UNIVERSITY OF SUSSEX

Teaching, Learning and Assessment: Working with  Disabled Students

LECTURES

Introduction:

Lectures can pose particular challenges due to the large numbers of students attending the session and the wide range of their possible needs.   Decisions about what might constitute a reasonable adjustment will depend not only on the needs of the students attending the lecture, but also on the lecture’s purpose.  If, for example, the lecture is intended to transmit information, then providing notes or power-point slides in advance might be very helpful,  whereas lectures designed to inspire or enthuse students might be better supported through the provision of an annotated bibliography.  It is good practice to be explicit with the students about the purpose of the lecture.  In addition, lectures using interactive teaching methods may need particularly careful thought, and consultation with the student/s concerned, to ensure students with sensory/communication difficulties are enabled to take part.

Lecture structure:

· Outlining the  material to be covered at the beginning, and summarizing and seeking questions at the end, is particularly helpful for students with cognitive, sensory and writing difficulties.  

· Students with dyslexia often cope well with more difficult concepts, but struggle with what might be considered simpler material.  It is helpful if you are able to take the opportunity to check and clarify students’ understanding.

· Changes of pace, or task, particularly benefit students prone to fatigue or with impaired concentration.

· Interruptions, when students need to leave the lecture theatre unexpectedly, may need a tactful understanding response from you. Students may need to take breaks because of medical conditions such as  diabetes.

Providing notes:

· Making notes / power-point slides / OHPs available in advance is helpful for students who are visually impaired or dyslexic; for hearing impaired students who lip-read; and for students whose writing ability is impaired for other reasons.

· Some students may need large bold print, in simple fonts; some will be able to access material better if it is printed on coloured paper.  

· Putting notes on the web, or providing a copy via email or disk, allows visually impaired students to use screen readers or magnification software to access the notes.  It is also helpful to students who need to use text-reading software.

· Leave text written on boards or on OHPs for as long as possible so students can transcribe, or provide copies.

· Provide a glossary of new vocabulary, or advance warning of new terminology, for note takers and sign language interpreters. This strategy is also helpful for dyslexic students.

Overcoming physical barriers to inclusion:

· Restrictions on space for wheelchairs may cause difficulties for those with additional impairments (hearing loss for instance). You may want to consider reorganizing layout, where that’s feasible, or changing a venue, so students can take part fully.

· Where a student sits may also be constrained by other needs – such as a requirement to be near an exit to take a break for medical reasons.  Another example might be a student with Aspergers, for whom physical proximity to others  is difficult.  They, and others, may choose aisle seats or ones at the back, arriving early to secure the seating they need.  In these circumstances “jollying along” is not helpful.

· Facing the students, and not allowing lighting to place you in silhouette, ensures that lip readers can follow you.

· As far as possible, try not to turn you back to the students as this causes particular problems for d/Deaf and hearing impaired students.

· If you use a radio mike / induction loops, then hearing impaired students will hear you, but not other students in the group.  It is helpful to repeat or summarise questions and contributions from the audience. 

· Background noise can cause problems for people using hearing aids: it gets amplified and produces distortion. Some students with Aspergers & Attention Deficit Disorder may find noise particularly impairing of their concentration. Whatever you can do to minimize noise will help.

· Lighting: when you lower lights to show film or slides, students who lip read are at risk of not being able to follow. Spotlight yourself if possible, or give notes.

· Whiteboards create difficult levels of glare for some dyslexic students. They may need extra time to copy.

Presenting visual material in other ways:

· Consider how you can best adapt/convert visual material such as graphs.  Oral description and the use of tactile diagrams are two possible solutions.  The National Centre for Tactile Diagrams website is at http://www.nctd.org.uk
· Often, simply remembering to read out what is on slides or OHPs will suffice.

· For more complex material, or videos, other approaches such as captioning may need to be considered where possible.

Working with human support or personal assistants:

· Discuss with the student and support worker where it is most useful for them to sit.

· Useful resources on working with students using note takers, explaining good practice and common pitfalls, is to be found at http://www.uclan.ac.uk/slru/guidance.htm
Working with Sign Language Interpreters:

· With a  Sign Language Interpreter, talk to your student, not to the interpreter.

·   Sign Language interpreters simultaneously translate between English and British Sign Language (BSL).  BSL has a different grammatical structure from English and is not a pictorial version of English, but a language in 
its own right.

· Translating effectively between English and BSL, and vice versa, requires a good awareness and understanding of the subject. Interpreters need to prepare for a session and should be supplied with handouts, glossaries of new or technical terms, slides, OHPs etc. well in advance.
· Good lighting is important so that the student can see the interpreter without distraction.
· Interpreters are professionals, working to a code of practice, which includes confidentiality. 

· Usually, a sign language interpreter should be either: 

· registered with the ASLI (Association of Sign Language Interpreters) at Associate or Licensed level

· or registered with CACDP (Council for Advancement of Communication with Deaf People) at Junior Trainee, Trainee or Member of the Register level.  

· Due to the national shortage of sign language interpreters, the interpreter will usually need to be booked well in advance, at least a month's notice if not more, and you will probably need more than one interpreter to cover a course.  If an interpreter is working for more than 2 hours at a time, it is recommended that they have a co-worker - you need to discuss this with the individual interpreter. The interpreters need to be given the following information: timetable and location of lectures; contact details for the lecturers and faculty; any preparatory material that is available well in advance of the class starting.  The latter includes: notes for the term, copies of overheads, access to any videos that are going to be used.  Ideally all videos should be subtitled, but as that is often not possible, the interpreter will need to see the video beforehand.

· It is important that the lecturers and interpreters discuss their mutual requirements so that the teaching process can proceed smoothly and both professionals feel comfortable.

· The interpreter will need to meet the student before the first lecture that they interpret, so they can discuss with the student their preferred mode of sign language (British Sign Language, Sign Supported English, Signed English).

· Many Deaf students will also require a note-taker as it is physically impossible to watch the interpreter and take notes at the same time. 

· Some Deaf students may need additional tutorials to assist them with their English; if it is possible, they may prefer to produce their essays in a sign language - either on videos which are then voiced over by an interpreter, or direct to the interpreter who translates to written English.  Deaf students will also benefit from having any lecture notes, overheads or reference material in advance if possible, since many will be working in their second language, English.

· The Association of Sign Language Interpreters has Guidelines for using interpreters in education.  A copy of the Guidelines can be obtained from ASLI by telephoning 020 8809 4353, or writing to PO Box 32152, London N4 2YZ.

Working with equipment:
· A tape recorder is often of some value to visually impaired and dyslexic students.  However, taping is not always a good solution, especially in a very heavily lecture based programme.  

· RNIB recommend that students use tape only as a backup method: it is not a good reference medium, and is passive.
· It may be worth exploring with the student if there are not other options that will deal with difficulties in listening and writing, and save time.  A copy of your own notes or a lecture outline are often excellent solutions.

· If you are discouraging taping, then please do discuss alternatives with students.

Communicating needs:

· You need to ensure that visiting lecturers are alerted to the additional needs of disabled students.  You should communicate fully what it has been agreed is to be disclosed to academic staff.  

When in doubt:
· When in doubt about what you can do to enable students with particular needs to engage fully with your lectures, ask them!  Many students are expert about their own needs, but fewer feel confident enough to ask us for the support they require.

· Advice and support can also be obtained from the university’s Student Support Unit -  http://www.sussex.ac.uk/Units/stuserv/stusupp.shtml
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