeks to learn abo&outh-South transfer and
adaptation and to consider principles that can inform a
model of successful accelerated learning for Out of
School Children in SuBaharan Africa

BRICE is a new project funded by the EU, seeks to examine the teaching and leaigsms
experiences of refugees and IDPs in Ethiopia and Somalia with a specific focus ol m‘
teacher professional development and teacher pedagogy. lkdsby Yusuf Sayed as

Pl with Nimi Hoffmann.

| »

BRICE is shaped by a framework of social justice building up on the work of Frase

The framework combines dimensions of recognition, redistribution and representation (Fraser 1995; Fraser 2005)
aIIowsthe exploratlon of sustalnable interventions in fragile and conflict contexts especially for teachers. In particula
' teacher agency and professional development become critical dlmenS|on

1 £ OEA OOOAUh A1 T 1T COEAA OA AdBtAQD
education quality and social cohesion. The study aims to inform practices
the field and contribute to knowledge on teacher practices in developing

2 contexts. The study has concluded it baseline data collegbioase in
Ethiopia and Somalia thispring, includingsurveys, observation and
interviews with teachers




ACCESS AND EQUITY

A new website on spatial educational inequalities

Marcos Delpratareated a
monitoring educational tool using
a novel and unexplored dimension
of inequality: spatial inequality.

Country Inicator Quick Search

Abowt Aseut

Front page

Canmry Indhcator Quick Sewrch Country Indcatr Quich Sewrsh

Abet rom

Country/indicator search

Launched in July 2019, the online
site Spatial Educational
Inequalities SE) (www.spatial
educationatinequalities.con)
allows a more robust monitoring
of educational inequality beyond
what is provided by current
monitoring tools which rely on
rural and urban categorisations

Gowntry Indicator Quick Searsh

Al
Country /indicator

Nigeria - Lower secondary compietion rate

Maps menu, Excel downloadable file

Country /indicator search

Country/indicator search

and regional divisions
within a country.

The SEI usessaa unit of
analysis the
community
and its spatial
location (XY
coordinates)
within a given
country. This
permits the users to
carry out a more refined
geographic assessment
of education inequalities, and a
more granular and efficient
monitoring and targeing through
the use geodata localised
indicators (with maps and related
dataset). A spatial perspective on
educational inequality is
important as correlations of
education indicators across
the life course based on
smaller areas definitions
depends on whahappens in
proximal areas through cluster
externalities.

The SEI website rationale is to
foster engagement with the
international education
community and those monitoring
the Sustainable Development
Goal (SDG) 4 for Education,
adding to the current edcational

ET ANOAT EOEAOS DI

on tackling education inequalities
on the global south.

Up to now, the SEI website
contains the subSaharan Africa
(SSA) region, for the latest 29

DHS surveys/countries, and for 14

education indicators. Usersan
compare results across countries,
though the main purpose is for
country-specific analysis. The SEI
website contains maps, spatial
statistics, and raw dataset and
geographical files for further
analysis. The site contains over
10,000 maps and over 2,00iles.
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NEW TO CIE

Sean Higgins:Lecturer

Sean brings wide
professional experience of
the field of education and
social justice in a range of
contexts. He worked as a
teacher of history, lifeskills,
citizenship and PSHE in a
range of school contexts
firstly in England becoming
Assistant Headteacher in
south London, then for 5
years in Sierra Leone where he was also involved in
teacher development and worked as a consultant for
UNICEF and the Internathal Rescue Committee on
education and peacebuilding.

His research focuses on the agency of teachers and
education more broadly in relation to peacebuilding
and social transformation in conflict affected contexts,
including Sierra Leone, Liberia and MyanmEe was
the Myanmar lead country researcher for the research

Nimi Hoffman: Lecturer

Nimi'sresearch and
teaching focuses on the
intersection between
education policy and
intellectual history in
Africa. She has taught
and designed graduate
programmes in social
policy and African
education studies and

¢ undergraduate courses
| in African philosophy.

Over the last four years, she has worked with
government and unions to conduct the first
representative surveys of teachers in South Africa.
These surveys gathered data on the ways in which
OAAAEAOOG OAAAR Al AOO AT A
inequality in teaching loads, obstacles and outcomes.
She has drawn on this data to investigate how state

consortium on Education and Peacebuilding funded by
UNICEF involving Sussex, Amsterdam and Ulster
universities. He is also interested in the intersections
between education and justice moredadly including
OAAAEAO8O PAAACI CEAAI DOAA(
accelerated learning interventions to support out of

school children; curriculum reform, peace, human

rights and citizenship education; the educational work

of social movements; youth agey; gender equality

and justice; and teacher education.

He is committed to theoretically informed approaches
that draw on the best of a range of paradigms, from
cultural political economy to more postructural
approaches. Drawing on his experience dsacher, he
is committed to universitywide initiatives such as
widening participation and enhancing communication
between the academy and practitioners, valorising the
knowledges that both bring to deepening
understanding of how education can contributie

social justice.

violence against black people is reproduced in schools.
Her future work aims to understand how teachers,
children, unions and government can work together so
that schools become places of social healing, rather
than social trauma.

Her work in intellectual history has examined the
emergence of the Council for the Development of

Social Science Research in Africa (CODESRIA), the
oldest panrAfrican organisation oithe continent.

Drawing on this empirical work, she is now developing a
theoretical account of the factors that contribute to
building resilient knowledge commons.

She currently serves on the editorial board of
the Journal of Contaporary African Studiean Africa

ed joyrnal dedicate lishing scholarghip fram .. .
(E?gr{cdkbf%onoe, &élﬁpt@r&g,&@ﬁoophoélandé A BOTAC
Lusophone scholars.

11



Farzana is a doctoral researcher who basn spending 2019 organizing CIE events, and
maintaining the social media accounts. Over the next year Farzana will focus on developi
Podcasts of CIE seminars, reworking the centres social media and website in the hope of

improving the global reachanBi BAAO 1T £ #) %60 | AT U AAOEOE

Farzana comes to the role with a background in working with NGO abroad in the educatio
1 sector. She has extensive experience in NGO marketing, monitoring and evaluation, gran
B,  Management and proposaleyelopment, most notable from her work ifghanistan

PRIZES AND AWARDS

The 2019 Winner of the BERA Doctoral Thesis Award marginalizing the role of social actors such as teachers
isYasamin Alkhansa for her thesis entitl€Belective as the mediator of the curriculum.

Histories: Living and Teachingran under the Islamic _ _ _
Republids 8 9 AOAI ET xAO Al AAOE ORaWngqn arpegienpive-ethinggsaphic fegearch study
was supervised by CIE Director, Mario Novelli and Yusuf N Tehranlran from 2014 to 2015, this thesringsto
| ECEO OAAAEAOOdookédpueBoEE A AT

Sayed. AR A OREARA = VRS EIEVEE A A
OAOEOO OEA 30A0OA80O 1T AOOAODEC
Every year BERA OEA A1 01 OOUB8O EEOOI ous ) O
recognises academic choices and discourses of history teachers and shows
excellence and rigour in how they, defacto subvet the official history. By
research by ®octoral telling their story, this thesis then demonstrates that
student based in the despite real constraints, teachers do act against the
United Kngdom. Ei b1 OEOETT 1T & 1 £EAEAEAI EEO(
"%2! 80 OAIl AA OthdotratidadthoAty through quiet and assuming acts of
evaluate Doctoral everyday resistance.
theses for their
The thesis examines the tension between

research quality, = . . .
including rigour, the official account of history that is constructed in and

transparency and validity, new area of research, through Iranian school textbooks and _
methodological originality and significant conceptual or the mediatednarrative that history teachers produce in
theoretical contribution to its field. This yeaBERA their classroom pedagogiedt criticallyanalyses both
EOACAO AOAI OAOGAA 9AOCAI ET B8O di@ﬁ”ﬁ?@@édewfbt_h% Aplarines ang giffer,gch§,8 !
O00i 1 AOU T £ EAO OEAOCEO EO AAREEEHNAUNEEling repsonsgthat conkilyig 0o A £
Intelligence (forthcoming), and below. their formation. In so doing, itinvestigatesthe
OAGOAT T ESO OADPOA @Qépkddidalyri 1T |
O3ET AA OEA ) Ol AT EA 2A 01 1 OO0 histdry téxtdpoks aigraide 16 bnd JleCoAdtricts Bed T x E 1

scholarly debates have criticized the theocrdfitate sociopolitical and cultural significance of its discourse

for its authoritative imposition of a singular historical in relation to education and broader social dynamibs.
narrative in education and beyond. Pointing to the way Alkhansa has now taken up &ar postdoctoral

the Islamic Republic has ideologically selected and position, in Paris, France at the Centre National de la
APDPOI POEAOAA A TAOEI 1860 EEREROBEAT 3ALRAAOEIEE NDAGOBA OIOA
identities, these debates havaverwhelmingly focused EEOOI OEAO AT A AAOAAOQEIT EI

on the power of the State at the expense of
12



DISSEMINATION OF OURORK

KEYNOTE ADDRESSES

Held on the 28 November 2018 at the Cowen Lecture Theatre at the Br_ighton and Sussex
-AAEAAT 3AEIT18 (EO Ol PEA xAOh O! OEOEI 1

In his lecture, Kwame argued that the purpose of research should not onlydestwibeand
explainthe world and to tell us what is wrong with it, but also to challenge dominant
narratives that limit our imagination of what is possible and how we carneaehtz and
specifically in the world of education in Africa challenge the dominant deficit narratives
AAT OO0 OAAAEAOO AT A OOOAAT OOs &OOOEAOQIT O

which is strongly aligned to the intellectual and epistermgilcal origins otritical theoryfocused on transformative

action and can unmask ideologies that maintain the status quo. To achieve thi

goal, we have to show more interest in th@otsandvariationsof educational

experiences of African teachers ankildren and what these can teach us about

successful education in authentic African school settings, not in an imagined fu

based on western models and sébO1 OOOA b6 8

Yusuf Sayed gives keynote lecture atUK parliament on the Global Teaching Crisis

68 million teachers will need to be recruited by 2030 to
meet the SDG4 education goal. In this context,

001 ZAOOT O 3AUAABO OAI E AAAO
crisis, its impact on equitable education quality and
reappraised internatinal and national commitments
concerning the role of teachers and what has been

OAOI AA OEA Ocii AAl OAAAEAO
examined why and to what extent teacher shortages

exist, the quality of teaching and attitudes towards the
teaching prdessionz and urgent policy, practice and
OAOGAAOAE Ei DbAOAGEOA O AAA
was held at the Houses of Parliament, in December

2018.
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Yusuf Sayedgives Sussex Development Lecture series talk on Education and the Sustainable Development

Goals

Heralded with much fanfare and preceded by intensive
policy contestation, the sustainable development goals
agreed in September 2015 proses a farreaching
development framework in a global context of
widening inequalities within and between countries,
economic crises, conflict, disasters, and climate
change. This agenda suggests a radical development
project that proposes to fundamentailalter human
society by 2030 through the achievement of 17 goals,
169 associated targets and with multiple indicators to
measure progress. Specificalljpe consensus reached
in education, promises through sdg4, the achievement

CIE Members give Keynotéddresses in Pakistan

alumnus.

of inclusive and equitablguality education and
promotion of lifelong opportunities for all. Framed
within a critical policy analysis, this Sussex
development lecture brought into focus the tensions
over what equitable quality and lifelong education
means and whether the vision etlucation quality that
emerged from the process represents a turning point in
thinking about education and development.

In November 2018, Dr Barbara Crossouard and Professor YugeflSa
joined exCIE colleague Professor Naureen Durrani (noMafarbayev
University, Kazakstan) as keynote speakers at the ICETIE conference at
the University of Sukkur, Sindh, Pakistan (see photo). The event was
organised by Dr Irfan Rind (Director of Edition), who is a CIE doctoral

CIE members attended theéritish Association for Comparative

and International Education (BAICE) Conferencen

Development alternatives: critiques, innovations, transitions,
University of York, 12ti14th September 2018. A large number of

AT AOTI OAT OOOAAT 6O PAPAOO

xAOA AAAADPOAA OI OEA AT 1 EAC
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