UNIVERSITY OF SUSSEX

Teaching, Learning and Assessment, Working with Disabled Students

  d/DEAF AND HEARING IMPAIRED STUDENTS.

Introduction

d/Deaf is used here for students whose first language is sign language. Hearing Impaired is used for those with a hearing loss, whose first language is English.  Many people coming into either of these categories may not think of themselves as disabled.

Deaf people are often viewed from a medical perspective, and therefore seen as handicapped or disabled. This is a perspective many deaf people strongly reject, viewing themselves not as disabled, but instead forming a distinct cultural and linguistic minority. 

….the term “Deaf community “is generally used to describe those deaf people who accept their deafness as simply another aspect of their identity (a characteristic they have rather than something which is missing or has been lost)….

For this particular section of the deaf population, being deaf, using sign language and immersing themselves in the social and cultural history and life of the Deaf community are important aspects of their identity: these deaf people are usually referred to as being “culturally Deaf”

(Atherton, M, Russell, D and Turner, G: Looking to the Past: Oral History Autumn 2001 pp35-45)

Pride in d/Deaf identity and language is a contested area and it is especially important not to make assumptions about any  student’s views. 
British Sign Language is a language with its own  grammatical structure. It is not a pictorial version of English.  BSL users employ Sign Language Interpreters, who are trained professionals whose role is to enable fuller access.  Those d/Deaf people who do not use speech may have 
     interpreters voice for them.  Some students use lip-reading.  The most skilled, in the most favourable conditions, comprehend 30-40% of what is spoken so often need to use note takers or lip speakers too.

WORKING WITH HUMAN ASSISTANTS

Sign Language Interpreters:

· Translate what is said to sign and, if required, will voice what a student signs.

· Work to a Code of Practice which includes translating everything said; offering no comment or interpretation; and maintaining confidentiality. 

· You can help their effectiveness by providing lecture outlines and new specialist vocabulary ahead of time. 

Note Takers 

· Take notes for students’ later use. 

· Copies of lecture outlines and OHPs are still useful, however, as writing speeds mean they will not capture everything said.

Lip speakers

· Repeat what is said silently and particularly clearly. 



· They may  also use finger spelling or gesture.

WORKING WITH EQUIPMENT

· Radio-microphones & induction loops help with problems of background noise and distance. Speakers wear a microphone. Radio microphones transmit to a receiver worn by the student; induction loops connect to a loop fitted into the room and the student hears through a hearing aid within the magnetic field created by the loop. 

· In both uses students will hear only what is spoken into the mike. Teachers will need to repeat questions from the floor in lectures. Radio mikes can be passed around a group, or placed in the centre of a smaller group if the mike is sufficiently sensitive.

· Tape recorders may enable students with substantial residual hearing to replay words at first difficult to hear.

· SpeedText and other electronic note taking systems, provided by the RNID, can be useful for those comfortable reading English. Operators may also relay comments and queries.

· Speech to text reporting may be  used when verbatim transcripts are needed. 

· Operators of these systems need breaks. 

· The growth  in availability of Video Conferencing enables D/deaf students to  access communications previously inaccessible.

· Sussex’s CCE is developing an Academic  Centre of Excellence in Deaf Studies.

TEACHING STRATEGIES to maximise accessibility for students who are d/Deaf and hearing impaired:
· Be aware that d/Deaf & hearing impaired students have varying needs, and will use varying methods to communicate. Don’t make assumptions about needs.  Discuss individual needs and preferences in private.  

· Some problems students experience stem from tutors trying to be helpful but failing to check out with the student their learning style and needs. 

· Augment aural information  with visual materials.

· Visual alarm systems, on-off indicators on equipment, and amplified stethoscopes are among equipment modifications available.

· Contact the Sussex Regional Access Centre http://www.atc.sussex.ac.uk/  for more information.

· For many, seeing you is crucial to their understanding.  Being in silhouette or facing the board while talking mean you block communication. 

· Plan ahead.  Field trips, placements, project activities may throw up unfamiliar situations which need to be prepared for. Visiting lecturers should be alerted to students’ needs so their methods don’t inadvertently create barriers.

· So, DO:



· attract the student’s attention before you speak

· face the front in lectures

· repeat questions and comments from the floor

· speak to the student directly, not their interpreter

· minimize background noise

· alert students to new vocabulary & give clues to context

· use your natural speech rhythm

· but DON’T:


· speak artificially slowly

· shout

· assume students can lip-read and make notes at the same 

· speak while the student is writing 

AUGMENT THE AURAL WITH WRITTEN MATERIALS

Consider providing:

· Lecture outlines and copies of overheads for students and human assistants 

· Glossary of specialist terms and concepts for lip readers and interpreters

· Instructions in advance of lab & workshop classes (a noisy lab can impair hearing severely)


· A record of key points in fast moving discussions 


· Advance information on tasks and activities in visits and field trips

· Subtitles or transcripts for video/other a/v materials

· Text alternatives or subtitles for sound clips



· Changes to venues, dates you announce in lectures/classes

ARRANGE THE ROOM:

· to maximise visibility: clear sightlines in lecture theatres and labs; circles/horseshoe shapes in smaller group teaching. 

· ask students their preference in seminars/tutorials: next to you or to their interpreter? 

LIGHTING:

· Avoid silhouetting yourself/other group members

· Use spotlighting if you talk when room darkened for video/slides

PACING AND BREAKS:

· Interpreters need breaks. Lip-reading is tiring too. 

· Lip readers cannot follow discussion while reading  handouts. Allow time for students to look at handouts and ensure they are alerted when you move on. 

IN GROUPS: 

· When you establish ground rules, include ones on:

· Having one person speaking at a time;

· Identifying the student’s preferred means of being   alerted to a change of speaker; 

· Directing comments to the student and not their interpreter.

· Repeat questions and comments from the group.

· Reflect and summarise during the session.



· Discuss with group how they will include d/Deaf or hearing impaired students in activities which take place out of class: group research/ projects.

ASSESSMENT ADJUSTMENTS & ALTERNATIVES 

· Video recorded signed exam: the student answers through sign which is videoed and transcribed to text.  The 
Interpreter signs the paper.  Additional time to take account of time to process/ translate

· Be clear about role of interpreter in assessment and exactly what is being assessed

FURTHER RESOURCES:

RNID
Teaching Strategies for Lecturers in Further and Higher Education to use with deaf students:

http://www.rnid.org.uk/html/factsheets/edu_teaching_stratergies_to_use_with_deaf_students_advice_for_lecturers_in_further_and_higher_education.htm
Field trips , visits and trips:

http://www.chelt.ac.uk/gdn/disabil/deaf/index.htm 

http://www.lifelonglearning.co.uk/placements/index.htm
