OFFA Steering Group

Seventh meeting to be held on Friday 7 December 2012 at 13:00 in the Sussex House
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Committee Room

AGENDA

Welcome and apologies

Widening participation annual report
To receive a report from the Head of Widening Partlmpatlon ( Paper OFFA 7/1)

Evaluation -
Presentation by the Widening Participation Researcher on the evaluation strategy
and the implications of evaluation undertaken in 2011-2012 (slides to be tabled)

Report on Careers and Employability element of First-Generation Scholars’
Scheme

To receive a report from the Director of Careers on the First-Generation Scholars
work and study programme. (Paper OFFA/7/3) To follow

Access agreement and widening participation strategic assessment monitoring
2011-2012

To receive the Access agreement and widening participation strategic assessment
monitoring report. (Paper OFFA 7/4)

Update on widening participation staffing
To receive a report on changes in WP staffing. (Paper OFFA 7/5)

Academic schools proposals process
To discuss a report on the academic schools and USSU activities planned for 2012-
13 and the procedure for recewlng new proposals. (Paper OFFA 7/6)

q

D_go.o\J\p-_ NS s\ M%

Sarah Cullen
Head of Widening Participation
November 2012






Widening Participation Annual Report

1. Overview -

OFFAITI1

2011-2012 was a transitional year for widening participation because of changes to funding
and the impact of the end of Aimhigher. The University of Sussex increased expenditure
ahead of the new fee regime enabling the widening participation team to build the
foundations for an expanded outreach programme. Resource and time have been invested
in developing an infrastructure and forging partnership agreements with schools and

colleges.

The new outreach team were not fully in place until the beginning of November

2011 delaying the start of the programme, however, there was an increase in activity as
outlined below paving for the way for further expansion in 2012-2013.

Outreach activity

Programme

Activity Number of Number of Number of % of partner
deliveries schools participants schools

, participating -
Campus visits 54 44 1910 62%
Subject tasters 10 20 511 100%
and conferences ,
Summer school 1 18 86 100%
year 10
Summer School 1 17 43 100%
year 12 :
HE Fairs 6 6 850 83%
Talks 16 12 1025 | 83%
Brilliant Club 2 NA 242
Total 86 75 4667 68%
Budget
Activity Allocation 2011-2012 | Actual 2011-2012 | Allocation 2012-2013
Campus visits 28,000 33,739 ‘48,000
Tasters and 41,000 34,342 40,000
conferences ' _
Summer schools 90,000 66,860 85,000
Tutoring and mentoring 65,000 45,354 55,000
Study skills 10,000 11,812 7,500
Qutreach 5,000 7415 8,500
CPD 37,500 8417 12,500
Shadowing 6,000 4324 10,000
Partnerships ' 15,000 20,000
Administration 43,775
(including move}
Central costs 17,500 36563 12,000
Total 282,500 307,601 300,000

The 2011-2012 access agreement committed the University to spending £750,000, actual
expenditure was £680,000, within the 10% variance allowed by OFFA. As explained above




there was investment in developing future activity and building an infrastructure. In 2012-
2013 the central costs have been reduced with an increased emphasis on delivery. The
Year 12 Summer School took place in August 2012 which is why the expenditure is lower
than anticipated because some of the costs were in the new financial year.

The academic schools were allocated a budget of £200,000 budget with actual spend of
£160,000. -

Academic school Budget
Education and Social Work ' : 6500
English 8070
Engineering 68606
Global Studies 5000
HAHP ' ' 11000
LPS 6000
Life Sciences 25390
MPS 11500
MFM S 11460
Psychology : 3000
Total ‘ - 158450

2. OQutreach programme

The outreach programme aims to support pupils make informed choices, develop skills,
raise attainment and to provide opportunities for personal development and enhanced
motivation. This achieved through a mixture of visits to the University and activities
delivered in schoo! or college. The offer ranges from low intensity activity such as talks to
whole year groups to the highly intensive residential summer schools. The goal is to
develop a programme that is comprehensive and cohesive whilst responding to the needs of
partner schools and utilising the expertise of University staff.

Campus visits

Campus visits are popular with all year groups and consist of a student-led tour and talk that
focuses on what it is like to live and study at university. The nature of the visit is adapted
according to the year group with younger pupils being given an insight into living at university
whilst for older pupils look at different courses and what it is like to study at university.

In 2012-2013 we are aiming to ensure that a higher percentage of campus visits are
delivered to partner schools and cofleges. A clearer programme has been developed for
different year groups. The student ambassador training has been improved to ensure more

consistency of delivery.

Subject tasters ‘and conferences

The subject based element of the programme was delivered through whole day conferences
and half day taster sessions. The late start of the programme and the need for academic
schoois to develop activities restricted the level of activity.



in 2012-2013 a much more complete programme is in place and we are working to ensure
that all activities run and that we increase the number of schools and colleges taking part.
We are also working with the academic schools to create a more structured framework for
the activities and to investigate the possibility of staging events incorporating a range of
schools enabling pupils to sample different subjects on the same day.

Summer schools

The Year 10 summer school was highly successful. The size was doubled from 45 to 90. It
was the first time for some years that the University recruited and selected participants,
previously this had been done centrally by Aimhigher. This meant we were able to focus
more closely on our partner schools. The conversion of application to enrolment was
‘higher than when the scheme was run by Aimhigher. The summer school was based
around two themes; Communicating Science and Our World. The latter was a new
development incorporating politics, global studies and product design.

The Year 12 summer school was a new development with places being available for 45
students. Because of the age of the participants the programme was more subject
orientated and four strands were offered; history, media studies, physics and product
design. We were concerned that because the summer school took place in the holidays this
might deter the young people, which was not the case. The event took place immediately
after the AS results so that the students would be starting to think about returning to college
and to be making their university choices. :

in 2012-2013 we are hoping to involve more partner schools in the summer schools,
although this may make aliocation of places harder.- The subject content for each event is
being revised. English is being included in the year 12 rather than trying to recruitto a
separate event. Business is also a new addition.

Tutoring

Through the tutoring and mentoring programme Sussex undergraduates are placed in local
partner schools to support pupils in English and maths classes. This was extended fo
include a science based element developed and led by the School of Education and Social
Work. Through our partnership with the Brilliant Club we also placed 6 PhD tutors in.

London schools to work with groups of year 10 and 12 students.

Programme Number of schools Number of tutors Total delivery hours
English and maths 10 45 2030

PhD programme B 6 360

Science 3 15 - 1500

Total 16* 3890

*same schools involved in English, maths and science tutoring schemes

English and maths tutoring programme

This programme is led by the widening participation team. The students are placed for a 10
week block and are in schools for a slot every week.




No of No. of Total Total Total
School English | Maths | number of Tg:aiigl: hrs hours

tutors Tutors tutors g Maths tutoring
Blatchington Mill 1 1 2 32 51 83
BACA 7 8 15 147 - 350 - 497
Dorothy Stringer 1 2 3 41 80 121
Hove Park 2 2 4 201 113 314
Longhill 0 3 3 0 | 202 202
Peacehaven 0 2 2 0 126 126
Portslade - 4 2 6 145 110 255
Shoreham :
Acaderny 0 2. 2 0 138 138
Tideway 2 0 2 102 0 102
Varndean 3 3 6 126 - 66 192
Total 20 25 45 794 1236 2030

-Science tutoring programme

This programme was led by the School of Education and Social Work and built on the
successful Student Associates’ Scheme. These students were placed for 2 week placement

blocks.

School ) Number of tutors | Total hours/days tutoring
Longhill High School \ 5 500

Portslade Aldridge Community Academy | 5 500

Varndean High School 5 500

Total ' 1500

Brilliant Club PhD tutoring

The PhD students deliver a series of University style tutorials over a period of 5 weeks. At
the end of the programme participants are expected to produce a 1500 or 2000 word essay

depending on their year group.

School Subject Year group Total hours
Bethnal Green : 65
Technology College

- Chiswick Academy English 12 = 55

Harris Academy — Maths 12 65

South Norwood

Lampton School Philosophy 10 65

Little llford Biology , 10 55
Whitefield Maths ' 12 55

Total 360

Visits to schools and colleges

Visits to schools and colleges are undertaken by members of the widening participation team
and where appropriate student ambassadors. The visits take the form of talks, workshops




and attending HE Fa_irs. This work enables greater access for pupils although is not a
substitute for visiting the University.

Study skilis

Working with the Study Skills Development Coordinator we produced a set of materials to
support the delivery of study skills in partner schools and colieges. - This followed
consultation with teachers who gave feedback on the Study Success at Sussex website and
which areas wauld be most appropriate for use in Year 12 and 13. It was felt that the time
management section could be used with very few changes. A series of postcards and
posters have been distributed to partner schools. A session on how to use the material was
included in the Widening Participation Conference. There was very positive feedback from

participants.
In 2012-2013 material to support essay writing and revision will be produced.
3. Work with academic schools

- The active involvement of the academic schools within the University is crucial to the
success of our work.  The widening participation programme benefits through having
specialist input and academic schools are given insight into the issues facing schools and
pupils. The identification of academic and administrative leads in each school has given a
focus to the work. Allocating a proportion of the widening participation budget to the
academic schools has meant that staff have the time to develop and refine activities.

In November 2011 the leads in the academic schools were invited to submit proposals to
either continue with work they were already undertaking or to develop new ideas. The
February OFFA steering committee reviewed the proposals and agreed to all those
submitted. There were also some late proposals which we were able to agree. Much of
the work included developing new activities. BMEC were not in a position to submit a
proposal in 2011-2012, they are now actively engaged and will be participating in the Year

12 summer school.

Unfortunately the non-residential English summer school did not recruit enough students to
run. We think that this was because we were late in promoting it and clashed with exams
and also being non-residential limited our pool of potential participants. This year it will be
included in the main summer school. This was also the case for the Awe and Wonder and

Media Mini Skills course.

Please see the following page for a full list of activities and budgetary information.



Academic school

Proposals/Commissions

Budget

“Education and Social Work

Science tutoring
Awe and wonder sessions
Geography revision day

Total . 6500
English Shakespeare Day

Non-residential summer school
Total 9070
Engineering Product design day )

Product design show

Real Time Social Media

School/college visits

Year 10 Summer School

Year 12 Summer School

Computational Biology

Ant pheromone trails

Musical robotics

Behaviour based robotics

Development of arduinos for use in

schools/colleges
Total 68606
Global Studies Geography revision day

| Talks in schools

Year 10 Summer school :
Total 5000
HAHP Philosophy teachers’ website

Photobiennial workshop

Year 12 Summer school
Total 11000
LPS Aiming for Law

Law Taster sessions

Mock trial
Total 6000
Life Sciences Year 12 Chemistry Lab Experience days

Lectures

Year 9 Life Sciences day .

Year 10 Summer school

Year 12 Biology Lab Experience days _
Total 25390
MPS CPD for-staff

Particle Physics Masterclass

Physics Subject conference

Physics Schools lab sessions
Total 11,500
MFM Mini skills course

Subject taster sessions

Summer school year 10

Summer school year 12
Total : 11,460
Psychology Consciousness expo

‘The Girls’ Drama project
Total 3000

158450

Total




4. Partner schools and colleges

Type of partner

Ex — Aimhigher 27
Non — Aimhigher Sussex school . 4
Ex-SEAS 15
Non — SEAS London school 2
Total - ’ . 57

‘The target for partner and associate partner schools has been easily exceeded, Schools
and colleges were approached using the following targeting criteria g

«  Worked with the University through either the Aimhigher or SEAS schemes
» Local schools that do not fulfil traditional WP criteria but that have groups of WP
students who they were willing to target

During the year we were also approached by new schools and where they were willing to
engage and to target appropriately were offered partnerships.

Local schools were asked to identify Year 9 pupils to be part of the scheme, this was not
expected of London schools because of the less intensive programme being offered and the
higher proportion of WP pupils in each school. All partner schools and colleges have been-
invited to recruit post 16 students and we will be tracking the number of applications and

enrolments from this group.

At this stage we have not distinguished between partners and associate partners because
we want time to assess how the programme is workmg

5. Other collaborative partnerships
OFFA have been actively encouraging the development of collaborative partnerships; the.
instructions for writing the 2013-2014 made explicit reference to this. The University has

formal partnerships with Aimhigher London South and The Brilliant Club. These
organisations provide us with two very different models of widening participation.

Aimhigher London South

Aimhigher London South provides access to a range of coliaborat:ve acttvst[es and
Resources designed to ensure fair access and support the progression onto Higher
Education for young people from non-traditional backgrounds. Through termly Network
meetings of Member schools, colleges and universities members are better able to meet
their own needs, the needs of specmc groups of students and the staff who work with them.

38 schoals and colleges in London and Croydon belong to Aimhigher London South.  The
following universities are part of the network - Brunel University, Goldsmiths University, St
Mary’s University College, St George's University London, University of Surrey, University of
Sussex, Kingston University, Kings Coilege London, London South Bank University,
University of Greenwich and University of Roehampton.

In 2011-2012 we did not deliver any acti\}Ities with AHLS but are leading on one eventin
2012-2013 and contributing to others.




The Brilliant Club

The Brilliant Club is a non-profit organisation that exists to widen access to top universities
for outstanding pupils from low-participation backgrounds. Their primary activity is to recruit,
train and place PhD students in non-selective state schools serving fow participation
communities to deliver programmes of university-style tutorials to small groups of
outstanding students, which develop the skills, confidence and ambition that help those
students to secure places at top universities. Working together with schools and universities,
the Brilliant Club are building a national movement that mobilises PhD students to engage
with challenging schools and to address educational disadvantage more broadly.

Our work with the Brilliant Club takes three forms. We deliver the faunch events for the
schools and colleges in London. Sussex PhD students are placed in schools. We are
have also been involved in the development of a scheme of work for use in schools. In
2011-2012 we hosted the Year 12 launch events comprising of 380 students visiting the
“campus. [n 2012-2013 we will be hosting all the launch events for London schools bringing

approximately 2000 very able state school pupils onto campus.

6. Evaluation

Evaluation during 2011-12 has focused on developing a robust evaluation process, with an
evaluator seconded to work with the widening participation team specifically for this
purpose. This has led to the development of an evaluation strategy involving key personnel
in the widening participation team but also academics involved in delivering activities. One
consequence has been greater clarity around expected short term outcomes, leading to the
development of more focused, triangulated mechanisms for reporting on these. For each of
the activities evaluated there has been a report containing key findings, a review of
contextual data relating to participating institutions and the effectiveness of targeting and
recommendations. These aim to maximise the activity’s contribution to the achievement of
wider programme goals. This process has led to the development of a more collaborative
approach towards the delivery of activity and improved understanding of what the different
stakeholders can bring in terms of resource and expertise. Key innovations this year include
the involvement of academic staff in the design of evaluation tools and discussion of the
findings and securing formal evaluative feedback from school/college staff. Both have
contributed to better cross phase understandings around the team’s core goals and both are

likely to have longer terms impacts.

Evaluation activity during 2011-12 has resulted in securing a much more developed

evidence base for ten distinct strands of activity (summer schools; subject tutoring; revision
days; subject enrichment activities; campus visits; Information, Advice and Guidance events;
higher education tasters; extended programmes and staff Continuing Professional
Development activity). This provides a strong foundation for future programme development.
Data were obtained from 2327 respondents in 71 schools and colleges in relation o 21
activities. Methods included post event and on-line questionnaires, interviews and focus
groups and the analysis of contextual data. This work has led to a number of outcomes at
programme level including the importance of developing a more balanced and progressive
programme, with input spread more evenly across the age range and across institutions.
Another outcome has been greater awareness of the scope to use widening participation to
enrich learning and/or develop transferable skills and not simply to raise awareness of higher

education.

Evaluation in 2011-12 has been a first stage in a longer term process and it is not yet'
possible to evaluate longer term impact. The focus for 2012-13 will be to ensure that there
are systems in place to gauge longer term impact as well as to provide the evidence base for

8



new activity as the programme grows. Evaluation at both levels is necessary as it is difficult
to isolate the impact of a single intervention, especially where those targeted are aiso the
subject of other interventions, sometimes under other agendas (eg: Pupil Premium}). [t will
nevertheless be possible to provide more quantitative data to evidence the impact of subject
tutoring on progress and attainment as relationships with partner schoois develop and the
approach to evaluation becomes more embedded. An important task for next year will be to
review how findings from the first year of evaluation were taken forward.

7. Targets 2012-2013

The targets below relate to University led activity. The academic school activity is included
under Events and Tasters and the Summer schools. ‘

Activity

2011-2012 (actual) 2012-2013 (target)
Campus visits 1910 3000 '
Events and tasters 511 2000
Qutreach visits 1875 4500
Summer school — year 10 86 90
Summer school — year 12 43 60
Total 4425 9650

Tutoring and mentoring

Programme 2011-2012 (actual delivery | 2012-2013 (target)
hours)

English and maths 2030 8500

Science 1500 2000

Mentoring - 150

PhD programme 360 500

Total 2040 11150

Collaborative activity

2011-2012 (actual)

2012-2013 (target)

Partner

Aimhigher London South - 300
Brilliant Club 242 1800
Total ] 241 2100
Progres rt

The level of activity so far has been very good. Please note the tutoring and mentoring is
not included because this has a later start.

Activity Actual to 23/11/2012

Campus visits 815

Events and tasters 430

Qutreach visits 3297

Britliant Club launches 892

CPD and staff conferences 268
5702

Total

Sarah Cullen

Head of Widening Participation

28/11/2012
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Presentation to the OFFA Steering Group
December 2012
Dr Louise Gazeley

Widening Participation
An Overview of Evaluation 2011-12

Evaluation seeks:to:

« Include all stakeholders - participants, teachers,

_ tutors, academics and the WP team

+ Explore impact across four broad areas:
knowledge and understanding of HE; insights that
inform future choices; new or enriched learning
opportunities; personal growth in areas such as
confidence and metivation.

+ Take account of contextual differerices and
contribute to effective targeting

« Strengthen the evidence base for future practice

+ Raise awareness of key WP issues and messages

Evaluation outputs 2011-12

« Development of an evaluation strategy

« Individual reports on 21 activities, covering
nine strands of the team’s work

- Areport providing an overview of progress
with evaluation for the academic year
2011/12 and identifying emerging issues

;Aiming for Law

‘Philosophy Day ~

Individual reports covered:

+ Contextual data relating to the participating
institutions

+ Feedback from participants
+ Feedback from teachers

+ Summary of key issues

« Targeting

= Recommendations
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Impact of activity:

provided a ‘first opportunity’ to'a wide range of

young people in a more diverse range of

institutions

« Genarated new knowledge ~ of subjects and
choices

« Gave additional and valued opportunities to
acquire and/or develop subject specific and
transterable skills eg: in sclence, media, history
and group work

+ Provided insights into university life — ranging

from a ‘taste of ' to time to enjoy and reflect

- Provided insights that will inform future decision
making — ranging from what a university is, to
what to study next, to whetherto go to
university...

« Provided information about student finance and
the university admissions process

« {ncreased confidence and provided reassurance

+ Enhanced the university experience of student

tutors
Bringing together skills, knowledge, Providing inéights
experience and understanding (Year 10 Summer School)
(Blology Experience Day) . + The sessions have helped me to understand about stuff
[ think | now understand more about science gt university didn’t understand before eg: quarks
in general. 1 also learned some new things about biclogy. - | have got a real insight into what university fife is like. |
, L e . feel i have gained confidence and feel more abie ta share
« I enjoyed practicing identifying differences between 2 my ideas.
types of species ' + A good understanding of what it will be like to stay and
« it apened my eyes up to an area of science | hadn’t ever f;;ﬂg?g;; 33’;&5’;52??’.;5?3‘?33 Jhos also gggg:vhgfe down
given any consideration to. : Physics. It has also helped me choose what 1 would want
« More of an insight in to the different aspects of life . ﬁ?dt}for my A Ie;e!s. ot hove definitely nspired me -
sciences and have been inspired by some of the academics es;ez’r'c;!!f})ﬁsegrein;giogt N tg;‘;’ pgfg;e?s); L’;ig;’; ed me
and their passion for what they do
|
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Empowering young people
(Year 12 Summer School)
+ 7o research and study more independently at A fevel to

further prepare myself

« - It has removed any doubts about university fife and given
resources/apportunities to continue researching my
options e :

« It gave me a needed insight into my subject and has given
me the confidence of continuing Physics based subjects

+ Now ive know what we are aiming towards as well os
what options are available

« | know whet | want to do, why | want to do it and how {
am going to do it.

- Enriching Iearning'
(Subject tutoring)

+ [do try and say to them, well wouldn’t you like to try
and work o bit harder and maybe get o B or an A. And
theyre just fike:

— Tm pever going te do that!’
— What! Of course you arel’ i
But a lot of them theyre getting closer.

+ Has genuinely made me happy to be able ta help kids
that might otherwise have slipped through the net

« I find it fulfilling to be able to help others learn and |

also find it humbling to be reminded of the opportunity
1 have ot university.

Areas for development

« Bafance of activity across the age range
+ Ensuring coherence and progression
+ Maximising the contribution to learning

« Refining approaches to delivery and targeting to take
more account of differences between partner institutions

- Extending collaborative approaches to evaluation

+ Developing systems for tracking longer term impacts

« Evaluating new activity and partnerships with other
organisations’

« Embeddinga s_ustainab%e, robust approach to evaluation







Paper OFFA/T/3

Report on Careers and Employabililty elemeht of First-Generation Scholars’ Scheme

To receive a report from the Director of Careers and Em ployability Centre (CEC)
on the First-Generation Scholars’ work-study developmental programme and
other contributions

The Careers and Employability Centre is involved in the following aspects of the First
Generation Scholars initiative working with the Widening Participation team jointly on
some of the projects below,

(a) First-Generation Scholars’ Welcome Launch on the 6™ December 2012

(b) Development and delivery of the First-Generation Scholars' work-study developmental
programme including the focus groups and pilot for work experience (including the
Mason Hayes Charitable Trust Work Experience Scheme with the School of Law,
Politics and Sociology, Santander internships and STEP Sussex work paid work
experiencefinternships); _

{c) Evaluation of the First-Generation Scholars’ work and study developmental programme
evaluation methods as advised by Dr Louise Gazeley, School of Education (seconded to
OFFA project with the Widening Participation team).

(d) Contributing to development and delivery of joint project work to develop the iInformed
Choices branded publications, posters and web-hubs for teachers and school pupils.

(e} CEC staff contribution to the Widening Participation Conference on the 24" October 2012.

1. First-Generation Scholars’ Welcome Launch, 6" December 2012

Professor Clare Mackie, Deputy Vice-Chancellor will be welcoming the current 1* year cohort .of
First-Generation Scholars on the 6" December 2012 (18.00-20.00). Venue to be confirmed next
week depending upon final numbers of students, staff, visitors and major First-Generation
Scholar Donors attending (Jubilee Lecture Theatre and foyer or Fulton A Lecture Theatre and
Foyer). The programme is attached (Appendix 1).

CEC has worked with other Student Services Division teams; Widening Participation and the
Student Life Centre on the Launch and Sarah Cullen, (Head of Widening Participation) has
arranged for a team of student ambassadors (wearing First-Generation Scholar t-shirts) to be
available as hosts for the Launch.

evdocuments and settings\es 356 ocal settings\tentporary Internat flesicontent outlonk\680e f‘%?n\uf’a stearing groun offa?3 for the
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2. Development and delivery of the First-Generation Scholars’ work-study developmental
programme Including the focus groups and pilot for work experience {including
the Mason Hayes Charitable Trust Work Experience Scheme with the School of
Law, Politics and Sociology, Santander internships and STEP Sussex work paid
work experiencefinternships)

2.1 Scoping of the First-Generation Scholars’ work-study developmental programme was
undertaken in May 2011 and it was identified that the programme should include all the
elements identified in Appendix 2 and in summary the text to be used in the next
undergraduate prospectus (2014) will describe this as:

“As a First-Generation Scholar (refer to page xx) you will be invited to attend a bespoke
work-study programme of developmental workshops fo build your confidence, academic
study skilfs and employability to help you:

o dsvelop career awareness about enfering professmnal and career pathways;

o find pari-time paid work while studying;

s access funded work experience/placements and mternshfps to help you to try out your

options
» explore further professional training pathways

As the University's agreement to the recruitment of a new full-time Careers Employability

Adviser was delayed by 9 months, the successful candidate (Alison Brown) was recruited later
than planned and joined the University at the end of August 2012 (which delayed the
start of the delivery of the programme until January 2013).

During the autumn 2012 the Careers and Employability Centre staff' undertook two focus
groups with the first cohort of first-generation scholars with the purpose of exploring with
issues from the perspective of the students and checking whether there were gaps in the
scoping of the programme and, in particufar, exploring student views about:

becoming an independent learner

communicating with confidence

financial budgeting for students

earmning whilst fearning

getting relevant work experience

personal development planning and using Sussex Plus

The focus groups helped CEC to ensure that the study-work programme will cover relevant
topics for first-generation scholars and to hear from the students what engaging titles would
resonate for the workshops. The insights gained have been included in the way the Spring 2013

! Alison Brown {Careers Employability Adviser: First-Generation Scholars/Learning to Lead) and Clare
Hardman (Study Skills Development Co-ordinator; now based in-the Careers and Employability Centre
team. _
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programme will be delivered (Appendix 3) and the programme will be further developed and
presented in hard-copy and web-information versions.

2.2 Mason Hayes Charitable Trust Work Experience Scheme with the School of Law
Politics and Sociclogy as a useful pilot

A pilot has taken place with Sussex alumnus Marcus Hayes, Managing Director of Mason
Hayes Solicitors and 18 Widening Participation students from the School of Law, Politics and
Sociology have undertaken short (a couple of days up to 1 week) with" a range of legal
employers who are clients/professional contacts of Marcus Hayes and including commercial
companies, barristers chambers, Members of Parliament and legal firms.

This has provided an opportunity to test out partnership relationships with employers or Sussex
alumni that could be established with other employment sectors for the First-Generation
Scholars scheme.

. 2.3 Santander internships and STEP Sussex work paid work experience/internships)
CEC has established the central placements and work experience function and is in the process
of establishing other First-Generation Scholar employment/alumni related partnerships.

‘ For further information about all curreht options identified below see:
" htipffwww.sussex.ac.uk/careers/aboutus/emplovers

s One year professional placements {part of the academic programme):
« Temporary and short term work experience through STEP Sussex:
e Sussex Santander Internships

3. Evaluation of the First-Generation Scholars’ work and study developmental
programme evaluation methods as advised by Dr Louise Gazeley, School of
Education (seconded to OFFA project with the Widening Participation team).
Sarah Cullen and Linda Buckham will be working with Dr Louise Gazeley to help us to
establish a sophisticated evaluation scheme to demonstrate the outcomes for all
elements of OFFA funded First-Generation Scholars work.

4. Contributing to development and delivery of joint project work to develop the
Informed Choices branded publications, posters and web-hubs for teachers and .
school pupils covering:

o Study Skills (focusing upon exam skills; time management and essay
writing) : : '

e Career transitions (what you can do with your degree) and subject
choices in relation to arts, social sciences and science/technology with
key messages and student/graduate case-studies from Sussex

+ Money Positive (How to manage your money and your life) Neil Almond
video-clips. '
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Clare Hardman has also been working with the WP team to develop study skills resources for
year 13 pupils to help them prepare for university. Having consuited with teachers and pupils
resources have been developed for 3 topics to focus on: Time management, Writing skills and
Exams and revision. This has resulted in the development of a range of posters and postcards
offering tips on time management that can be used in a teaching session or given directly to
students. These resources were launched and very well received at the WP conference. The
Time management resources will be evaluated in the new year (2013) and feedback will be
used to inform the development of any further printed materials. Twenty-one teachers at the WP
conference signed up for email consultation and have already helped to review draft text for the

writing skills topic.

Alison Brown and another member of the Careers and Employability Centre (Helen Gorman,;
Careers Employability Adviser: Equality and Diversity) will be developing the Careers Transition
and subject choice resources ‘and Money Positive resources to mirror the study skills resources
for year 13 pupils and similar testing out of the materials with teachers and pupils will be part of
this project being delivered between the Widening Participation and Careers and Employability

Centre teams.

5. CEC staff contribution to the Widening Participation Conference on the 24™ October

2012,
The Careers and Employability Centre team (Catherine Reynolds, Alison Brown, Clare
Hardman and Helen Gorman) attended and contributed to the workshop sections of the

Widening Participation Cpnference.

Linda Buckham, Director, Careers and Employability Centre
29" November, 2012
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Appendix 1
- DRAFT First-Generation Scholars’ Launch
18.00-20.00, 6th December 2012

Student Ambassadors and CEC team (JN, JO) to welcome guests, register them, give
out raffle ticket and direct them to Jubilee Lecture Thealre

To be _confirrhed: Jubilee Lecture Theatre or Fulton A

18.00 Graduation 2012 video with music plays as guests and stUdents take
- seats '
_18.05 Welcome to the First-Generation Scholars 2012 entry

Professor Clare Mackie, Deputy Vice-Chancellor

18.20 Personal transformations
' Linda Buckham, Director, Careers and Employability Centre

18.25 Introduction to First-Generation Scholars Scheme
' Catherine Reynolds, o
e Film clip and short presentation covering all aspects of the programme

18.30 Overview of work-study programme
Alison Brown and Clare Hardman
s First Generation Scholars study-work developmental programme

18.35 Work experience/work-shadowing insights and future plans

Andrea Wall
e introduction to Marcus Hayes (30 second video clip)
e fim clip 30 seconds (student names) who teok part in the Mason Hayes
Charitable Trust Work Experience Scheme with the School of Law, Politics and
Sociology

18.40 Career narratives from Sussex graduates
Mark Howel!, Graduate Trainee, Royal Bank of Scotland BA Hons History
' graduating in 2011
Claire Harrison, Trainee Product Manager, Clarks International, BSc
Business and Management with Economics, graduated in 2011.
cldoouments and settings\es3SeNocal s.;(-:ri"tiz;gs\t‘en'ap(‘)rary internet filos\contert.outiooki680e037e\0ffa steering group offa73 for the ‘

7122012 meeting.docx



18.50 First-Generation Scholars Qutreach programme
Sarah Cullen, Head of Widening Participation and Chris Mason-Felsing,
Graduate intern.

18.55 How the Student Life Centre can help you
Rachel Gould, Head of Student Life Centre

19.00 Thanks and close
Claire Powrie, Director of Student Services Division

« will talk about DARO and thank/Wates Family bequest 10 student bursaries/
linkage to 1960's and building of campus etc other bequests Lord and Lady
Horlick Trust/thanks efc (DARO) etc.

e explain the iPad draw is to take place in the foyer after some food.

19.15 Student Services exhibition, iPad draw and refreshments in the foyer

Appendix 2
Extract from original scoping out document for First Generation Scholar

Diagram 1: Proposals for First Generation Scholar Scheme work-study developmental

programme

'1 year - A Inductmn to the Frrst Generatran Schoiar Scheme and the Sussex

_ Scholars Contract (GROW Mode!j
{;DESCOVERY THEME _ -

: Becqming an [ndependent'l'.earn'er (1) (u‘nderstanding iearhihg styles/S3
_o!ars tool/techmques/student expenence support)

.Gg;m "f."."’? .ife-a__._._: | website s
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A t:me of chan

-!(gh_rysaﬁs):.i_. ;

ST 'Model} plus optlons as Part:ofth mp yab;h
DEVELOPMEN_ THEME-, .

' Earmng whllst Iearnmg and pald work experlence in

g -Actlon Learmng Sets

! .'Programme (see dlagram 2

--Su-_ssex_.Plus:rewew:. so how-_'ca'_n'--you build a stronger.

.Developmg your-ful ‘potentla! (2) (self esteem/c :
tmpact/cornmu mcatxon/presentatlon skllls/team Wwol

. facﬂitatxon scheme(2) -

| I_fb utterfly) ;

A time'of ;_t‘mﬁ_sfdrmdtion

3% year (placementyr) | S

o '_Becommg an !ndependent Learner (3) schoiars toois/technlques

P|tchmg your Sussex Plus webfoho to empioyers (3)

I ndu'fc?ti:p'ﬁﬂfé' }f_he 3" year First ﬁ-éne%rdtioh,;schb{q"‘

Programme (see dlagram 2) "

‘ heme (GROW
nd Career ccelerator

“| Action Learning Séts
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R f "mternshlp/graduate job/post-graduate study and further trammg (3)
. ﬁf(career development Iearmng and tran5|t|on jOb search tools and

Appendix 3
Spring 2013 First-Generation Scholar work-study developmental programme
{CEC delivery plans)
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OFFA 7/4

Access agreement and widening participation strategic assessment monitoring 2011-

2012

~ This is to give the OFFA Steering Group an overview of the first draft of our combined WP
monitoring return to OFFA/HEFCE relating to our Access agreement and Widening
Participation Strategic Assessment,

The overall picture is a positive one and forms a good basis on which to build to the more
challenging targets set in the 2012 OFFA agreement. The main points to note are —

» Expenditure on bursaries/scholarships/outreach as a % of additional fee income

The University spent the highest proportion of fee income since 2006-2007. The slight
decline in the percentage spend on bursaries is outweighed by the increase in expenditure

on outreach.

2010-2011

2011-2012

Total expenditure (bursaries plus £2,965,550

£3,493,200

outreach) {20.2% of new fee income) {22.2% of new fee income)
Expenditure on bursaries 2,673,550 2,813,200

(18.3% of new fee income) {17.9% of new fee income)
Expenditure on OFFA-countable £292,000 £680.000
outreach

+ Targets and milestones

The Access agreement also includes targets and milestones in relation to HESA widening
participation indicators and outreach targets. Detailed information about this is included in
tables 6-10 with commentary in tables 7 and 10. Again the university should be pleased
that it is either on target or moving towards achieving targets in these areas:

Target group

TN
2011/1] Aarget vs actual

Comment

Entry from lower
NS-SEC groups

{
4

target” 23%

actual: 20.6%

This is a very challenging target and although
there is slight decline from 2010-2011 set
against the fact that this was an exceptional year
the performance is pleasing.

BME studenis

target: stay at/above regional

percentage of entrants is well above the

average (nearest proxy =
national mean 12.1%)
actual: 15.5%

regional average

Mature students

Target: top quartile 94 Group
Actual: 13.5%

The university has maintained its position in
the top quartile of like institutions

QOutreach

Partner schools
Communication with parents

Tutoring

Targets met or exceeded







Part one: 2011-12 OFFA access agreement monitoring return

Institution name: University of Sussex
Institution UKPRN: 10007806

Validation checks:

2. Table 1 must be completed.
Validation check passed

3. Part a) of Table 3 must be completed.
Validation check passed

Definltions of current system students, higher fee income, under-represented groups and outreach can be found in cur menitering guidance in the gloassary.

Table 1 - Higher fee income, by fee amount and year of entry (see paragraphs 39 to 47 of menitoring guidance}
a) Fees charged above the basic fe

Postgraduate ITT - - £2039]
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"¢} Expenditure on bursaries and schelarships, as a proportion of higher feg income

(1) Students on full state support; for entrants in 2008-07 and 2007-08 you should provide information for students with a residual household income In 2011-12 of up to £18,360. For ¢
should provide information for students with a residual household income of up to £25,000

(2) Other sludents with household incomes of up to £50,020: for entrants in 2008-07 and 2007-08 you should provide information for students with a residual household income In 201
For entrants from 2008-09 onwards you should provide infermation for students wilh a residual household income between £25,001 and £50,020

(3) Wherever pessisle, we would (ike you to record bursary expenditure by the income group of the beneficiary rather than under this category.

Q his ”mc_m nm_n&mam mSo:._m:am Iy using the amﬁ you have n3<_n_mn in ._.mu_m 2a) - you should njmo_n that Sm figures are in ::w with <05 mxvmnﬁﬁ_ommv

ntrants from 2008-09 cnwards you

1-12 between £18,361 and £50,020.

d) Proportion of students in receipt of bursaries and scholarships

H._.z_m table calculates onBm:om_:, cm_:m the data you have provided in Table 2b) - <o: should check Emﬁ Em figures m:w _: _ﬁm with u.o_._q mxumﬁmﬂ_o:&

._.m_u_m u 01m>-oo::5,u_a ocn.mmns mvm:a - mnncm_ and expected (see paragraphs 85 to 71 of monitoring mc_nm:nmu

ion's predicted outreach expenditure for 201 12







Part one: 2011-12 OFFA access agreement monitoring return

Institution name: University of Sussex
Institution UKPRN: 10007806

Table 4 - OFFA financial outcomes summary (see paragraph 72 of monitoring guidance)

i
0 £ 251 000 £2 813200 £680000

16.3 , 16 17.8 4.3 22.2

8022 2265 201 "2 466
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graphs 73 to 78 of moniforing guidance

Gne of the University's Equality objectives is to increase the percentage of BME student from 12% to. 15% by 2016.
This has shaped the-dasign of our outreach pregramme which builds on a long traditlon of working with schools and

2l colleges in Londoen with the aim of engaging students from BME backgrounds. One of the key factors used 1o identify
partner schools and calleges in L ondon is the number of students who do not have English as a fitst language. The
residentlal summer schools are the most intensive ovitreach activity; in 2012°32.56% of participants on the Year 10
event ware from BME backgrounds; whilst 46.6% were on the year 12 programme. We actively recruit student
ambassadors from diverse ethnic backgrounds to-ensure pupils see a range of rele models. ‘In 2011-2012 36% of
ambassadors were from a BME background.. Males are an under represented.group in HE, and whilst no specific
farget has beon sétbecauss this Is a natienal rather than geographicalissue, we are mindful to attractmate stidents |
to.our outreach pragrammes.. The surimer schools wera also positive inthis respect with 45.5% attending.the Year -

10'and 65.1% on the Year 12 - In designing the'subject based elefients of tha pufreach pregramme we have
challenged gender s_t_e_:_reotypss and provide engineering and computing activilies that will appeal to fema!es and
males, for example thé.Réal Time Social Media analysis. \We are working with 2 local gitls school dnd providing

lornd anth dfiar far thale libee § fimile — Deinr ta wifling this 2019 9015 -7 ¢ th | {n i o)




Table 5 — Equality and diversity

One of the University's Equality objectives is to increase the percentage of BME student
from 12% to 15% by 2016. This has shaped the design of our outreach programme which
builds on a long tradition of working with schools and colleges in London with the aim of
engaging students from BME backgrounds. One of the key factors used to identify partner
schools and colleges in London is the number of students who do not have English as a first
flanguage. The residential summer schools are the most intensive outreach activity; in 2012
32.5% of participants on the Year 10 event were from BME backgrounds; whilst 46.6% were
on the year 12 programme. We actively recruit student ambassadors from diverse ethnic
backgrounds to ensure pupils see a range of role models. In 2011-2012 36% of
ambassadors were from a BME background. Males are an underrepresented group in HE,
and whilst no specific target has been set because this is a national rather than geographical
issue, we are mindful to attract male students to our outreach programmes. The summer -
schools were also positive in this respect with 46.5% attending the Year 10 and 65.1% on
the Year 12. In designing the subject based elements of the outreach programme we have
challenged gender stereotypes and provide engineering and comptuting activities that will
appeal to females and males, for example the Real Time Social Media analysis. We are
working with a local girls school and providing tailored activities for their year 8 pupils.

_ Prior to writing the 2012-2013 access agreement the University conducted questionnaire
survetys of Mature, BME and Disabled groups, seeking feedback on both the general impact
of the 2012 fee and support regime on their HE plans, and about Sussex's fee and
access/support proposals. Two-thirds of respondents agreed with Sussex's decision
regarding its fee level and the same proportion approved our planned support package.
Less than 10% favoured a low-fee option. 60% did not think the 2012 arrangements would
deter them from entering HE, but 25% felt they would be deterred and 15% were unsure.
The work influenced the shape of our plans, guiding our choice of eligibility for financial
support, and features designed to enable mature and disabled students to engage fully with
student life in the first year. There is also a strong retention-focused element. This follows
through to our package of targeted support for retention and success, including career
outcomes, which will address the particular needs of equalities groups. 2012 admissions
had a drop of 55000 students nationally entering HE compared with 2011. Early indicators
are that 846 of our intake of 2420 (35%) have qualified for our First-Generation Scholarship
Scheme which allocates a £3000 first year package to all students with a family income
below £42,600 (embedded in this is our NSP offer). We are pleased that the number of
students in receipt of the award will exceed our predicted 30%.



Part one: 2011-12 QFFA access agreement moniforing return

Institution name: Winiversity of Sussex
Institutlan UKPRN: 15007806

Milestones and targets

: Table 6 - HESA WP perfomance indicators to 2010-11 fer HEls (frem HESA table T1b) (see paragraphs 76 to 79 of monitoring
guidance}
HES
e 2.
Stale School (%)
Localion adjustad benchiimark

teciicator significantly dittarent from benshmank
NS-SEC 4-7 [socio-economic class] (%)
Location adjusted benchmark

inticator significantly different fram benchmark
Low pariicipation nelghbourhoads (young) (%)
Location adjusted benchmark

indicator significantly cifferent from benchmark

Table 7 - Access agreement milestones and targets (see paragraphs 83 to-89 of meonitoring guidance)

a) Statlstical mitestones and tavgets retating to your appiicants, entrants or student body (e.g. HESA, Ucas or Internal targets)

Stale Schod! (

/566G (HESA Table T1a] - REE A T,

. . Mo progréss. made Bganst |
LPN (HESA, Tabie Tia) N ] _5.4 w 75| - . R : |bascline dsia Crl
= : ; 12 - el mallaiceeied _

[Etfricity i3 2008 15 P LFX] 28] 132" Tartet ime

Matiire - T rise within peergroup top quardie .18 2008 . ‘I_E{ . 2016 - 167 181]- 7 15 . 16} - Progress mads — b less
) . . - | - sl anficipated

Disabiity - T

bj Other mitestenes and targets

Eroaiiiee s o2 e <
; o = 0 Sop e
Oulreach I WP aciivity (alher - please give | Number of pariner and sssociate
digtafs in the naxt column} panner Schools
i Outraach W aclivity {other - please give  [All parents of targel students in fufl 2016 . ms;;wde—onmug.
detaiis in Ihe next column) - ’ paitnied schools (s be Invited to at leas] : . : .
on annunl information event. - . . — - —
Dutreach / WP actily (cther - please give | Menloting and tuloring contact fiours - 3000 T S ) 2016 . - K  4000|Progress mada - onc.ofme“.a

datails in tha next column) i} - N - . N il mwl!a!ﬂ_

Table & - Commentary on progress against your access agreement miestones and fargels




Institution name: University of Sussex
Institution code: H-0162
Institution UKPRN: 10007806

Table 8 ~ commentary on progress against access agreement milestonies and targets (see paragraphs 90to 93
of monitoring guidance)

Outreach/WP activity

The Umversrty s target for the, number of partner schools was 40 and this ._hasbeen'ea:sﬂy ‘
exceeded with 51 partners. recrulted by. the end of July 2012. This. has-_, en: accompamed by an .
expansion in the scope and size of the outreach programme The number of students '
partrcspatlng in widening partrcrpatron actwrt:es rose from 1410 to 4910 The University also ran
two residential summer schools with 86 Year 10 and 43 Year 12 partrcrpants This has:been -
underpinned by an increase in activities designed and’ delivered by academlo soho; 3 all were
involved in aspects of the programme. The tutoring programme de!rvered 4000 hou sand a
sound foundation has been built for future growth. We have also developed strong partnerships
with Aimhigher London South and The Brilliant Club enabling us to work coliaboratrvely with other
HEls and schools outside our formal partnershrp arrangements :

We are also workrng hard to engage with- parents and wh:rlst we have not used the CRM facrlrty
we have written to the parents of alI members of the Flrst—Generatlon Scholars Outreach
programme; pupils need to get parental permlssron to join: and this- ‘ensures they have
knowledge of the scheme. There | isa specrflcally de3|gned : nformatron Ieaﬂet for parents.  'We
“have pr!oted events to engage parents hostmg visits to the campus and meetmgs in schoots and

colleges.

Statistical milestones and targets

The University is also making good progress towards its statistical targets and milestones relating
to our entrants and student body. * We have exceeded our target to increase the number of
entrants from BME backgrounds with an increase from 13.2% in 2010-2011 to 15.5% in 201 1-
2012. This meets our 2016 target 5 years ahead of schedule. S

One of our most stretching target relates to entrants from NS-SEC 4-7 where there was an




increase of 1.4% exceeding our. mrlestone for 2011 2012 The figures for 2010—2011 can.be set
in the context of location adjusted: benchmarks Where absolute percentages have declmed this -
has been mirrored by a correspondsng fall inthe Iocatlon adjusted’ be;nchmarks The number of -
-entrants from state schools fell from 88. 3% to 86. 9%_', ' oWever Sussex still performs strongly
'being 6. 4% above the Tocation adjusted benchmark :_ere has been -:slrght decllne inthe:

number of entrants from low participation nelghbourhoods but thls is set garnst a redu nin the

location adjusted benchmark with Sussex bemg 0 1 below L

The flgures from our HESA return for 2011-2012 do |nd|cate a dec[:ne in absolute numbers
However, considering that this was. an except:onal year we are pleased that our performance has
remained relatively stable and will be ablé-fo assess the performance more accurately once the
location adjusted benchmarks have been released. For NS-SEC 4-7 the drop was 0.3%, for low
participation neighbourhoods 0.2% and state schools 1.5. The number of mature entrants dld fall

by 2.5% which is in line with national trends




Part two: 2011-12 HEFCE widening participation strategic assessment monitoring return

institution name:University of Sussex
Institution code:H-0162
Enstitution UKPRN: 10067806

Youy workbock has failed 1 validation check(s) and 0 credibility check{s). Please see the “alidation® sheet for more details.
Table 9 - Expenditure on widening participation commitments 2011-12 {paragraphs 94 to 113)

Please include all widening participation expenditure from all funding sources. If you have an access agreement,
please inclucle any OFFA-countable outreach expenditure from higher fee income which you reported in Table_s, but
exclude DFFA-countable bursary expenditure, ’

a} Total widening p:

articipation expenditure 2011-12, by activity
) T =
(ke

i

01, Dutreach work with-schiodls ar_]d.'o_r‘ybn'g people . {&530412 - -

summer sehools, tasters dnd conférences

Central WP staffing including afiminisiration, . |[08.WP slaffing and administration - “lesdizeo
Head of Widening Participation and : :
Researcher, . : . .
Senijor management support for monitoring and|06.WP staffing-and administration -

development of 2013 access agreement

£37,000

Paringrship work, subscripfion fees for GB.WP slaffing and administration £15,000° -

Aimhigher Londen South and ihe Erilliant Club

Support for chrrent students 03: Support for current students (academic and pastaraly £707,000
(academic/pastoral) including Student Life )

Centre, Careers angd Employabiiity )
Support for disabled students - |05. Support for disabled students . _ |£437.000

Cenptra costs including establishing a new 06.WF staffing and adminlstration . : 80,338
office and extended ouireach team (increase . -

from 2FTE e ¥ FTE) N
Academic-portfolio development - extensive |03, Support for current students (acadernic.and pastoral) £100,000

review process during 2011-2012

Parinership work with FECs 08:WP staffing and administration - . Lo ... |E78,000 -

£2 069 000




Part two: 2011-12 HEFCE widening partlupatlon strategic assessment
monltormg return

Institution name; University of Sussex
institution code; H-0162
Institution UKPRN: 10007806

Table 10 — Report on institutional evaluative activity and plans (see paragraphs 114 to 132 of the

monitoring guidance) -

1. Did your institution carry out any evaluation of WP activity during 2011-12? Yes
2. a) Did your institution have a formal evaluation plan for your WP strategy in 2011-12? Yes

b) If so, did you carry out evaluation in line with your plan for 2011-12? ' Yes
3. Did the evaluation you carried out in 2011-12 broadly show that your activities were Yes

meeting your alms and objectives?

4, Did the evaluation you carried out in 2011-12 help you in meeting your aims and Yes

objectives, e.g. by focusing resource?

Please provide a brief commentary {up to 500 words) on your evaluative activity in 2011-12 and plans for the
future. This should include: .
a) Your most importa'nt findings from evaluation of your WP activities in 2011-12, and what the impact
was of your work
b} How the outcomes of your evaluation helped you in meeting your objectives for WP, for example by
focusing resource by demonstrating the most effective activities _
c} Planned actions to improve evaluation in the fuiure, including the development of a formal
evaluation plan from 2012-13 if you did not have this in 2011-12 '
d} If you answered ‘No’ to any of questions 1 to 4, then please provide a brief explanation of the
reasons for this. _
Please structure your response using sectionsato d.

a. Your most important findings from evaluation of your WP activities in 2011-12, and what the
impact was of your work
Evaluation during 2011-12 has focused on developing a robust evaluation process, with an
education researcher seconded to work with the widening participation team specifically for this
purpose. This has led to the development of an evaluation strategy involving key personnel in the
widening participation team but also academics involved in delivering activities. One
consequence has been greater clarity around expected short term outcomes, leading to the
development of more focused, triangulated mechanisms for reporting on these. For each of the
activities evaluated there has been a report containing key findings, a review of contextual data
relating to participating institutions and the effectiveness of targeting and recommendations.
These aim to maximise the activity’s contribution to the achievement of wider programme goals.




This process has led to the development of a more collaborative approach towards the delivery of
activity and improved understanding of what the different stakeholders can bring in terms of
resource and expertise. Key innovations this year include the involvement of academic staff in the
design of evaluation tools and discussion of the findings and securing formal evaluative feedback
from school/college staff. Both have contributed to better cross phase understandings around
the team’s core goals and both are likely to have longer terms impacts.

How the outcomes of your evaluation helped you in meeting your objectives for WP, for
example by focusing resource by demonstrating the most effective activities

Fvaluation activity during 2011-12 has resulted in securing a much more developed evidence
base for ten distinct strands of activity (summer schools; subject tutoring; revision days; subject
enrichment activities; campus visits; Information, Advice and Guidance events; higher education
tasters; extended progra'mmes and staff Continuing Professional Development activity). This
provides a strong foundation for future programme development. Data were obtained from
2327 respondents in 71 schools and colleges in relation to 21 activities. Methods included post
event and on-line questionnaires, interviews and focus groups and the analysis of contextuat
data. This work has led to a number of outcomes at programme leve! including the importance of
developing a more balanced and progressive programme, with input spread more evenly across
the age'range and across institutions. Another outcome has been greater awareness of the scope
to use widening participation to enrich learning and/or develop transferable skills and not simply
to raise awareness of higher education ' -

Planned actions to improve evaluation in the future, including the development of a formal
evaluation plan from 2012-13 if you did not have this in 2011-12

Evaluation in 2011-12 has been a first stage in a longer term process and it is not yet possible to
evaluate longer term impact. The focus for 2012-13 will be to ensure that there are systems in
place to gauge longer term impact as well as to provide the evidence base for new activity as the
programme grows. Evaluation at both levels is necessary as it is difficult to isolate the impact of a
single intervention, especially where those targeted are also the subject of other interventions,
sometimes under other agendas (eg: Pupil Premium). It will nevertheless be possible to provide
more quantitative data to evidence the impact‘of subject tutoring on progress and attainment as
relationships with partner schools develop and the approach to evaluation becomes more
embedded. An important task for next year will be to review how findings from the first year of

evaluation were taken forward,




Policy briefing

Policy briefing number
P-2012-18

Date 7
4 December 2012

Keywords
Social mobility

Contact/s

Ficna Waye
0207 419 5469

Fiona.waye@

Action
1. OFFA call for evidence on access and student success
(by Wednesday 12 December 2012)

2. Call for sector representatives by the Department for
Business, Innovation and Skills (BIS) to join working groups
to take forward recommendations from Alan Milburn's
previous report, Fair access to the professions (see Annexe
B)

Territorial relevance
E

Suggested distribution

Vice-chancellors and principals; staff involved in widening
participation, admissions, careers and employability

Executive summary
To support members wishing to respond to the Milburn

untversifiesuk.ac.uk

report, this briefing summarises the key themes and
Universities UK's response to the recommendations.

Attachments and links
Annexe A University Challenge report recommendations

Annexe B Fair Access to Professional Careers




Universities UK — Policy briefing
University Challenge — responding to the Milburn repert and a calt for action from OFFA

Contentis

[NErEAUCHION Lo e e et 3
THE CONEEXE ..o 3
Key themes and UUK'S reSponse...........coooieviiciiiiiici e 4

Call for evidence from OFFA ... 8
ATeaS OF COMCBIM ...oiii i e e e oo 9
N X S DS ettt e b et a et e e e ae e n e ee 10
Further information. ... e 10




Universities UK — Policy briefing
University Challenge - responding to the Mitburn report and a call for action from CFFA

Infroduction

1. All members in England should have received a copy of the report University
Challenge. How Higher Education Can Advance Social Mobility produced by Alan
Milburn, the government’s Independent Reviewer on Social Mobility and Child
Poverty, published in October 2012. The report explores the role that universities play
in advancing social mobility and examines progress to date through an evidence-
based analysis of the secicr’s activities. It goes on to make recommendations for
further aciion by universities, sector bodies (including Universities [UUK]} and the
government. A full list of the recommendations and UUK's analysis and
response to these can be found at Annexe A.

2. Although Milburn has now stepped down as independent reviewer, as the Chair of
the Commission on Social Mobility and Child Poverty’ he will continue to monitor
the sector's progress and report back to parliament. Te support this, all English
universities and representative bodies, including UUK, have been invited to provide
details on how they intend to respond. To that end, the UUK Board requested that
UUK prepare an assessment of the Milburn recommendations, which institutions
may find helpful in developing their own response.

The context

3. Alan Milburn's report on social mobility was originally expected to be released hefore
the government responded to the June 2011 Higher Education White Paper Students
al the Heart of the Sysfem and the August 2011 technical consultation A new, fit-for-
purpose regulatory framework for the higher education sector. In view of the delay,
members will note that a number of developments that might impact on the widening
access agenda have already been set in motion by BIS ~ such as the review of the
National Scholarship Pragramme — or by other bodies, such as the work by the
Universities and Colleges Admissions Service (UCAS), to reform the UCAS
application process, and the development of a robust evidence base for contextual
data by the Supporting Professionalism in Admissions programme (SPA).

4. The recommendations will also need to be considered in light of the new ‘National
strategy for access and student success’, which is being taken forward by Office for
Fair Access (OFFA) and the Higher Education Funding Council for England (HEFCE)
in collaboration with UUK, GuildHE and universities, following the request by the

' The commission was established under the Weifare Reform Act 2012. This is an Advisory Non Departmental
Public Body, consisting of up to seven members, of which two will be nominated by the Scottish and Welsh
governments.
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sgoretary of state for business, innovation and skills and the minister for universities
and science.”

Key themes and UUK's response

5. UUK supports the report's recognition of the important role universities already play in
contributing to social mohility. Milburn advocates that the sector should demonstrate
‘collective leadership’ on this agenda and although there is a divergence in education
policies across the UK, there is already a firm commitment from all devolved
administrations, as weil as universities and UUK, to explore what more needs {o be
done. It is alse encouraging fo see that there is an understanding that to maximise
the sector's contribution towards upward social mobility it will be essentiai fo ‘support
excellence in all its diverse forms®, recognising that improveménts in social maobility
have been achieved because of the diversity of the UK university system, with
different institutions playing to their strengths.

6. The repert also captures the broader public interest role universities play, which cuts
across all university activities and contributes to social mobility. This is helpful
particularly in light of the failure of the Higher Education White Paper to capture the
full extent of the contribution that universities make to society and which has not
always been well understoad by the wider public.

7. Apart from a few recommendations for new initiatives, many of the proposals build
on, or request an extension in scale to, processes and activities that are already
happening or are planned by individual universities, the government, or sector
agencies or bodies such as UUK, HEFCE and OFFA.

8. Although the report rightly acknowledges that the sector is making progress, it argues
that if absolute sacial mobility is rot to stagnate then a ‘top down and bottom up’
approach is required whereby:

{i) all parts of the education sector and government have a role to play and work
together

(i) the government ensures that public policy helps universities to promote social
mability, and investment in higher education increases so that mere students
can go to university |

8. UUK strongly endorses the recognition that a step change in progress will require ‘
government, employers and all parts of the education sector working in partnership.
However, it is worth noting that Milburn still appears to place considerable weight on |
the role of the higher education sector to achieve this, emphasising that universities

? Further information on the correspondence between government and OFFA on developing a shared strategy for
access and maximising the impact of spending hy government, HEFCE and institutions is available at:

hitp/Awww offa.org.uk/press-refeases/nationalsirateqy-for-aceess-and-student-success/

* University Challenge. How Higher Education Can Advance Social Mobility p. 20
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will have to ‘double their efforts’ given the ‘significant new headwinds’ arising from
continued fiscal constraint, an increase in tuition fees and the cap on student
numbers

10. The report is right to highlight the responsibility of government for establishing a policy
framework to facilitate universities in supporting social mobility. It is clear that Milburn
has concerns that a number of current government policies, such as those on student
number controls and the abolition of the Aimhigher programme and the Education
Maintenance Allowance, could result in some unintended consequences that might
hamper universities’ efforts to widen participation in the future, and consequently _
inhibit social mobility. In view of this, a number of recommendations are also targeted
at government to strengthen access work and to ensure that education policies do not
undermine the government's social mobility strategy.’ UUK understands that apart
from the initial response by the minister for universities and science, which
acknowledged the work already in place, government will not be responding to specific
recommendations.’

: 11. UUK supports the call for an increase in the proportion of GDP invested in education

, and in the long-term aim of increasing participaticn. Properly-funded expansion of the

' sector must remain the long-term aim if the UK is to become a more just and inclusive
society and to remain globally competitive. The level of investment in higher educaticn
in the UK remains low compared to competitor countries {the UK is ranked 25" out of
31 for expenditure on higher education as a proportion of GDP). Notwithstanding the
Treasury’s priority of containing public expenditure, widening participation and meeting
demand for different types of provision will be critical if we are to develop a workforce
with the high leve! skills needed within a changing employment market.

12. In analysing the evidence, Milbum identifies a number of priority themes, many of
which were reflected in UUK's submission. These, and UUK’s response to them, are
summarised below.

s Raising aspirations and atfainment at schoof
UUK endorses Milburn’s acknowledgement that the continued inequalities in the
level of attainment at schoal remain the primary barrier to widening access and
increasing participation in higher education. That this is exacerbated by concerns
around the avaitability of high guality and targeted information, advice and
guidance in scheols, particularly in terms of making informed choices of GCSE
and A-level subjects and university degree courses. In view of this the report
places the cnus on universities to enhance the volume and effectiveness of their

* University Chailenge: How Higher Education Can Advance Social Mobilify, Foreward and summary p. 2

® Opening Doors, Breaking Barriers: A Sirategy for Social Mobility, published by government in April 2011. This
states that improving social mebility is tha principal goal of the government’s social policy.

® See hitp:/fnews.bis.gov.uk/Press-Releases/David-Willstts-comments-on-Alan-Milburn-s-report-University-
Challenge-How-HE-can-advance-social-mobility-681d9.aspx
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links with schools and colleges, and increase their outreach activity. This mirrors a
priority area for OFFA, which we understand will feature prominently in its new
sector guidance on access agreements, due out in January 2013.

» Both widening participation and fair access into higher education are important
This reflects UUK's position, although we alsc advocate that the contribution of
higher education to social mobility should be viewed as part of a wider strategy of
lifelong learning, recognising that progress in social mobility can occur at all stages
of life and extending higher education to wider groups in terms of age as well as
social-economic status is critical. This is also necessary if higher education is to
keep pace with the changing demands of the workplace.

e The distinction hetween equity and excellence is false
The report comments on the unhelpful ‘social engineering’ debate that received
prominent media attention earlier in the year and states that ‘ail universities have a
role to play in making sure equily and excellence are friends”, citing evidence from
the United States.

»  Diversification of approaches fo recruitment
The report rightly acknowledges that having a range of recruitment approaches will
help broaden the pool of applicants, particularly in encouraging more people to
stay on in school or college after 16 and in enabling institutions to uphold
excellence. UUK also supports the assertion that if more universities are to use
contextual data, they will require access to a more robust evidence base on using
contextual data and access to better data. The current initiatives by both UCAS
and SPA on contextual data and the work being led by the Regulatory Partnsrship
Group to streamline the data and information landscape will suppert this.

e Fair access from universities into professions
The value of employer engagement for social mobility is emphasised throughout
the report, with a focus on universities delivering better skills development and the
need for greater university-employer engagement. Although Milburn provides
some examples of universities initiafives to enhance the employability of students,
his overriding message is that, ‘There is, however, a fong way to go before
universities are focusing sufficient attention on helping students to acquire the
broad range of skills that are nowadays needed fo succeed in the professional
market™. This echoes a key theme in Fair Access to Professional Careers,®
Milburn’s previous report published in May 2012. Both reports also call for reform
of internships and a broadening in employers’ recruitment practices. The

" University Challenge p. 2

5 University Challenge p.67

? The report examines access to professional careers since 2009 with a specific focus on legal, medical and
political careers. It can be downloaded at hitp://www.cabinetoffice.gov.uk/resource-library/fair-access-
professicnal-careers-progress-report
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imperiance of businesses being open to employing graduates from across the
sector was highlighted in UUK's submission to Alan Milburn for his report on higher
education.

« Development of financial support for postgraduales
Although the report focuses primarily on undergraduate entry, it does rightly
acknowledge that both universities and students have consistently raised concerns
about access to postgraduate study. In UUK's response to the government's White
Paper proposals, we highlighted the importance of sustainable funding at the
postgraduate level and of ensuring that professions requiring postgraduate
qualifications remain representiative of the communities they serve. UUK is
supporting work being led by BIS and HEFCE to build an evidence base on taught
postgraduate students in order to better understand the drivers of demand and to
improve knowledge of routes to postgraduate study and the extent to which
barriers exist. This research will be important in explaining the value of
postgraduate study to individuals, the economy and society. The Milburn report
also urges government to consider a loan sysiem for postgraduate study;
members may wish to consider the NUS report on Steps foward a fairer system of
postgraduate funding in England®® in this connection.

» Communication for mature and part-time students
Although UUK understands that BIS currently has no plans for a formal campaign
to communicate information about the new funding arrangements for mature and
part-time students, UUK will continue to work with the department through
channels such as its part-time stakeholder group. We will also continue our own
work on this, including the promotion of resources developed by Martin Lewis and
the Independent Task Force on Student Finance Information and our work with the
Student Loans Company. Given the fall in mature applicants in the 2012-13 cycle
it is essential that information on the availability of support for both full-time and
part-time applicants is made clearly accessible. To support this initiative, UUK has
distributed copies of the guides for mature and part-time students produced by the
taskforce to alt libraries in England.

s Impact of student number conlrofs on widening participation
The Milburn report highlights concerns regarding the current student number
controls, noting that not only do these restrict the freedom of institutions to
increase their undergraduate entrant numbers but could also work against wider
social policy goals. UUK shares this concern and is currently monitoring the impact
of policy changes — including those on student number controls and core and
margin — on the different types of institutions and groups of students. This will

" This is available at http/Awvww, nus . org.uk/Global/Campaigns/1595-PGTFundingRepert v2-FPAGES. pdf
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provide an important evidence base, along with data from other organisations
including HEFCE. UUK wili publish its findings in April 2013.

» Increased emphasis on ‘culputs’, the fargeting and evaluation of interventions and

the development of an evidence base

Given the economic constraints on both university budgets and public expenditure,
Milburn argues that all activities should be evaluated fo ensure that efforts and
resources are not wasted. This is aiso highly likely to apply to access agreement
approval and monitoring by OFFA in 2013.

Call for evidence from OFFA

13.

Milburn's emphasis on building effective evaluation and demonstrating value for
money reflects the current political imperative for the sector to provide an evidence-
based narrative which captures the impact and value for money of what government
sees as a significant increase in the level of expenditure by universities, government
and HEFCE to widen access and support success under the new system.'' By 2016
17, total investment in access and student success is forecast to be £809.5 million. "

14. Although OFFA and HEFCE have committed to developing a national access strategy

by autumn 2012, a request has been received by ministers to provide an interim
report in mid-January 2013 on the impact of existing work on widening participation
and student success. In view of this, the director of fair access has written to all
English institutions seeking examples of programmes that demonstrate
successful impact.”® Given the importance of ensuring that ministers are aware of
the impact of the different funding streams supporting access and retention —
particularly within a shifting tfandscape and a context in which not all factors
influencing participation are under the control of higher education — UUK urges
members to support OFFA by providing case studies across the student lifecycle.
Case studies should be sent to OFFA at enguiries@offa.org.uk by Wednesday
12 December 2012,

Areas of concern

15.

in developing UUK's response to the cali for evidence in the Milbumn report, UUK’s
Students, Quality and Participation Policy Network proposed a number of
recommendations. It is encouraging to see that all these recommendations have
been taken on beard in the final report, with the exception of our concerns on the use

" See letter from BIS to HEFCE and OFFA in May 2012:
hitp:/fwww. hefce.ac.uk/mediathefce/content/news/news/2012/nationalsirateqwAL letter to OFFA HEFCE.pdf

" This includes the government's contribution te the National Scholarship Programme and funding from HEFGE.
¥ On 23 November, HEFCE and OFFA published correspondence with BIS relating to the development of a
national strategy for access and student success in higher education. This followed a request for a shared
strategy by autumn 2013 from Vince Cable, Secretary of State for Business, Innovation and Skills and David
Willetts, Minister for Universities and Science. See:
hitp:/fwww. hefce ac.ukinews/newsarchive/2012/name 760685 &n.htm)
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of free school meals as a measure." However, we also note that there are a number
of recommendations in the report which we believe could be problematic:

+ UUK recognises the importance of coltaborative working and the benefits that could
arise from a national outreach programme and the pooling of knowledge and
research. We support this objective by facilitating engagement between institutions,
students’ unions and other stakeholders, including schools and colleges, and by
developing strategic partnerships fo influence the work of others. However, we do not
support the proposal that UUK should attempt to play the role undertaken in the past
by previous organisations such as Aimhigher. There is already evidence that
successful collaborative partnerships and projects are beginning to emerge and UUK
will build an this by working with OFFA and HEFCE to explore how this can be
strengthened and supported within the new nafional strategy on access and student
SUCCESS,

¢ UUK appreciates the difficulties that may arise as a result of the abolition of the
Education Maintenance Allowance. However, we do not support the recommendation
that universities fund post-16 [earners, unless a university decided that this would be
an effective use of resources according to its institutional circumstances and the
needs of its students.-

« Milburn also recommends a ‘Pupil Premium-type funding arrangement’ to ‘incentivise’
pupils from disadvantaged backgrounds. However, it is not clear how this would
relate to HEFCE's current Student Opportunity funding, which already supports
widening participation activity, This would also exclude a third of all undergraduates
who would not eligible as they do not enter higher education at 18.

¢ UUK supports the use of contextual information to help identify individuals with
potential from under-represented groups. However, it is important to clarify that
institutions use this data in a variety of ways. it may be used to make an offer, or to
make a lower offer than would normally be the case, but it would not have to lead to
lower offers. UUK will liaise with members, SPA and UCAS to explore whether it is
possible to devise a common statement on contextual data.

UK -does-netsuppoit the recommendation-that thesector-through-UUK should-set
a five-year target for progress in widening participation and fair access. Statistical
targets are unsuitable for a sector as diverse as higher education. This is why OFFA
and HEFCE maintain a balance between gquantitative and qualitative approaches for
meonitoring access agreements and Widening Participation Strategic Assessments.
Furthermore, each university is best placed fo determine what targets to set based on
their own circumstances and the characteristics and needs of their students.

" |JUK's submission to the initial call for evidence is available at
hitp://extranet. Universitiesuk.ac.uk/PolicyAndResearch/Students QualityParticipation/StudentQualityParticipationN
stwork/Documenis/UUK%20response%20t0%20Milburn 25101 1NDEW021 11 tfinal. pdf
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Next steps
16. We will respond to the Milburn report recommendations specifically aimed at UUK, as
detailed above, and highlight our continued role in;

(i)

understanding what is happening in the sector through the analytical capacity
provided by our data team _ ‘
working with other bodies such as the Regulatory Partrership Group, HESA,
UCAS and SPA to define and improve the data and information landscape
facilitating networking opportunities and promoting partnership and
collaborative working promoting the sharing of knowledge and effective
practice and showcasing the impact of universities at both institutional and
sector level

supporting the deveiopment of an evidence base through research and
analysis

ensuring the sector has the right policy framework in place to support social
mobility

17. UUK will also highlight specific projects and activities, as cutlined in Anneaxe A.
Members of UUK's Student Quality Participation Policy Network will also be invited
to explore what further action should be taken at the group’s next mesting in

February 2013.

18. In order to get a picture of the sector response it would be helpful if universities

could forward a copy of their submissions to Fiona Waye at
Fiona.wave@universitiesUK. ac.uk. In addition, UUK urges members to

support OFFA by providing case-studies across the student lifecycle. Case-studies
should be sent to OFFA at enquiries@offa.org.uk by Wednesday 12 December
2012.

Further information

19. The Milburn report can be downloaded at
hitp:/Avww.cabinetoffice. gov.uk/resource-library/independent-reviewer-report-higher-

education

Copyright

Copyright in this paper, and any or all of its atiachments unless stated otherwise, is vested in Universities UK.
Persons in recelpt of it at institutions in membership of Universities UK may copy it in whole or in part solely far
use within their institutions.
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Annexe A: Milburn recommendations aimed at higher education and sector bodies: Universities
UK's initial response

Page | Recommendation UUK’s position and sector progress so far
General
recommendations

21, HEls to make Universities remain fully commitied to making progress in fair access and

47 improvements in fair widening participation. The emphasis now is on reviewing widening and fair
access (FA) and widening access strategies in light of the new funding regime, feedback from the 2012
participation (WP} a recruitment cycle, and to adapting to national developments such as the
priority abolition of Aimhigher and connextions. This will be critical for ensuring that an

30 institution has the right strategies in place, given the particular context and the
HEIs encouraged to increasingly marketized system within which they now operate. Emphasis is
make commitments to also on developing a much more robust evidence base to determine which
WP and FA in mission activities are the most effective and can demonstrate impact.
statements To support institutions in this process UUK is monitering the initial ouicomes of

the higher education reforms as well as changes to immigraticn, covering both
undergraduates (full-time and part-time) and postgraduates. A report will be
produced in March 2013,

UUKis also working with OFFA and HEFCE in the development of a naticnal
strategy for access and student success, in partnership with the sector.

24 The sector, through its The rationale for making targets a sector task is not ciear since Milburn
representative bodies, to acknowledges that government financial considerations are the critical factor in
set out publically, terms of the number of higher education places that can be supported.
statistical targets for UUK does not support the view that the sector, through its representative
progress in both WP and bodies, should colloctively set out 'statistical targets’ for the next five years, Each
FA over the next 5 years university is best placad to determine what targets to set and the level, based on

their own circumstances. Institutions set out targets ciearly in their access
agreements and Widening Participation Strategic Assessments (WPSA), both of
which are available publically and are monitored on a regular /annual basis by
institutions as well as OFFA and the Higher Education Funding Council for
England (HEFCE) through a formal evaiuation process.

5 Sector to set up a new YUK supports the use of the ULN to provide a means of tracking pupiis all the
database which can track way through the education system. Although we recognise that this is difficult to
the progress of people achieve UK-wide, and that it is still likely to be a number of years before all
from school throeugh to students entering higher education are able to provide this, We do note,
employment, preferably however, that this is already being done in Wales.
using the Unique Learner Currently UCAS and HEFCE share data from the National Pupil Database for
Number (UNL) and research purposes, however, institutions do not have access to this data or
establish new progress know the details about the backgrounds of their applicants on zn individuat
moenitoring indicators by basis.
autumn 2013 Linkage of data is also being considered as part of the sector work in developing

the future higher education fandscape (htip./landscape.hesa ac.uk/).

We do not believe it is currently possible for the sector to set up a tracking
database in isolation. Any database of this type would require working closely
with other departments and organisations such as the Depariment for
Education, the Office for National Statistics etc. We do note, however, that the
government's Social Mobility Transparency Board will be important in terms of
improving the access and transparency of data across different government
departments.

The report helpfully acknowledgss that the sector is already reviewing higher
education entry measures including the fundamental review of performance
indicators (including widening participation) in 2013.

30 HE sector to collaborate Teach First has an established network of some of the hardest to reach schoois
with Teach First to and so can act as a vehicle for brokering links between schools and colleges.




Page | Recommendation UUK’s position and sector progress so far
provide bursaries for However, it will be up to gach individual university to determine the most
graduates who join them effective ways to altocate their financial support.

29 Government should seta [«  UUK welcomes the acknowiedgement that schoo! attainment remains the

five-year ambition for
schools to make progress
on closing the attainment

gap

ools and

Universitie

primary barrier to widening access and increasing participation in higher
education. This is now weli established by a range of researchers.

Although the DfE has not set targets for aftainment, we note that schools in
England are subject to a number of performance targets, including a duty on
schoals to provide independent information, advice and guidance, a destinations
indicator {from July 2013} and on cutcomes at key stage 2 and key stage 4.

UUK endorses the DfE's primary objective to raise attainment and aspirations
throughout the primary and secondary levels. Universities will continue to
support this by enhancing the effectiveness of their links with schools and
colleges through a wide range of interventions. Howsver, a key challenge
remains in ferms of the sector's capacity to enable all schools to interact with one
ot more universities and FECs, particularly in the absence of any national
infrastructure to facilitate these engagements and partnership working . Where
an institution may have opted to focus extensive support into one type of fink
such as sponsaring an Academy or a University Technotogy Cellege this might
inhibit the ability to work across a much wider range of schools and colleges.

i b

5 are committe fo orking with schools, academies and coileges

34 academies although, as Milburn rightly peints out, this has been made more difficult dus to
s Al HEIs to develop the abolition of Aimhigher and connextions which had provided a national
37 links with individual infrastructure to facilitate these engagements. The sector has, however,
schoals responded innovatively by developing regional networks and new collaborations
o More HE!s to and the focus will now be on exploring how these can be adapted to a more
consider sponsoring compatitive envirenmant and whether new approaches and delivery models will
academies be required. UUK supports the proposal to map out the collaborations that
. Governmant. with current exist and we welcome the work by Graeme Atherton f.rom NEON who_
HEECE and bFFA to has begun this process. UU_K will support OFFA and HEFCE in deveicping this
ensure all schools ! work further through the national access strategy. ‘
have a link with an s Consideration could be giver: to how networks such as Teach First and the
HE! or partner via a Transformation Trust which have already established iinks with schools,
regional network particularly the ‘harder to reach schoals’, can be used to facilitate greater contact
betwsen schools and universities; this will be needed if all 4,000+ schoois in
England are ali to have access to a university or further education college (FEC).
s The report encouragas partnerships with academies. UUK is currently working
with Nottingham University and the Specialist Schools and Academies Trust
(SSAT) to explore lessons learned from the different models and partnerships
that have been developed since the establishment of academies and trust
schools etc. Whether it is appropriate for an institution to sponsor an academy
will, however, deperd an a number of factors, including the target applicant
group. It may be the case that it would be more effective io partner with ancther
type of schocl or an FEC in the case of mature students.
National outreach e UUK notes that, given the number of extant initiatives and organisations working
38, programme on cutreach, there is merit in providing a mechanism for enabling all groups to
31 Existing regional forma to come together to poal knowledge, research and an evaluation of activities. UUK,

come together into a
national forum, and VUK
could lead on a national
outreach programme by

as @ representative bady, already acts as a broker to create such opportunities
for universities through our annual access summits (eg the ‘Access Summit’ in
Cctober 2012)and events to support the dissemination of good practice and
showcasing what works (eg the ‘Access with impact’ conference, February




Page

Recommendation

UUK’s position and sector progress so far

pooling the knowledge,
research and evaluation
of activity across the
different groups and
institutions

HEls to consider
incentivising less
advantaged pupils fo
engage with these
programmes through:

» guaranteed interviews

» contextual offer
making

» provision for tariff
points for completion
of university
preparation

» providing financial
help to these students
given the abalition of
the Education
Maintenance
Allowance {EMA);
higher education
representative bodies
should develop a
scheme tc do this

2012), Other organisations such as Action on Access, NEON, the Higher
Education Liaison Officers Association {HELOA) and the Marketing Network also
provide an important coordinating role. UUK wili werk with these groups, together
with HEFCE and OFFA fo explore what more can be done to facilitate a more
joined-up approach across the sector.

The increased resources for OFFA will be important in enabling OFFA to
enhance its database on good practice and research.

The newly created widening participation database by the Higher Education
Academy, which includes the resgarch and materials from Aimhigher and other
bodies such as the Lifelong Learning Networks will also provide a useful
resource. (Please see www.heacademy.ac.uk/retention-archives).

lt is also worth noting that in sharing good practice, regional, subject-specific,
demegraphic and other targeted activity may not necessarily be transferable.
UUK does not support the view that universities should necessarily provide
financial support to encourage students to stay in school beyond 16 or to
develop a scheme to enable this to happen. An institution may decide that this is
an effective form of outreach but this must be for the institution to determine
based on the needs of its students.

Guaranteed interviews could be an incentive but would need to be accompanied
by appropriate information, advice and guidance.

The UCAS tariff was not designed for the ‘purpose of attributing equivalence to
un-credited activity. UCAS has recommended the withdrawal of the UCAS tariff
due to the lack of fransparency, and once a new system is in place this will be
removed.

39 Access spending should This is based on the outcomes of earlier research which clearly showed that
shift more towards bursaries had a limited impact. However, it is not clear whether this wili remain
outreach and away from the same within a context of higher fees. In view of this, UUK is currently
bursaries and fee supporting research into the impact of financial aid across the student lifecycle
waivers. from school studenis to final degree classification. The cutcomes of this

research will be used to contribute to the evidence base on what works, along
with the research on bursaries that OFFA has committed to undertake. UUK wili
produce a report on the outcomes in spring 2013,

VUK also understands that for the 2012 intake some institutions have reported
that there are groups of students that have specified a preference for fee
waivers over bursaries. Research is required into why this might be the case and
whether this is a result of a misunderstanding of the new student support system
or perceptions arcund debt.

38" Expenditure should be UUK supports this, although recegnition should also be given to occasions
rebalanced towards where instituticns will wish to be innovative or experimental in an outreach
better focused outreach activity and that this may not be effective initially.
activity.

Role of OFFA

39 Access agreements OFFA is already working with HECFE, institutions and crganisations such as

and Widening UUK to preduce a national access strategy. We understand that this will include

Participation Strategic
Assessments (WPSAS)
should be combined by
the end of 2012.

OFFA should develop

exploring how access agreements and WPSAs can be brought together.
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40

common standards for
how universities direct
their resources and
evaluate impact based on
their research.

OFFA should make a
more holistic assessment
of progress, and take
account of both the short-
and long-term impacts of
what HEls do.

OFFA needs (g} better
resources and {h) new
powers by spring 2013 to
inform its guidance on
production of access
agresments for 2014—15.

UUK welcomes the increase in resources for OFFA. This will support OFFA in
developing a central evidence base of the most effective widening participation
interventions, enable the further coliation of research, and enhance their ability
to disseminate good practice. However, we do not belisve there is a nead to
grant OFFA more powers or extend its remit. Our view is that OFFA alrsady has
the necessary powers required to carry out its role effectively including the
refusal of an access agreement and therefore the ability to charge above
£6,000.

41

National Scholarship

Programme (NSP)

« removal of fee
waivers

» better distribution of
NSP towards those
who do better at
widening access

» simplify the process

+ applicants to know if
they are eligible prior
tc application

On behalf of BIS, HEFCE has already established a review to evaluate the
effectiveness of the NSP. This is chaired by Prefessor Madeleine Atkins, Vice-
Chancellor of Coventry University. This will provide an important evidence base
on which to improve the programme.

Future developmental work is also being taken forward by a Steering Group,
chaired by David Willetts and includes Nicola Dandridge. This group is
supported by a Working Group including representation from the sector and
UUK. :

Inforrmation on the changes to the NSP for 2G13~14 will be available in the new
guidance on the programme which is due in January 2013, alongside the sector
guidance on access agreements from OFFA.

4, 41

HEFCE and OFFA
should review all
expendifure and WP
funding sfreams to
maximise social mobility
impact.

There is a clear political imperative for the sector to demonstrate that each of
the different funding streams directed at widening participation and fair access
are being used by the sector as effectively as possible, and can demonstrate
an impact as well as ensuring value for money. HEFCE has already begun to
explore the impact of student opportunity funding and universities are currently
waorking with OFFA to provide case study examples of initiatives that
demonstrate a successful impact across different parts of the student lifecycle.
UUK will continue to work with MPs, press and stakeholders to raise the profile
of universities’ achievements in and commitments to this area, as evidenced by
institutions’ access agreements and WPSAs, and to emphasise that
universities remain fully commitied to widening paricipation and fair access.
UUK is also contributing to the development of the Performance Indicators
through the Performance Indicators Steering Group and the Performance
Indicators Technical Group. However, given it is not until 2013 that a more
fundamental review of Performance Indicators will take place the future of the
indicators related to widening participation and retention remain unciear. UUK
supports the approach to measurement of performance in widening
participation and retention and would want to see that maintained and
developed further as appropriate. This would need to acknowledge the various
ways they are used (e.g. in access agreements).

There is also a significant amount of research being undertaken by OFFA |
HEFCE and UUK as well as individual universities which will contribute towards
the development of an evidence base for the sector on what works well.
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Contextual data

« The Representative
bodies sheould agree a
common statement of
support for the
appropriate use of
contextual data.

+ The Sector should
agree collectively on
the contextual data that
should be used.

* The sector should
preduce a best practice
guide on the use of
contexiual data.

« The right data should
be gathered and mads
available fo staff in a
usable and timely

-

UUK's position and sector progress so far

o s

UUK supports the use of contextual data and recognises the need for a better
evidence base and more robust data in this area and we recognise that both SPA
and UCAS are ideally placed fo take this work forward.

SPA has committed o establishing a better understanding of the factors that
impact on the use of coniextual data {such as data quality) and will commission
research on the existing evidence base for contextual data as well as sharing
good practice. UCAS is working to support the development of a more
sophisticated and versatile data collection process through UCAS Course Select,
which wili provide a more solid platform for contextual data collection.

UUK's press and parliamentary teams will continue to capitalise on opportunities
to enhance the understanding of politicians and the wider puklic of how and why
universities use contextual data.

SPA and UCAS are also working with institutions and stakeholders, including
UUK, to explore whether it is feasible to establish a core set of data.
Notwithstanding this, it will remain up to the institution o determine the best way
to use the data and for the sector to decide whether it would be feasible to
develop a common statement of support for contextual data.

fashion.
51 Better data . UUK endorses the government commitment to make more data publically
The government's Social avaitable. This board should help this process, particujariy in making data more
Mobility Transparency accessible across government departments. The board is also an important
Board should werk with mechanism by which to secure improvements in the quality of data.
the HE sector to unlock
necessary data and
establish a dataset for
the 2014-15 cycle.
Transparency in . In 2012 SPA explored whether the Schwartz principies of ‘fair admissions'
51 admissions remained applicable within the new funding system. The review concluded that
+ All admissions the principles of fair admissions are still relevant and appropriate in the
processes should be changing UK higher admissions landscape and the funding arrangements. The
53 transparent, fair and principles continue to apply to all types of applicants and all parts of the
holistic admissions process and a report on how these apply within the current context
+  To make admissicns is available at www.spa.ac.ukfinformation/fairadmissions/fairadmissionstaskan
simpler and easier to The sharing of data across the sector is currently being taken forward through a
navigate working group chaired by Sir Tim Wilson under the Regulatory Partnership
»  Sector encouraged to Group. This is a project to enhance the arrangements for the collection, sharing
share student data and dissemination of data and information about the higher education system.
with existing Further information is available on the HEFCFE website please see the link
organisations, Redesigning the data and information landscape,
» HEFCE as student
champion to ensure
data is accessible to
all students
Admissions criferia
HE1s should ensure that
assessment processes
do not create barriers for
some applicants,
54 Diversifying entry +« UUK supports the recognition of the need for join-up across the wider skills
routes agenda,

Government should
increase the number of
apprentices entering

Universiiies already actively encourage applicants from across a wide range of
entry routes and pathways, inciuding apprenticeships.
This process will be supported by the proposed development of profiles for
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higher education and apprenticeships as well as all regulated Level 3 qualifications by UCAS (this
HEIls should set out constitutes part of the Qualifications Information Review reform programme
how they plan to being implementad by UCAS).
accept more UUK will consider the outcomes of the BlS-commissioned independent review
apprenticeships. into the future of apprenticeships (Richard Review) published on 27 November
2012, (see hifp:/ivww schoolforstartups. ce.ukdrichard-review/richard-review-
fullpdf and the implications this may have in terms of links with universities and
pragression on to higher education.
55 Foundation year Foundaticn year programmes provide a valuable tool to support applicants and
programmes can be used to enhance both knowledge and skills, and are already used by
HEls are encouraged to: institutions o support access across the sector. However, in the absence of a
+ mainstream foundation national framework of assessment it would be difficult for institutions to agree
year programmes and that a pregramme developed at one institution could provide access to another
view as a valid form institution. There are also significant funding implications if there is to be
of prior attainment universal provision of foundation pragrammes.

+ agree thata
programme at one VUK will liaise with UCAS on the feasibility of establishing a portal for applicants
HE! shouid enable to compara foundation programmes. If a portal is developed, to ensure that it
access to a similar HE| can be effective the information will need to be contextualised as a programme

« adopt the same tocls may be customisad to support a particular course(s) at an institution.
used for the KIS

UCAS should setup a

portal to enable

applicants to compare

foundation programmes.

HE within FE

55 « Wherever an applicant The repert is right to acknowledge the increasing role of FECs in delivering

lives they should be higher education; almost two thirds of cofleges deliver HE in an FE setting and
able to access HE in many work in parthership with higher education to do this.
FE. .

+ HEFCE should map
out provision.

Off-site learning UUK endorses the report's reference to off-site learning. Online learning offers

56 Sector to agree how great potential in terms of volume and reach of institutions and flexibility for
online learning can be students. Online learning and innovations such as Massive Open Online
developed to support Courses (MOOCs) are likely to be important parts of the higher education policy
access to HE mix in the future.

Many UK institutions are already developing online learning cffers to suit a
wider range of students. For example, the Open University is a world leader in
providing flexible distance higher education.

In Novermnber 2012 UUK supported an event convened by David Willets looking
at the rale of oniine learning. UUK will also publish a paper on MOOCs in spring
2013.

However, as illustrated by the Online Learning Task Force report, further
progress is needed in terms of infrastructure investment, quality and credit as
well as learner attitudes before they can become viable alternatives to
‘analogue’ models of education and the solution tc widening access at
undergraduate level.

57 Highly selective Using available evidence and professional judgement, each university is best
institutions in placed to determine its own outreach strategies in terms of which activities will

particular tor
+ close 3,000 gap by
2017
*  sponsor a city
academy
+ take collective

have the greatest impact given the particular contexts in which they operats
and the profile of their student base.
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ownership of Teach
First

+  provide foundation
degree opportunities
for pupils with
pofentia

T

61 Holistic programme report usefully highlights how activities such as mentoring and residentia
of student support schemes can support conversion rates for students from less advantaged
HEFs to provide support backgrounds. Universities are continuing to develop an evidence base for
by adopting evidence- interventions, the outcomes of which will be documented in both access
based interventions agreements and WPSAs, however, this is a complex process and further work
throughout the student to develop a methodology and an evaluation framework. The new The WP
lifecycle Toolkits, commissioned by HEFCE and launched in 2012, wilf also provide a

valuable resource for institutions, These have been developed based on good
practice and consist of four toolkits: Partnership, Targeting, Programmes and
Evaluation.

62 Equalising skills Given the diversity of pathways to higher education and the wide range of
HEls to support presenting qualifications, applicants differ in the range of skills they have on
students in developing arrival at university. In view of this, universities deliver support for students
skills for successful both before and after admissicn.
participaticn (before
and after admission)

62 Student charters UUK has supported the student charter and the vast majority of universities
All HEIs should have have now adepted these. The report is right to acknowledge that form and
student charters. content should be a matter for individual insfitutions and we agrea with the NUS

that a charter is far moere than just a piece of paper: the real henefit of the
charter is in the engagement of siudents in drafting, agreeing, monitoring and
implementing it.

63 Credit transfer UUK supports credit transfer and there are mechanisms in place fo facilitate
* Government should this. Currently most universities in England have signed up fo the credit

work with the sector to framework. However, it will be up to individual institutions to decide on whether

facilitate credit transfer a transfer is possible,

between HEls. UUK has endorsed the development of the HEAR. This wilf enable institutions

e Al HElsare and students to demonstrate the wider skills and richer experiences that higher

encouraged to join education has io offer, and employers are interested in. It is already being

HERA. implemented by a large number of universities. The HEAR's introduction puts
the UK at the forefront of best practica in Europe In terms of measuring,
recording and reporting student achievement,

84 Bursary schemes UUK supporis the recommendation that progress is needed on evaluating the

* More progress is
needed on evaluating
impact of bursaries.

refention archive (hitp// www.heacademy.ac.uk/retention-archives} provides

impact of bursaries. In view of the fack of empirical evidence on whether
bursaries do have an impact on progression, UUK has supported two pieces of
research to evaluate

(1) a project led by the Strategic Society Centre which locks at the impact of
financial support on the likelihood of choosing to go to university, and

{2) the project led by the LSE on the impact of bursaries on retention and
academic performance .

Taken together, these projects will provide data and findings on the impact of
financial aid across the student lifecycle, from school students to final degree
classification. This will complement the research on bursaries which OFFA has
commitied te undertaking which replicates their original research within the new
funding system.

UUK agrees with the need to increase targeting of retention. The new HEA
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information on the outcomes of a number of student retention and success
programmas, including the findings from Aimhigher and the What Works
research programme,

« Employers should
broaden their recruitment
practices and be cpente
recruiting from a wider
range of HEIs.

Skills development . tniversities are aware of the impartance of the role they ptay in enabling
68 HEls to be clear about the graduates to transfer successfully into employment. This includes making clear
workplace capabiiities the tools they will equip graduates with to succeed in their careers along with
they will offer students access to Information on what employers are looking for. There is also a
recognition that where some of these skills are obtained through extra-curricular
activities, more support is needed to ensure all students {particutarly those
studying part time} can access these.

. By working with business and employers through socia enterprise, universities
can support their students to develop entreprenurial skills. UUK's report on
social enterprise highlights some of the good work already happening here,
piease see:

htto://www. universifies uk.ac.uk/Publications/Documents/UniversitigsEnabling S
oclalEnterprise.pdf

) The Futuretrack research provides a comprehensive evidence base of the
relationship between higher education and the graduate labour market, please
see hitp:/fwww futuretrack. ac. uk/

69 Careers services
HEIs to structure careers |»  UUK acknowledges that for some institutions embedding careers services within
service to pricritise academic departments may be an appropriate model but it is also important to
outcomes for students note that there are a number of models which universities use depending on their
and be 'embedded within particular context. It is also necessary to fake account of the strategic positioning
academic departments of university careers services and to recognise that they can aisc have arcle in
rather than separate from delivering services to students, employers and the university.
it
69 Work experience The report clearly recognises the strength, diversity and importance of university
« More HEIs to provide business interactions and supports a number of important recommendations
sandwich placements highlighted in the Wilson Review that have the potential to enhance the vital role
« HElsto consider a that higher education plays in our econamy. Milburn is right to highlight the
naticnal agreement not importance of the overall student experience in graduate prospects and not just
to facilitate exploitative academic credentials, as well as measures to strengthen graduates’
work placements employability through opportunities such as work experience during their
s  Employer-HEl studies, internships and sandwich degreas.
partnerships should ¢ We alsc support the recognition that the access to extra curriculum activities is
provide extra-curricular not always even across all student groups and yet access to such activities can
oppeortunities. Mere facilitate a graduate’s prospects in terms of skills desired by employers. [tis
work is needed here to alsa good to see that the report locks at postgraduate level education. This is &
target students who helpful recognition of some of the concemns that we, and others in the sector,
would benefit most have been raising, particularly the tack of an evidence base in terms of who
might be deterred from undertaking postgraduate studies and why. UUK is
working with HEFCE and HESA to advise on what additional information should
be collected about post-graduates to inform pelicy decisions on widening access
to postgraduate study.
Consideration should be given to incentivising more employer co-funded places.
71 Emplover practices « LUK strongly supports Milburn's recommendation that employers should broaden

their recruitment practices. UUK's submission to Milburn bighlighted the diversity of
excelience across the sector and the benefits to employers by recruiting from a wide
range of universities. The work of individual institutions with employers, alongside
other collaborative partnerships such as the Gateways to the Professions
Collaborative Ferum will support this.
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71

League tables

+» Need to better reflect
'valug-added'

» Government shouid
instigate new
outcomes-focused
naticnal league tables

Although supportive of the publication of information for students, UUK belioves
that league tables can be an inadequate way of providing information to users,
particularly when dealing with such a diverse higher education sector. It is
important to note the distihction between a league table as published by
newspapers such as the Sunday Times and the Guardian, and other methods
of infoermation provision such as Unistats, the Key Information Set (KIS} and
performance indicators which do not attempt o rank institutions by measures.
This was also reflected by the HEFCE report Counting what is measured or
measuring what counts? {pttp:/fwww. hefce. ac.uk/pubs/year/2008/200814/}
which stated that league tables ranking insiitutions were an inadequate form of
guidance for students in choosing a course, and could present an inaccurate
picture of higher educaticn and promote perverse behaviour amongst students
and institutions. The report recommends that subject-level details are more
appropriate, which are already available from Unistats and the KIS. Pls for
employability are also already available with benchmarks provided to allow the
performance of institutions to be measured accounting for student profile. This
would not be possibie under the propesal suggested in the report.

72

Postgraduates

+ There should be a new
funding model for
postgraduate degrees.

« A sector working group
should be established
{o assess emerging
trends.

+ Government should
COMIMHSssion an
independent review on
postgraduates and
proposals for a post

graduate loans system.

« Data should be
gathered on the social
background and
progression rates of
different groups of
postgraduates.

et up a

UUK would welcome a review of the funding model for postgraduate students.
Whilst an independent report on the options would be helpful, this should not
dugplicate previous work such as Adrian Smith's review and should incorporats
others strands of work already being taken forward in this area such as the
projects underway in BES, HEFCE and the NUS (the NUS's Steps foward a
fairer systern of posigraduate taught funding in England is available at

nttp: /Aoy, nus. org, uk/Global/Campaigns/1685-PGTEundingReport v2-
PAGES pdf}.

A key chalienge for the sector is the difficulty in cbtaining information on how
many students may be deterred from postgraduate study due fo a lack of
funding. Similarly it is difficult fo know what is meant by widening participaticn at
postgraduate level: we also know very litile about the social and economic
backgrounds of posigraduates, which makes it difficuit to target funding for
students who may be deterred by cost.

Although UUK understands tha

communications
campaign, to include
both part-time and
mature students

Work with UUK,
UCAS, the SLC and
the National Careers
Service to develop a
new strategy for
encouraging non-
fraditional students —
especially part-time
and mature students
—inte higher

campaign, BIS is committed to providing continued support to communicating
information about the new system, particularly part-time and mature students,
through the BIS Part-time Stakeholder Group, of which UUK is a member.
Through this group, BIS will work with a variety of stakeholders with different
target audiences to promate the resources avaitable on part time and to help
paople understand the part-time offer. Particular atiention will be given te
disseminating informaticn on the introduction of the FE Loan for 24+,

UUK will continue to promote the resources developed with Martin Lewis and
the Independent Task Force. Martin Lewis has agreed fo work with UUK to
update all four student guides {part-time, mature, school and college leavers,
teachers and advisers). He will also be available for comment and to publicise
these issues. For further information see the website:
www.meneyvsavingexpert.com/students2012

UUK has distributed copies of the guides to all schools in England and in
November 2012 a copy of the part-time and mature guides were distributed to
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82

83

84

85

education by 2013—
14 cycle

Review the total
atlocation of resources
directed towards all
education

Retain the AAB+
threshoid for two
admissicns cycles to
aliow for an
evaluation of policy

The Commission on
Social Mobility and
Chiid Poverty should
manitor the impact of
the EMA,

Government should
encourage schools
to provide
professional and
independent face-fo-
face careers
guidance.

Schools should be
monitored in their
delivery of careers
guidance and this
shouid be part of the
Ofsted inspection.

1,300 libraries across England.

UUK is planning tc carry out a review of part-time students. This will provide a
road-map of part-time/flexible provision, exploring both demand and supply
factors. Given the importance of both economic growth and sccial mobility,
the review will contextualise the role and contribution of part-time within this
broader context. Emphasis will be placed on the relationship hetween
education, business and employment.

UUK supports the view that consideraticn should be given to the allocation of
expanditure to education and the call for more student numbers
notwithstanding that 'affordability’ will remain the primary facter for the
Treasury. This is critical on the grounds that access to higher education is
necessary to social mobility and to supporting ecenomic growth, especially
within the changing pattern of employment which is resulting in an increase in
demand for higher level skills. The level of investment in education in the UK
rermains low compared to competitor countries; (the UK is ranked 25 out of 31
for total expenditure on higher education as a propottion of GDP).

UUK shares Milburn’s concerns that the proposals on AAB+ and a price-
based core-and-margin funding model could werk against the government's
wider social policy goals by reducing student choice and minimising
institutional flexibility over admissions decisions. In view of this UUK is
manitoring the impact of policy changes — including those on student number
controfs and core and margin on different types of institutions and groups of
siudents. A report on our findings will be published in spring 2613.

UUK shares Milburn's support for independent face-to-face careers guidance
for young people and welcome the extension of the duty to offer independent
career guidance post 16 and to year 8. However, UUK remains concernad
that schoals do not have funding to support the duty to provide impartial
careers guidance and that there is a lack of evidence on how the impact of the
changes to the careers guidance is playing out on the ground.




5. This work will be taken forward through a number of working groups that will focus on
specific aspects of the fair access agenda. The priority themes are:

» Fair access from universities into the professions

«  Further work to secure good practice on internships

« Diversification of routes into professions

+ Raising aspirations among young people to enter the professions

8. UUK has been asked by BIS to provide a number of representatives for the working
groups from the English higher education sector (the groups will also include
representatives from professional bedies, employers, representative bodies and
regulators). If anyone is interested in becoming involved could they kindly contact
fiona.waye@universitiesuk.ac.uk by Friday 21 December 2012.

7. UUK will keep members briefed on the outcomes of the forum's activities.

' The Gateways to the Professians Initiative was set up in response to the Langlands report in 2005, and now aims to
encourage more effective joint working between professional bodies and the higher education sector. .



Annexe B
Fair Access to Professional Careers

1. During his term as the Ihdependent Reviewer on Social Mobility, Alan Mitburn committed
to delivering three reports on social mobility. The first report was published in May 2012
and was titled Fair Access to Professional Careers.’

2. This report built on the report Unfeashing Aspiration which was published by the Panel
on Fair Access to the Professions in 2009.7 In this follow-up report, Milburn concluded

that:

. The UK workforce shoutd become more diverse in order to align with the
reshaping of employment.

. There were still a number of employers that continued to recruit from a narrow
range of universities and regions.

. More effort was required to raise awareness and aspirations at school about the
range of professions.

. Work experience and internships continued to remain ‘a lottery’.*

«  Because the ‘graduate grip’ on the labour market remained strong, access to the

professions should become more open to applicants with a wider range of
qualifications.

3. Several of these themes, such as raising aspirations at school level, reforming
internships and broadening employers recruitment practices, were also highlighted in
University Challenge.

4. David Willetts, Chair of the government's Gateways to the Professions Collaborative
Forum*, has requested that the recommendations contained in the Fair Access fo
Professions report should be considered by the forum, of which UUK is a member.

" The report examines access to prefessional careers since 2009 with a specific focus on fegal, medical and political
careers and can be downloaded at http://www.cabinetoffice.gov.uk/resource-library/fair-access-professional-careers-
?rogresswegod

Unleashing Aspiration: The Final Report on Fair Access to the Professions is available at
hitp://webarchive. nationalarchives. gov. uk/+/http:/Awww. cabinetoffice, gov. uk/media/227 102/fair-access. pdf
* The need to reform internships has also been highlighted in the government-commissioned Review of Business-
Universily Collaboration by Sir Tim Wilson, published February 2012, available &t
htto/fiwww. bis.gov. uk/assets/biscore/further-education-skills/docs/w/12-810-wils on-revisw-husiness-university-
collaboration. ' : :




University of Sussex widening participation case studies

We are responding to OFFA’s request for examples of widening participation case
studies as part of the work being done to develop a national strategy for access and
student success. We feel that these case studies provide evidence of short term
impact with longer term potential and that they are sufficiently innovative to be of
interest to others. Common to both case studies is collaboration with key
stakeholders, bringing professionals together to raise awareness of this agenda in
ways that stimulate reflection on practice and encourage the development and
dissemination of good practice.

Case Study 1. University of Sussex: Widening Participation Conference.
Continuous Professional Development activity for staff.

in November 2012 the widening participation team provided a free conference for all
stakeholders working with them in partnership around this agenda (schools,
colleges; voluntary sector organisations, university staff and Local Authority officials).
The conference included:

¢ an overview of the University of Sussex First Generation Scholars scheme
and a report on the evaluation of this activity that was done during 2011-12;

e akey note presentation on The Sutton Trust tools kit for effective uses of the
Pupils Premium, delivered by Professor Steve Higgins of Durham University;

+ workshops led by voluntary sector organisations. Local Authority staff and
university officials, providing opportunities to learn more about widening
access resources and opportunities;

+ question and answer session with an invited panel, to provide a range of
perspectives on the widening access agenda.

Feedback about the impact of the conference was gathered via a questionnaire
completed at the end of the day and returned by 52 participants (58%). The analysis
suggested high levels of satisfaction with the event and gains in four main areas:
increased knowledge and understanding of the widening participation agenda;
opportunities to reflect on practice; opportunities to network; insights into how
widening participation activity might be developed in relation to the respondent’s
context and role.

The maijority of respondents (84%) suggested that the conference had provided

insights that would support them in their professional role.

- T feel better equipped to advise students who are writing personal
statements as well as prepare them for their future

And:

- More able to disseminate information to other staff

These insights were of particular value to those who did not see themselves as
‘experts’ within this field:






- As a WP ’lay person’ v. useful To hear ideas on what works and
opportunity to hear from ‘experts’ and think through issues/ideas

And:

- A deeper understanding of the widening participation work in a variety of
contexts. Seeing more of a context to the work already being done and how
this could be accessed within my school - didn't know there was so much
going on!

Overall 84% of respondents indicated that the conference had provided new
knowledge about the widening participation agenda and the qualitative feedback
suggested that the acquisition of new knowledge had the potential to be an impetus
for future action:

- It made me reflect upon my role - enabled me to feel I could be more
proactive in contacting universities directly to discuss the individual
needs of the young people I work with

And.

- Motivation to set up activities within the institution involving staff,
students and parents eg. Input into induction/tutorials, staff training
on how to deliver study skills/write references etc, setting up a peer
tutoring programme

The research input from Professor Higgins was clearly very powerful and it had
perhaps tapped into an important and current issue for schools. The conference
through the workshops had also raised awareness of the specific needs of more
vulnerable young people, particularly care leavers, while also focusing attention on
the importance of the quality of teaching and learning and of interventions around
this agenda:

- A fantastic insight into the Pupil Premium which gave a lot of food for
thought regarding the need for similar evaluation of the effectiveness

of certain techniques/programmes in HE and great chance to network
with secondary school staff.

The questionnaire responses also suggested that the day had raised the profile of
the work being done around evaluation:

- Clearly the importance of the quality of interventions means that the
impact will be greater. Evaluation of interventions in WP in short term
is as important as long term and must be done together. One without
the other tells you little






The majority of respondents (88%) indicated that they expected to be able to apply
something gained from the conference in the future, highlighting the role that the
conference could play in developing institutional practice:

- T will report back all I have learnt at this conference to the SMT and
hopefully some of these ides will be implemented

The guestionnaire responses also suggested that participants were more aware of
the resources and organisations that they could access to support widening
participation activity:

- T will find the Study Skills website extremely useful. I didn't know it
existed.

Some respondents indicated that they would explore ways of following up the
contacts that they had made to develop their programmes. The conference had also
raised awareness of the level of support available through the University of Sussex’s
First Generation Scholars Scheme, something that is particularly important given that
this now varies across the sector and that concerns about cost can be a disincentive
to participation.

Respondents were also asked to identify what they felt to be the key barriers to the
success of the widening participation agenda — this being seen as a way to inform
the team’s future interventions. A very wide range of factors were identified including:
weaknesses in the shape and scope of widening participation activity - such as not
working with young people over time, difficulty getting in to schools and not
recognizing that some young people require support entering university at a later
point in their lives; wider structural and systemic issues, including social and cultural
factors; constraints caused by other pressures within the education system, largely
framed as political and involving shifting/conflicting agendas but also seen to
undermine institutional commitment; cost, largely fees; constraints relating to the
capacity to deliver, largely time.

The widening participation conference addressed some of the structural weaknesses
inherent in approaches that overlook wider systemic issues by bringing together a
wide range of stakeholders so that experiences and perspectives could be shared —

and better understood - across all phases and sectors. Although the evidence
presented here relates to the immediate impact of the event, it has the potential for
wider impact because staff attending suggested that they had gained knowledge and
insights that they would utilise in relation to their future practice but also disseminate
within their professional contexts. (995 words)

.Case Study 2. University of Sussex: Widening access through collaboration
with the academic schools. '

During the course of 2011-12 much work was done to promote collaboration around
the access agenda between the widening participation team and the academic
" schools in the university. The aim was to ensure that this agenda had a high profile
and was embedded across the university. Each academic school was asked to
identify an academic lead for widening participation and an administrator, thereafter






invited fo meet as a group to discuss the work they are doing. Each academic school
was also invited to submit a tender to run widening participation activity, using a
template developed for this purpose. This covered the rationale and the cost of the
activity and was used as the basis for a discussion between the academic lead and
the widening participation team. This discussion informed the targeting of the activity
and helped to clarify the ouicomes that were expected and how these would be
evaluated.

After the event the academic leads were sent an evaluation report to review and
comment on. These reports contained feedback from teachers collected via an
anonymously completed, on-line questionnaire in addition to feedback from
participants. They also included contextual data taken from DfE performance tables
for each participating institution, tailored fo the focus and age range of the activity
and recommendations for future development.

Using this model the academic leads and the widening participation team delivered
and evaluated 11 activities, involving 86 schools and colleges, the majority being
widening participation partner schools and colleges. Activity ranged from a
Philosophy Conference for teachers working in 18 schools (some from selective and
independent schools), to science tutoring in three local schools as well as subject
taster and subject enrichment days delivered on campus.

Initial feedback relating to the implementation of this way of working suggests
positive impact across a number of areas, impact that has the potential to feed into
improved access and retention in the future. For example it has facilitated the
development of relationships between the academic schools with a wider range of
institutions than previously, thereby opening up opportunities that enrich learning to a
more diverse range of young people and staff in less advantaged contexts:

- We had several teachers from WP schools to the conference and were
able to discuss with them directly their experience of teaching
Philosophy, and the transition for WP students from school to university.
I have been told by WP teachers that their students do very little self-
directed learning and need to be explicitly taught study skills and how to
manage their time when they get here. We are attempting to build study

skills sessions into first and second year courses.(Philosophy Conference:
CPD for teachers)

A second outcome has been increased awareness of the contribution that widening
participation activity is about more than aspiration and awareness raising,
encouraging reflection on how learning opportunities can be maximised:

- It was great to be able to bid for funds to develop new and exciting
workshops for a variety of age groups. I't worked extremely well with the
WP team dealing with all aspects of the administration (e.g., liaising with
schools) leaving faculty/staff time to concentrate on how best to convey






our subject interactively. I think we need to make sure that our
workshops, in addition to inspiring them to take science further, state
clearly how the skills that they have just learnt will benefit them directly
in their school studies. My goal this year was for the students to have fun
and to see that science, whilst challenging, is really very rewarding and
enjoyable. Next year, we will fry to take 5 minutes at the end of each

workshop to allow the students to reflect on what they've learnt. (Year 9:
Life Sciences Day)

A third outcome has been closer relationships with the widening participation team
and increased knowledge and understanding of their work:

- This was the first time the team had been involved at all with WP as we
had previously had no formal mechanism to promote it as an activity.
Meeting the pupils and understanding what they needed from us in terms

of information was useful. (Year 10:Opportunity to see final year
undergraduates present their work at work at the Product Design Show)

A fourth outcome has been heightened awareness of the need to offer a wider range
of activity and to begin this work earlier:

- Last year we increased the number of WP taster events we organised,
including running a summer school in August. We worked with WP to
ensure a more focused recruitment to taster events, ensuring we reached
First-Generation scholars. I would not say that the events have given us
insight, but a closer relationship with the central WP team certainly has.
We now better understand what would benefit students on a visit, what
proportion of 'speaking’ and ‘doing’ is appropriate and also the need to
invite in younger pupils than we have done previously. We have developed

relationships with 4 partner schools (thanks o WP team) and we have co-
devised a set of practice workshops that will be of relevance and interest
to WP students. This set of workshops includes a focus on ‘getting’ to
university and will not only give them intellectual and critical skills but

also practical skills for CV writing etc. (Year 10 and Year 12 Summer
School and Year 12 Taster Day: Media Film and Music)

This model of working has therefore stimulated reflection on practice in retation to
the access agenda and opened up opportunities and experiences to more young
people - informed by more nuanced understandings of their learning needs and
contexts. Collaboration with the widening participation team has also actively






promoted understanding of the widening access agenda and what academic schools
can do to support this. The model provides therefore an important, additional route
into addressing the challenges of opening up access (972 words)
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The estimated budget needed to run the programme of activities for 2012-2013 is £135,834.
This is based on activities included within the programme. USSU will be running two
projects; a volunteering scheme in two primary schools and modern foreign languages
tutoring programme in three secondary schools. There is funding available for Schools to
submit additional proposals and for the widening participation team to commission activity.
We are encouraging Schools to consider developing activities to run in 2013-2014 because
the programme for this year is already very full. Last year the OFFA Steering Group
approved the majority of proposals.

New proposals

MFM have submitted a proposal to run a short course on Media Practice for Year 13 pupils.
The budget they have requested for this is £2800. The academic lead has already met with
members of the widening participation team and college representatives.

Proposals under development

The Schaool of Psychology are planning to develop a lab based activity and are currently
putting a proposal together.

A broader proposition to support the provision of a GEOSITE website at Sussex is being
investigated by Hazel Cox. This will be a cross curricular project.

A meeting was held in October to inform the academic school leads that there is funding
available and to discuss the proposal process. The academic leads were interested in
developing multi-taster events and also to respond to the evaluation reports. A longer
meeting is scheduled for 15 January where the findings of the evaluation will be
disseminated. There will also be the opportunity to discuss new ideas and members of the
widening participation team will be available to support the development of new proposals.
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Sutton Trust report is right to encourage outreach, says OFFA

The Office for Fair Access {OFFA) welcomes the report published today [Thursday 15 November 2012] by the
Sutton Trust and Department for Business, Innovation and Skills, on the reasons for the university choices
made by young people who achieve high A level grades.

Professor Les Ebdon, Director of Fair Access to Higher Education, commented:

“This is very interesting and useful research. The report underlines how important it is for universities and
colleges to invest in outreach work that raises ambitions and increases confidence among students with
academic potential from disadvantaged backgrounds.

“| agree with the Sutton Trust that universities and colleges should look to increase their investment in
outreach activities for people from low income and other under-represented groups, to raise their aspirations
and to inform their choices about higher education. These activities might include, for example, mentoring,
master classes and summer schools.

“In OFFA’s guidance to universities and colleges on their access agreements for the 2014-15 academic year,
we will further emphasise the importance of sustained, targeted outreach.

“In particular, we are encouraging institutions to increase their collaborative outreach activities, including
collaboration between the most selective universities to motivate high achievers from under-represented
groups to apply to them.”
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NOTES FOR EDITORS

1. The report Tracking the Decision-Making of High Achieving Higher Education Applicants is available at
hitp://www.bis.gov.uk/policies/higher-education/research-analysis and www.suttontrust.com.







2. The Office for Fair Access (OFFA} is an independent, non-departmental public body established under
the Higher Education Act 2004 to help promote and safeguard fair access to higher education,
particularly for lower-income and other under-represented groups. The main way we do this is by
approving and monitoring access agreements. All English universities and colleges offering
undergraduate higher education courses must have an access agreement approved by OFFA in order
to charge above the basic fee (in the academic years 2012-13 and 2013-14 this will be £6,000 per year
for full-time students and £4,500 for part-time students). For more about OFFA, please see our
website www.offa.org.uk, particularly the Quick Facts and FAQ in the Press section.

You can unsubscribe from this list, or make other changes to your subscription, at any time, at
hitps://wew. isemail.ac.uk/cei-binfwebadmin?SUBED I =oila-press& A=l







