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ABOUT THE CENTRE 

 

 

The Centre for International Education (CIE) was established in 1989 and is one of only nine ôUniversity Research 

Centresõ at Sussex. CIE research is interdisciplinary and reflective of a membership drawn from across the university 

and its wider network of associates and friends. CIE is based in the Education Department and is a constitutive part 

of a cross university focus in Development Studies that has been ranked no. 1 globally in the QS World University 

Rankings (www.topuniversities.com).  

 

CIEõs central focus is on education and development within the Global South and its diaspora. Our aim is to 

contribute to international and national debates about policy, practice and global relations through research, 

teaching and publications. Our work is driven by a philosophy that improved educational opportunities have 

important implications for social justice and equality, social and civic participation, improved wellbeing, health and 

economic growth. CIE is a centre of excellence and recognised internationally as a leading centre in the field of 

international education and development, with many of our members contributing to key global debates. 

 

Members of CIE produce internationally renowned research through a wide range of approaches and a variety of 

methodologies. They have engaged in research and consultancy for research councils, international NGOs, national 

governments, philanthropic organizations, development agencies and donors. These include the ESRC, the EU, the 

British Council, DFID, UNESCO, Teacher Task Force for Education 2030, UNICEF, the World Bank, the Rockefeller 

Foundation, Concern Worldwide, Norwegian Aid, Geneva Global, OXFAM, Save the Children, Education International, 

AKDN, SIDA, the William and Flora Hewlett Foundation and the Open Society Foundations among others. We 

encourage institutions, potential research partners and students to contact CIE for more information about our work. 

 

Our substantial research experience is used to inform our teaching at doctoral, masters and undergraduate levels. 

More than 150 CIE doctoral researchers have graduated from the PhD in Education and the International Doctor of 

Education (EdD) and over 400 students have completed the MA in International Education and Development 

(MAIED). Since the 2014/15 academic year, CIE has also delivered a suite of modules for first and second year 

undergraduates from across the university that may be undertaken as individual electives or as part of the 

International Education and Development pathway. 

 

Our graduates come from a wide range of countries and many have gone on to occupy key positions in the field of 

education and development at local, national and international levels. They provide us with an extensive and 

influential network of alumni and contacts across the globe. 
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FOREWORD BY THE DIRECTOR 

 

The 2018/19 academic year has been an important one 

for CIE. In September 2018 we said goodbye to our 

wonderful colleague Dr Naureen Durrani, who took up a 

professorship at the University of Nazarayev, 

Kazakhstan. Naureen is greatly missed. Similarly, in 

December, 2018 Professor John Pryor retired after a 

long and distinguished career at the University of 

Sussex where he made a massive impact on research, 

teaching and supervision in CIE and beyond. We also 

said goodbye to Gunjan Wadhwa, who was a CIE 

Research Fellow and doctoral student, and provided 

significant organisational support for our research 

centre. We wish all of them well in this new phases of 

their lives.  

We have also recruited two new scholars: Dr Nimi 

Hoffman, who comes to us from Rhodes University, 

South Africa, where she was a postdoctoral fellow. 

.ÉÍÉȭÓ ×ÏÒË ÆÏÃÕÓÅÓ ÐÁÒÔÉÃÕÌÁÒÌÙ ÏÎ ËÎÏ×ÌÅÄÇÅ 

production in Africa, and the role of African 

intellectuals and she will be a tremendous asset to CIE 

and Sussex as we continue on the journey to de-

colonize our research and teaching. Dr Sean Higgins, 

whose PhD explored the role of teachers in conflict 

affected contexts through research in Sierra Leone also 

brings many assets to CIE. Sean has been a teacher in 

the UK and Sierra Leone, a deputy head of a school, a 

development consultant in Sierra Leone and has 

worked on research into peacebuilding in Myanmar. He 

was working in CIE as a Research Fellow during the last 

academic year and has already made a big impact on 

students and colleagues alike. We have also recruited 

Farzana Bardai as our new part-time research fellow 

ÁÎÄ ÓÈÅ ÈÁÓ ÁÌÒÅÁÄÙ ÈÁÄ Á ÓÉÇÎÉÆÉÃÁÎÔ ÉÍÐÁÃÔ ÏÎ #)%ȭÓ 

work.  

We welcome them all to the CIE family and I really look 

forward to working with all of them over the coming 

years.  

During the academic year we ran over 30 public events 

and seminars, and colleagues presented at multiple 

national and international conferences and workshops 

spreading and extending out our research findings and 

messages. CIE continues to be known as a go to place 

for research and teaching on International Education 

and Development and is proud to be part of the 

University of Sussex Development Studies Cluster that 

was yet in 2019, yet again rated No 1 in the World for 

Development Studies.  

Our teaching repertoire continues to expand in both 

numbers and options. The year we had 46 students on 

the Masters in International Education and 

Development coming from 25 different countries. 

Similarly, our BA options on the pathway in 

International Education and Development, and beyond, 

are going from strength to strength and we are actively 

considering the development of a full degree in the 

area.  

In line with the reputation of the University of Sussex, 

CIE is known as being a place where people come to be 

challenged: radical, interdisciplinary and with a strong 

commitment to internationalism, social justice and 

progressive social change. As we enter an extremely 

difficult period for the UK, higher education and the 

broader global political environment we will maintain 

these values and commitments and continue to teach 

and research in critical and transformatory ways, 

maximising the possibility for creating a world of social 

and educational justice for all.  

We hope this report provides you with a strong sense of 

the amazing work taking place in CIE and that you join 

us to study, research, collaborate and build a better 

future together. 

 

 Mario Novelli, CIE Director  
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RESEARCH THEMES 

Research in CIE addresses a wide range of issues related to education and international development in a global 
context. This encompasses all levels of education, including formal and informal systems of learning and development 
from pre-school to university to community learning across public, private and non-government organisations.  
 
CIE applies its interdisciplinary, multiple methods approaches to researching 5 core themes relating to International 
Education and Development: 

ACCESS AND EQUITY 

The rationale of this research theme is to promote universal educational rights as central to development policy and 

practice, to explore these issues in multiple contexts and highlight key strategies for achieving greater wellbeing and 

poverty reduction. 

TEACHERS AND QUALITY 

This theme tackles a range of issues, including the construction and delivery of the curriculum, pedagogy, teacher 

training and continuing professional development, and the quality and outcomes of the learning experience for pupils. 

EDUCATION, CONFLICT & DISPLACEMENT 

This theme explores the complex relationship between education and conflict, the role that education systems play 
prior to the outbreak, during and in the immediate and long-term aftermath of conflict. We also have a special focus on 
refugee education.  

IDENTITIES: CITIZENSHIP, GENDER AND YOUTH 

This theme focuses on the link between education and society through explorations of the ways that national, ethnic 

and religious identity, socio-economic status, gender, location, lifestyle and migration intersect and influence 

educational provision, uptake and exclusion worldwide. 

GOVERNANCE, PLANNING AND FINANCE 

This theme focuses on the governance of education systems, policy analysis, finance within the national and global 

context, and the impacts of decentralization, and other macro education reforms on educational growth and equity. It 

also addresses issues related to asymmetries in donor-recipient relationships, and global approaches to external 

assistance in diverse contexts. 

 

  



6 
 

OUR EDUCATION BASED RESEARCH FOR A BETTER WORLD 

IDENTITIES: CITIZENSHIP, GENDER AND YOUTH 

Ongoing research in the Gender, 

Identities and 

Citizenship strand 

includes Rural Youth 

in Sub Saharan Africa: 

a Mixed Methods 

Study (2017-2020), 

which is funded by 

the International 

Federation for 

Agricultural 

Development. 

Directed by Dr Jim 

Sumberg of IDS, this 

is a large, multi-

disciplinary project 

(1.7 million) with 

many international 

partners across four 

countries in East and West 

Africa (Ethiopia, Uganda, Cote 

Äȭ)ÖÏÉÒÅ ÁÎÄ .ÉÇÅÒÉÁɊȢ "ÏÔÈ ÇÅÎÄÅÒ 

and education are in focus in this 

project.  Dr Barbara Crossouard is 

the Sussex lead for the project and 

Professor Máiréad Dunne is Chair 

of its Research Reference Group.  

In October 2018, Barbara lead the 

training of the Nigerian research 

team in Ibadan, Nigeria (see photo 

above), then accompanied them 

into the field to conduct the first 

of the four Nigerian case studies 

ÏÆ ÒÕÒÁÌ ÙÏÕÔÈȭÓ ÉÍÁÇÉÎÅÄ ÆÕÔÕÒÅÓȢ 

Data analysis of case studies  

 

 

 

 

 

Dr Barbara Crossouard with Dr Jim Sumberg and 

the Nigerian research team in Ibadan, Nigeria 

conducted across all four 

countries is now ongoing.  Initial 

ÁÎÁÌÙÓÅÓ ÏÆ ÒÕÒÁÌ ÙÏÕÔÈÓȭ 

employment and schooling 

trajectories show them to be 

dynamic and proactive in trying to 

make better lives. These 

trajectories are also typically 

highly gendered. Many attached 

great importance to education but 

were confronted by multiple 

challenges in realising their 

imagined futures.  

GIC Reading Groups 

The GIC research strand has 

continued to organise a reading 

group that takes up key texts 

addressing gender and identities, 

many of them drawing on feminist 

postcolonial and poststructural 

theories. This meets monthly 

throughout term and is open to 

doctoral students and 

faculty. Articles proposed 

by its readers this year 

have included 

Modernity, identity, 

and citizenship. 

Rethinking colonial 

situations and their 

temporal legacies 

(Tavares, 2017), and 

Un/clothing African 

womanhood: colonial 

statements and 

postcolonial discourses 

of the African female 

body (Coly, 2015) - 

each of which have 

provoked highly 

engaging discussions. 

A PONDLIFE discussion, Brighton 

Its sister reading group (POND 

LIFE) also continued to meet 

monthly off campus. The focus of 

ÔÈÉÓ ÇÒÏÕÐ ÏÖÅÒÌÁÐÓ ×ÉÔÈ ')#ȭÓ 

concerns with social justice and 

gender and takes up readings 

addressing contemporary debates 

in the UK and more widely.   
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EDUCATION, CONFLICT AND DISPLACEMENT

Image: Team members meet with leaders of the 

($0ȟ ÏÎÅ ÏÆ 4ÕÒËÅÙȭÓ ÍÁÊÏÒ ÏÐÐÏÓÉÔÉÏÎ ÐÁÒÔÉÅs, 

that brings together Kurdish, left wing and social 

movement sectors 

The research team for the ESRC 

funded research 

project on Social 

Movement 

Learning and the 

Struggle for 

Social Justice in 

Conflict Contexts 

had an extremely 

productive year. 

During this 

academic year, 

data has been 

collected in the 

four country 

contexts: 

Colombia, 

Turkey, South Africa and Nepal 

through participatory workshops, 

interviews and focus groups with 

social movements. We also had 

two major inter-team meetings in 

Turkey and Colombia, organized 

by Dr. Birgul Kutan and Patrick 

Kane, respectively, to share 

knowledge, learn about each 

movement and engage in the very 

different, but equally complex 

contexts. Both visits were highly 

transformative for team members 

and attendees, where knowledge 

exchange and dialogue across 4 

continents, often in three 

languages simultaneously, 

took place.  

ESRC Social Movement 

Learning Project: Turkey 

movement dialogue and 

knowledge exchange trip 

July 2018 

As part of the social movement 

learning project, CIE team 

members and social movement 

leaders from Colombia, South  

Image: Meeting with peasant community and 

members of ASOAGROS agro-ecological 

cooperative, and inter-generational dialogue, 

Sunday 2 December 2018 

Africa and Nepal gathered in 

Turkey for a week-long series of 

meetings with social movements 

and internal research meetings. 

During the Turkey trip, the group 

spent time with leaders and 

grassroots activists of the HDK 

ɉ0ÅÏÐÌÅȭÓ $ÅÍÏÃÒÁÔÉÃ #ÏÎÇÒÅÓÓɊ 

and thÅ ($0 ɉ0ÅÏÐÌÅȭÓ 

Democratic Party); travelled to 

Ankara to attend the court 

hearing of the detained HDK co-

spokesperson Onur Hamzaolgu; 

and travelled to Dyabirkir to meet 

with Kurdish 

social 

movements and 

civil society 

groups. The week 

included 

meetings with 

activists from a 

broad range of 

sectors including 

trade unions, 

victims groups, 

×ÏÍÅÎȭÓ 

organisations, 

cultural groups, 

youth organisations 

and many more. 
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ESRC Social Movement 

Learning Project: Colombia 

movement dialogue and 

knowledge exchange trip 

December 2018 

In December 2018 the ESRC social 

movement project  travelled to 

Colombia with social movement 

leaders from South Africa, Turkey 

and Nepal. The week long event 

combined visits to social 

movement groups in both urban 

and rural areas, internal meetings, 

public events and a high level 

meeting with left wing Colombian 

politicians and social movement 

leaders in the Colombian 

parliament. 

The research and solidarity visit 

culminated in a large public 

event in Cali, Colombia at the 

University del Valle.  

 

Assessment of Educational 

Strategies and Interventions 

Adopted in Jordan as a 

Response to the Syrian Crisis. 

This project combines 

quantitative and qualitative 

research methods to explore 

learning and social cohesion 

across Jordanian schools. We are 

using 4 categories of formal 

school: (i) refugee camp schools; 

and three types of school in the 

host community (ii) second shift 

schools for Syrian students, (iii) 

integrated schools, and (iv) 

regular Jordanian schools which 

have fewer than 10% Syrian 

students. In addition, we are also 

examining learning and social 

cohesion in Ministry of Education 

(MoE) supported non-formal 

learning centres. Four reports 

based on existing literature and 

MoE learning data were produced 

in the early stages of the project 

and were used to inform the 

design of the empirical research; 

these reports are available on 

request. Data collection was 

carried out in April and May of this 

year and involved student 

questionnaires, student and 

parent focus groups, classroom 

observations, teacher and school 

principal interviews. The research 

team at Sussex (Linda Morrice; 

Marcos Delprato, Mariam Attia, 

Yusuf Sayed and Gillian 

Hampden-Thompson) are just 

beginning data analyses with 

initial findings available towards 

the end of the year.   
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TEACHERS AND QUALITY

RESEARCH INTO THE CURRICULUM AND PEDAGOGY OF THE 

SECOND CHANCE PROGRAMME IN LIBERIA 

Funded by Dubai Cares, Jo Westbrook, Sean Higgins 

and a team of four Liberian researchers, have evaluated 

the quality of the teaching and learning in the Second 

Chance programme for out-of-school children in Liberia 

funded and managed by the Luminos Fund this 

academic year.  The programme, in its third year, has 

been adapted from the Ethiopian Speed School model 

for the very different post-conflict context of Liberia.  It 

gives poor rural children who have dropped out of 

school or never been to school the opportunity to catch 

up with the first three years of primary school in a ten-

month programme.  The accelerated learning classes 

take place in safe, local, encouraging, learning 

environments with only 25 learners, taught by 

committed young facilitators.  A notable adaptation is 

in the use of phonics as the main method for teaching 

reading; the development of learners who can read 

fluently is seen as central to the creation of confident 

and resilient learners who will make a successful 

transition to the government Link school at grade 3 or 

4. They face, however, challenges of lack of money for 

PTA fees and uniform, didactic teaching methods and 

difficult learning environments in the government 

schools.  

Also notable 

is the strong 

community 

involvement 

in the 

Second 

Chance 

programmes, 

with the monthly 

Parental Engagement Groups showing pride in the 

program, gratitude towards the LF for its funding, and 

determination to support their children to transition to 

the Link school. Women and girls are strongly 

represented in these meetings and in the classrooms.  

Jo and Sean presented interim findings to the Liberian 

Luminos Management Team this May 2019. Kwame 

Akyeampong and John Pryor are also part of the team, 

which seeks to learn about South-South transfer and 

adaptation and to consider principles that can inform a 

model of successful accelerated learning for Out of 

School Children in Sub-Saharan Africa

BUILDING RESILIENCE EDUCATION OPPORTUNITIES IN FRAGILE AND 

CRISIS AFFECTED ENVIRONMENTS: 

BRiCE is a new project funded by the EU, seeks to examine the teaching and learning 

experiences of refugees and IDPs in Ethiopia and Somalia with a specific focus on 

teacher professional development and teacher pedagogy. It is led by Yusuf Sayed as 

PI with Nimi Hoffmann.  

BRiCE is shaped by a framework of social justice building up on the work of Fraser. 

The framework combines dimensions of recognition, redistribution and representation (Fraser 1995; Fraser 2005) which 

allows the exploration of sustainable interventions in fragile and conflict contexts especially for teachers. In particular, 

teacher agency and professional development become critical dimensions 

ÏÆ ÔÈÅ ÓÔÕÄÙȟ ÁÌÏÎÇÓÉÄÅ ÔÅÁÃÈÅÒ ÒÅÓÉÌÉÅÎÃÅȟ ÁÎÄ ÔÅÁÃÈÅÒÓȭ ÒÏÌÅ ÉÎ Ðromoting 

education quality and social cohesion. The study aims to inform practices in 

the field and contribute to knowledge on teacher practices in developing 

contexts. The study has concluded it baseline data collection phase in 

Ethiopia and Somalia this spring, including surveys, observation and 

interviews with teachers 
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ACCESS AND EQUITY 

A new website on spatial educational inequalities 

Marcos Delprato created a 
monitoring educational tool using 
a novel and unexplored dimension 
of inequality: spatial inequality. 

Launched in July 2019, the online 
site Spatial Educational 
Inequalities (SEI) (www.spatial-
educational-inequalities.com) 
allows a more robust monitoring 
of educational inequality beyond 
what is provided by current 
monitoring tools which rely on 
rural and urban categorisations 

and regional divisions 
within a country.  
 
The SEI uses as a unit of 

analysis the 
community 
and its spatial 
location (XY 
coordinates) 
within a given 
country. This 
permits the users to 
carry out a more refined 
geographic assessment 

of education inequalities, and a 
more granular and efficient 
monitoring and targeting through 
the use geodata localised 
indicators (with maps and related 
dataset). A spatial perspective on 
educational inequality is 
important as correlations of 
education indicators across 
the life course based on 
smaller areas definitions 
depends on what happens in 
proximal areas through cluster 
externalities.  
 
The SEI website rationale is to 
foster engagement with the 
international education 
community and those monitoring 
the Sustainable Development 
Goal (SDG) 4 for Education, 
adding to the current educational 
ÉÎÅÑÕÁÌÉÔÉÅÓȭ ÐÌÁÔÆÏÒÍÓ ÁÎÄ ÅÆÆÏÒÔÓ 
on tackling education inequalities 
on the global south.  
 
Up to now, the SEI website 
contains the sub-Saharan Africa 
(SSA) region, for the latest 29 
DHS surveys/countries, and for 14 

education indicators. Users can 
compare results across countries, 
though the main purpose is for 
country-specific analysis. The SEI 
website contains maps, spatial 
statistics, and raw dataset and 
geographical files for further 
analysis. The site contains over 
10,000 maps and over 2,000 files.  
 

 

  

http://www.spatial-educational-inequalities.com/
http://www.spatial-educational-inequalities.com/
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NEW TO CIE 

Sean Higgins: Lecturer 

Sean brings wide 

professional experience of 

the field of education and 

social justice in a range of 

contexts. He worked as a 

teacher of history, life-skills, 

citizenship and PSHE in a 

range of school contexts 

firstly in England becoming 

Assistant Headteacher in 

south London, then for 5 

years in Sierra Leone where he was also involved in 

teacher development and worked as a consultant for 

UNICEF and the International Rescue Committee on 

education and peacebuilding. 

His research focuses on the agency of teachers and 

education more broadly in relation to peacebuilding 

and social transformation in conflict affected contexts, 

including Sierra Leone, Liberia and Myanmar. He was 

the Myanmar lead country researcher for the research 

consortium on Education and Peacebuilding funded by 

UNICEF involving Sussex, Amsterdam and Ulster 

universities.  He is also interested in the intersections 

between education and justice more broadly including 

ÔÅÁÃÈÅÒȭÓ ÐÅÄÁÇÏÇÉÃÁÌ ÐÒÁÃÔÉÃÅÓ ÁÎÄ ÔÈÅ ÐÒÏÖÉÓÉÏÎ ÏÆ 

accelerated learning interventions to support out of 

school children; curriculum reform, peace, human 

rights and citizenship education; the educational work 

of social movements; youth agency; gender equality 

and justice; and teacher education.  

He is committed to theoretically informed approaches 

that draw on the best of a range of paradigms, from 

cultural political economy to more post-structural 

approaches. Drawing on his experience as a teacher, he 

is committed to university-wide initiatives such as 

widening participation and enhancing communication 

between the academy and practitioners, valorising the 

knowledges that both bring to deepening 

understanding of how education can contribute to 

social justice. 

 

Nimi Hoffman: Lecturer 

Nimi's research and 

teaching focuses on the 

intersection between 

education policy and 

intellectual history in 

Africa. She has taught 

and designed graduate 

programmes in social 

policy and African 

education studies and 

undergraduate courses 

in African philosophy.  

Over the last four years, she has worked with 

government and unions to conduct the first 

representative surveys of teachers in South Africa. 

These surveys gathered data on the ways in which 

ÔÅÁÃÈÅÒÓȭ ÒÁÃÅȟ ÃÌÁÓÓ ÁÎÄ ÇÅÎÄÅÒ ÉÎÔÅÒÓÅÃÔ ÔÏ ÒÅÐÒÏÄÕÃÅ 

inequality in teaching loads, obstacles and outcomes. 

She has drawn on this data to investigate how state 

violence against black people is reproduced in schools. 

Her future work aims to understand how teachers, 

children, unions and government can work together so 

that schools become places of social healing, rather 

than social trauma.  

 

Her work in intellectual history has examined the 

emergence of the Council for the Development of 

Social Science Research in Africa (CODESRIA), the 

oldest pan-African organisation on the continent. 

Drawing on this empirical work, she is now developing a 

theoretical account of the factors that contribute to 

building resilient knowledge commons.  

She currently serves on the editorial board of 

the Journal of Contemporary African Studies, an Africa-

based journal dedicated to publishing scholarship from 

Francophone, Anglophone, Arabophone and 

Lusophone scholars.
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FARZANA BARDAI: CIE RESEARCH FELLOW 

 

Farzana is a doctoral researcher who has been spending 2019 organizing CIE events, and 

maintaining the social media accounts. Over the next year Farzana will focus on developing 

Podcasts of CIE seminars, reworking the centres social media and website in the hope of 

improving the global reach and ÉÍÐÁÃÔ ÏÆ #)%ȭÓ ÍÁÎÙ ÁÃÔÉÖÉÔÉÅÓȢ 

Farzana comes to the role with a background in working with NGO abroad in the education 

sector. She has extensive experience in NGO marketing, monitoring and evaluation, grant 

management and proposal development, most notable from her work in Afghanistan.

PRIZES AND AWARDS

The 2019 Winner of the BERA Doctoral Thesis Award 

is Yasamin Alkhansa for her thesis entitled ȰSelective 

Histories: Living and Teaching in Iran under the Islamic 

RepublicȱȢ 9ÁÓÁÍÉÎ ×ÁÓ ÁÎ ÁÃÔÉÖÅ ÍÅÍÂÅÒ ÏÆ #)% ÁÎÄ 

was supervised by CIE Director, Mario Novelli and Yusuf 

Sayed.  

Every year BERA 

recognises academic 

excellence and rigour in 

research by a Doctoral 

student based in the 

United Kingdom. 

"%2!ȭÓ ÓÅÌÅÃÔÉÏÎ ÐÁÎÅÌ 

evaluate Doctoral 

theses for their 

research quality, 

including rigour, 

transparency and validity, new area of research, 

methodological originality and significant conceptual or 

theoretical contribution to its field. This year, BERA 

ÊÕÄÇÅÓ ÅÖÁÌÕÁÔÅÄ 9ÁÓÁÍÉÎȭÓ ÔÈÅÓÉÓ ÁÓ ȰÅØÃÅÐÔÉÏÎÁÌȱȢ ! 

ÓÕÍÍÁÒÙ ÏÆ ÈÅÒ ÔÈÅÓÉÓ ÉÓ ÆÅÁÔÕÒÅÄ ÉÎ "%2!ȭ3 2ÅÓÅÁÒÃÈ 

Intelligence (forthcoming), and below. 

Ȱ3ÉÎÃÅ ÔÈÅ )ÓÌÁÍÉÃ 2ÅÖÏÌÕÔÉÏÎ ÏÆ Χίέί ÉÎ )ÒÁÎȟ ÇÒÏ×ÉÎÇ 

scholarly debates have criticized the theocratic State 

for its authoritative imposition of a singular historical 

narrative in education and beyond. Pointing to the way 

the Islamic Republic has ideologically selected and 

ÁÐÐÒÏÐÒÉÁÔÅÄ Á ÎÁÔÉÏÎȭÓ ÈÉÓÔÏÒÙ ÔÏ ÓÁÎÃÔÉÏÎ ÐÁÒÔÉÃÕÌÁÒ 

identities, these debates have overwhelmingly focused 

on the power of the State at the expense of  

marginalizing the role of social actors such as teachers 

as the mediator of the curriculum. 

Drawing on an extensive ethnographic research study 

in Tehran-Iran from 2014 to 2015, this thesis brings to 

ÌÉÇÈÔ ÔÅÁÃÈÅÒÓȭ ÓÉÇÎÉÆÉÃÁÎÔ ÙÅÔ ÏÖÅÒ-looked power to 

ÒÅÓÉÓÔ ÔÈÅ 3ÔÁÔÅȭÓ ÎÁÒÒÁÔÉÖÅ ÁÔ ÔÈÉÓ ÉÍÐÏÒÔÁÎÔ ÊÕÎÃÔÕÒÅ ÉÎ 

ÔÈÅ ÃÏÕÎÔÒÙȭÓ ÈÉÓÔÏÒÙȢ )Ô ÄÉÓÃÕÓÓÅÓ ÔÈÅ ÉÎÓÔÒÕÃÔÉÏÎÁÌ 

choices and discourses of history teachers and shows 

how they, de-facto subvert the official history. By 

telling their story, this thesis then demonstrates that 

despite real constraints, teachers do act against the 

ÉÍÐÏÓÉÔÉÏÎ ÏÆ ÏÆÆÉÃÉÁÌ ÈÉÓÔÏÒÙ ÁÎÄ ÔÒÉÖÉÁÌÉÚÅ ÔÈÅ 3ÔÁÔÅȭÓ 

theocratic authority through quiet and assuming acts of 

everyday resistance. 

The thesis examines the tension between 

the official account of history that is constructed in and 

through Iranian school textbooks and 

the mediated narrative that history teachers produce in 

their classroom pedagogies.  It critically analyses both 

discourses to identify their similarities and differences, 

unpacking the underlying reasons that contribute to 

their formation. In so doing, it investigates the 

ÔÅØÔÂÏÏËȭÓ ÒÅÐÒÅÓÅÎÔÁÔÉÏÎ ÏÆ )ÒÁÎȭÓ ÐÁÓÔ ɀ specifically, in 

history textbooks at grade 11 ɀ and deconstructs the 

socio-political and cultural significance of its discourse 

in relation to education and broader social dynamics. Dr 

Alkhansa has now taken up a 3-year postdoctoral 

position, in Paris, France at the Centre National de la 

RechÅÒÃÈÅ 3ÃÉÅÎÔÉÆÉÑÕÅȟ ÔÏ ÓÔÕÄÙ ȬÖÉÏÌÅÎÃÅȟ ÃÏÎÔÅÓÔÅÄ 

ÈÉÓÔÏÒÉÅÓ ÁÎÄ ÅÄÕÃÁÔÉÏÎ ÉÎ ÔÒÁÎÓÉÔÉÏÎÁÌ ÊÕÓÔÉÃÅȢȭ 
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Held on the 28th November 2018 at the Cowen Lecture Theatre at the Brighton and Sussex 

-ÅÄÉÃÁÌ 3ÃÈÏÏÌȢ (ÉÓ ÔÏÐÉÃ ×ÁÓȟ Ȱ! ÖÉÓÉÏÎ ÏÆ ÓÕÃÃÅÓÓÆÕÌ ÅÄÕÃÁÔÉÏÎ ÉÎ !ÆÒÉÃÁ ÔÈÒÏÕÇÈ ÔÈÅ ÁÇÅÎÃÙ 

ÏÆ ÒÅÓÅÁÒÃÈȱ 

In his lecture, Kwame argued that the purpose of research should not only be to describe and 

explain the world and to tell us what is wrong with it, but also to challenge dominant 

narratives that limit our imagination of what is possible and how we can achieve it ɀ and 

specifically in the world of education in Africa challenge the dominant deficit narratives 

ÁÂÏÕÔ ÔÅÁÃÈÅÒÓ ÁÎÄ ÓÔÕÄÅÎÔÓȢ  &ÕÒÔÈÅÒÍÏÒÅȟ ÈÅ ÁÒÇÕÅÄ ÔÈÁÔ ×ÈÁÔ Ȱ×Å ÁÒÅ ÌÁÃËÉÎÇ ÉÓ ÒÅÓÅÁÒÃÈ 

which is strongly aligned to the intellectual and epistemological origins of critical theory, focused on transformative 

action and can unmask ideologies that maintain the status quo.  To achieve this 

goal, we have to show more interest in the roots and variations of educational 

experiences of African teachers and children and what these can teach us about 

successful education in authentic African school settings, not in an imagined future 

based on western models and sub-ÃÕÌÔÕÒÅȱȢ     

 

 

Yusuf Sayed gives keynote lecture at UK parliament on the Global Teaching Crisis 

68 million teachers will need to be recruited by 2030 to 

meet the SDG4 education goal. In this context, 

0ÒÏÆÅÓÓÏÒ 3ÁÙÅÄȭÓ ÔÁÌË ÁÄÄÒÅÓÓÅÄ ÔÈÅ ÎÁÔÕÒÅ ÏÆ ÔÈÅ 

crisis, its impact on equitable education quality and 

reappraised international and national commitments 

concerning the role of teachers and what has been 

ÔÅÒÍÅÄ ÔÈÅ ȬÇÌÏÂÁÌ ÔÅÁÃÈÅÒ ÃÒÉÓÉÓȢ 3ÐÅÃÉÆÉÃÁÌÌÙȟ ÔÈÅ ÔÁÌË 

examined why and to what extent teacher shortages 

exist, the quality of teaching and attitudes towards the 

teaching profession ɀ and urgent policy, practice and 

ÒÅÓÅÁÒÃÈ ÉÍÐÅÒÁÔÉÖÅ ÔÏ ÁÄÄÒÅÓÓ ÔÈÉÓ ȬÃÒÉÓÉÓȭȢ 4ÈÅ ÓÅÓÓÉÏÎ 

was held at the Houses of Parliament, in December 

2018.  
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Yusuf Sayed gives Sussex Development Lecture series talk on Education and the Sustainable Development 

Goals  

Heralded with much fanfare and preceded by intensive 

policy contestation, the sustainable development goals 

agreed in September 2015 promises a far-reaching 

development framework in a global context of 

widening inequalities within and between countries, 

economic crises, conflict, disasters, and climate 

change. This agenda suggests a radical development 

project that proposes to fundamentally alter human 

society by 2030 through the achievement of 17 goals, 

169 associated targets and with multiple indicators to 

measure progress. Specifically, the consensus reached 

in education, promises through sdg4, the achievement 

of inclusive and equitable quality education and 

promotion of lifelong opportunities for all. Framed 

within a critical policy analysis, this Sussex 

development lecture brought into focus the tensions 

over what equitable quality and lifelong education 

means and whether the vision of education quality that 

emerged from the process represents a turning point in 

thinking about education and development. 

 

CIE Members give Keynote Addresses in Pakistan 

In November 2018, Dr Barbara Crossouard and Professor Yusuf Sayed 

joined ex-CIE colleague Professor Naureen Durrani (now of Nazarbayev 

University, Kazakstan) as keynote speakers at the ICETIE conference at 

the University of Sukkur, Sindh, Pakistan (see photo). The event was 

organised by Dr Irfan Rind (Director of Education), who is a CIE doctoral 

alumnus.  

 

 

 

CIE members attended the British Association for Comparative 

and International Education (BAICE) Conference on 

Development alternatives: critiques, innovations, transitions, 

University of York, 12th-14th September 2018. A large number of 

ÄÏÃÔÏÒÁÌ ÓÔÕÄÅÎÔÓȭ ÐÁÐÅÒÓ ×ÅÒÅ ÁÃÃÅÐÔÅÄ ÔÏ ÔÈÅ ÃÏÎÆÅÒÅÎÃÅȢ  

 

 

 
















































