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Introduction  
 
Welcome to the Secondary Media Studies and the Secondary English and Media Studies course for 
2018/19. The University of Sussex have pioneered the media studies QTS route through GTP, 
School Direct and now the PGCE route.  Sussex also has a strong tradition of media studies at 
undergraduate and postgraduate level but also pioneered school based teacher training. Media 
Studies is popular with many schools in Sussex and we hope to produce high quality teachers that 
will impact on the quality of outcomes for pupils. You have been chosen for your specialism in media 
through previous study or a prior career in the media. Therefore, you will are likely to have some 
significant subject knowledge gaps. The aims of our curriculum studies are to foster a critical 
understanding of media pedagogy but also to equip you with some of the theoretical knowledge and 
practical skills required for successful completion of the programme.  The media curriculum at GCSE 
and A level is now far more prescriptive but with this has come a sharing of resources and teaching 
ideas around the set texts.  Please do immerse yourself in the online world of media teaching and 
learning to support your own subject knowledge development. 
 
 
Learning to teach is a complex, demanding process: our aim is to enable you to become 
stimulating, enthusiastic teachers, able to reflect critically on your practice and to continue to 
develop professionally throughout your career. The pre-course educational autobiography is 
designed to start this process of critical reflection, by encouraging you to explore your current 
philosophy and attitudes towards teaching and learning, based on your personal experience. By 
the end of the course, we hope that you will have gained a deeper understanding of the nature and 
purpose of the mass media and the role of the media studies teacher in developing pupils’ thinking 
and knowledge. We are keen to develop articulate advocates for the subject who are able to 
impact on the delivery of the subject at school level but also have a perspective on wider debates 
around media teaching.  
 
 
The media studies handbook is designed to extend the main PGCE handbook, giving subject-
specific guidance to trainees and mentors. All elements of the secondary PGCE media studies 
course are devised to enable trainees to meet the professional ‘Standards’ for Qualified Teacher 
Status (Ofsted, 2012). The course is also organised to ensure that trainees have the opportunity to 
meet the Standards more than once, in both school and university-based elements. Keith Perera is 
the programme leader for media studies but will invite specialists to share their expertise in aspects 
of media teaching and learning. This wider team boasts respected academics, teachers, 
practitioners, examination board members and senior leaders in schools. Keith Perera will be your 
tutor who will visit and observe you in schools, support you in preparing for assignments, mark your 
work and answer any queries about your school or university experience. 
  
Dr Keith Perera: k.perera@sussex.ac.uk  Tel. 01273 606755 
  
 

 
  

mailto:k.perera@sussex.ac.uk
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Rationale and aims of the secondary Media course 
 
The idea of working together in partnership underpins all aspects of the course, and is central to 
the Media Studies programme.  The Sussex PGCE and School Direct programmes are run by a 
partnership between the University of Sussex and many local schools: The Sussex Consortium 
for Teacher Education and Research. All the partners in the Consortium share responsibility for 
planning, evaluating and successfully running the programme, and remain closely in touch 
throughout the year.  Planning for Media Studies is carried out by the curriculum tutor through 
engagement with prior evaluations and liaison with other stakeholders. Monitoring and evaluation 
also takes place in these meetings and informally during the year. Trainees are also encouraged to 
feedback their experiences and suggest ideas to improve provision, and these suggestions are 
generally incorporated into future planning. University and school experiences are mutually 
dependent – what is learnt in one context is applied and reflected upon in the other. Therefore, 
work in the university and schools is designed to:  
 

 be complementary and mutually reinforcing; 

 ensure trainee progress throughout the year so that all trainees meet the Standards; 

 provide scope for individually differentiated training needs, targets and review; 

 offer additional enhancement of trainee experience. 
 

Examples of the above are: 
 
1. Complementary and reinforcing 
 

 Mentor sessions are, wherever practically appropriate, linked to university sessions to cover 
similar aspects of the Standards: see the calendar mentor sessions for Placements 1 and 2 
in the main handbook. 

 Trainees, mentors and university tutors share the same subject-specific guidelines for 
discussion in mentor sessions, target setting, review and assessment purposes. 

 Course developments are agreed in mentor meetings and there is opportunity for regular 
review and evaluation of trainees’ experiences. 

 Trainees are given tasks to complete in school, which are discussed in both mentor and 
curriculum sessions. 

 
2. Trainee progress and differentiated training needs 
 

 Trainees start to work on subject gaps, identified at interview, prior to the course and these 
feed into the directed tasks set during the course, and the subject audit, both of which are 
regularly reviewed throughout the course by mentors and curriculum tutors. 

 Mentors are provided with trainees’ initial audit information to plan a suitable timetable and 
training programme. 

 Mentors review trainee progress weekly and more formally at the end of each school 
placement, prior to completion of the Professional Practice Profile. Mentors use the calendar 
of mentor training sessions to structure their training, but tailor this to the particular needs of 
their trainees. The Professional Practice Profile is started at the end of placement 1 and is 
passed to the second-placement mentor and professional tutor, who use it to plan a suitable 
timetable and mentor programme, ensuring that the trainees’ needs are met so that they can 
achieve the Standards at an appropriate level. The professional tutor and mentor complete 
this document at the end of second placement, reviewing all the accumulated evidence, in 
consultation with the trainee. 

 Trainees keep records of their mentor-training sessions to provide an ongoing record of their 
progress in meeting targets and make these available to second-placement mentors and 
curriculum tutors. 
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3. Enhancement 
 

Each year, we run a range of interesting curriculum sessions enhanced by outside speakers, topics 
or venues.  We aim to run most of these sessions this year: 
 

 Additional training sessions led by visiting mentors with particular expertise in key areas of 
Media Studies, e.g. technology and assessment. 

 Cross-curricular experiences to explore links between the subjects e.g. visit to The Globe 
and the BFI. 

 A dedicated session on media at a primary school.  

 The opportunity to develop expertise in the teaching, monitoring and assessment of small 
groups of pupils from early in the course, through a particular focus on this aspect. 

 
Professional values and expectations 
 
As a trainee teacher, you will be regarded as a professional colleague by staff in the university and 
school, and should be treated as a member of staff by pupils in your school placement. There is 
thus a requirement that you behave in a proper and professional manner at all times. You are on a 
professional course so punctuality, full attendance and completion of all tasks are essential on 
all aspects of the school and university components.  
 
This includes not only formal written assignments and presentations, but also readings, lesson 
observations, preparation of lessons and so on. It is also essential that you take responsibility for 
maintaining your teaching files in an orderly and up to date state. Failure to meet these 
requirements may put your progress on the course in jeopardy. 
 
Please ensure that you understand your school’s policy on reporting absence in the event of 
illness: whom to contact, by which time in the morning and at which point a doctor’s certificate 
would be required. It is essential that you do not solely communicate absence by text or e-mail as 
your lessons need to be covered, so it is your responsibility to ensure that key teachers have this 
information early in the morning.  
 
You should always set work or give the school some idea of the content of the lesson, so that 
cover for your lesson can be arranged. As a trainee teacher, you will also broadly follow school 
holidays (see calendar in the main handbook), although note that half-terms are ‘directed study 
weeks’, allowing you to focus on assignments and school preparation, and that you are sometimes 
required to attend university during this time. School holidays are long, compared with those of 
other professions, and so non-urgent dentist or other appointments must be arranged in these. 
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In school, trainees need to remember that teachers are constantly busy and work under immense 
pressure. Trainees should choose appropriate moments to ask for help, always express thanks to 
colleagues, be helpful in the department and try to smile even when under pressure. They should 
always thank teachers whose lessons they are observing and make a positive comment/s about a 
particularly effective or interesting aspect of the lesson. 
 
Other members of the department will play a part in trainees’ training. They will share classes, 
observe and give feedback and discuss aspects of Media/English teaching with trainees. Much of 
this inevitably happens in teachers’ ‘non-contact time’. 
 
Trainees should always be ready to discuss whatever is on the agenda for a lesson or meetings, 
have lesson plans prepared in advance (24 – 48 hrs minimum prior to the lesson; please note, this 
is two working days – not evenings or weekends i.e. a lesson to be taught period 3 Monday, 
should be submitted to class teacher by period 3 Thursday). This will give the teacher the 
opportunity to offer feedback on the plan in time for trainees to make the necessary changes. 
 
Trainees need to display initiative in preparing resources that they can share with the department. 
Trainees will be having input from a variety of sources about Media education and may experience 
some new elements of practice that some teachers may not have had access to, so they be 
prepared to share their insights with their colleagues. 
 
Trainees should always be professional in their dealings with pupils. They should be firm, fair and 
consistent with them, and make their expectations clear from the start. They should never be 
sarcastic or derogatory to pupils, regardless of pupils’ behaviour, and try to treat each lesson as a 
blank sheet, in terms of their expectations, welcoming and smiling at the class to start in a positive 
mode. They should praise pupils whenever possible, but, of course, balance this by applying 
school sanctions for behaviour management, as appropriate.  
 
It is very important that pupils receive feedback on any work trainees set them as soon as 
possible. Trainees should discuss timings for returning pupils’ work with their mentor, but work 
should not usually be kept by trainees for longer than a week at the most.  
 
Lesson Observations 
 
Trainees should be given informal feedback (‘what went wells’ and ‘even better if’s) after every 
lesson. 
 
Every week, they should have one formal observation, preferably by the mentor but, once every 
two weeks, this can be by an experienced class teacher/ post-holder within the department, or the 
Professional Tutor, using the lesson observation form. Please note, that one of the targets should 
have a subject specific focus such as those below. 
 
Media Subject Specific Pedagogy 
 
This is by no means a comprehensive list but could include some of the following: 
 
Teaching to Inoculate  
 

 Protecting students from harmful effects of media consumption 

 E.g. Leavis (1934) 

  
Teaching to Discriminate 

 Distinguishing between ‘good’ and ‘bad’ media 

 E.g Hall and Whannel (1964) 
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Teaching to Demystify 

 Demonstrating the hidden ideological messages within media texts 

 E.g Masterman (1985) 

  
Teaching to Celebrate 

 Exploring the complexity associated with media consumption 

 E.g. Buckingham (2003)  
 
Teaching to Participate 

 Identifying how users create media 

 E.g. Jenkins (2009) 
 
Multiliteracies: 
 
 Engagement with pedagogies to support multimodal literacy 
 E.g. New London Group (Kalantzis and Cope, 2008) 
 
Media Studies 2.0: 
 Engagement with ‘After the media’ models 
 E.g. Gauntlett (2006) 

 
General Media Pedagogy 

 experience, enjoy and discuss moving-image texts of many kinds (for example, cinema films, 

factual and dramatic TV programmes, YouTube clips, computer games), texts from the printed 

media, and texts which combine different modes (for example, websites carrying writing, 

images and sound).  

 consider complex meanings such as ambiguity, through close analysis of media texts.  

 research media institutions (broadcasters, news conglomerates, game companies) and their 

practices, motivations and functions 

 consider complex audience formations in relation to social class, gender and ethnicity; and 

how audiences are becoming producers in the digital age.  

 make media texts in different forms, developing more complex skills for example in filming, 

visual design of printed media, editing, game design and online media design (such as 

navigation, hyperlinking, uses of widgets and plug-ins).  

 simulate media institutions (for example, film and television production companies, museums 

and cinemas, newspapers, film agencies and institutes, regulators, broadcasters, game 

developers, social media start-ups, archives) in their own productions.  

 develop further their understandings of media audiences: across social groups, over time, 

internationally, across and between different media.  

 explore, through research, simulation and creative practice, the wider contexts of media 

culture: taste, pleasure and cultural value; the functions of the media in entertainment, high art, 

popular culture, politics and education; the relationship between the media arts and the digital 

sciences (for example, in computer-generated imaging in films, electronic design of 

newspapers and magazines, the programming of games). 
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Trainee-Mentor Meeting Programme 
 
Trainees are entitled to one hour a week with their mentor and it is essential to make the most of 
this opportunity. Trainees must keep a record of the meetings on the tracker. 
 
The following recommended programme for mentor sessions is provided as a guide and is 
designed to relate to the Professional Studies programme at University.  
 
Trainees should prepare for each meeting in advance. 

 Identifying the suggested focus for the week using the programme (below), and confirming 
agreement with their mentor. This programme is flexible and trainees or mentors can 
negotiate another focus to meet individual needs at any time. 

 Reflecting on their progress against the Teachers’ Standards since the last mentor meeting 
using the Professional Practice Profile. 

 Reflecting on the overall school based training over the past week. 

 Reviewing what progress has been made towards current targets during the week, with 
reference to lesson evaluations or other sources. 

 Agreeing an agenda for the meeting with mentor in advance of the meeting.  
 
After the meeting trainees should: 

 Make additional comments on progress if requested.  

 Complete a ‘To Do’ list as required. 
 

Once a half term, trainees should update their Professional Practice Tracker by: 

 Highlighting the relevant, agreed upon statements that best reflect their progress against 
the Teachers’ Standards after discussing this with the mentor.  Note where the evidence 
can be found that demonstrates the progress made. 

 Keeping a summary of key discussion points.  

 Identifying targets (coming out of the discussion) for the forthcoming weeks and strategies 
for achieving them. 

 
After the meeting mentors should: 

 Check that the notes taken during the meeting correspond to trainee’s understanding of the 
discussion. 

 
Autumn Term 2019: Placement 1 

During this term, you should begin working on their Applying Professional Knowledge (APK) essay.  

Details of the assignment are given below. 

In consultation with trainee’s curriculum tutor and mentor, identify an appropriate topic in trainee’s 
specialist curriculum and/or phase to develop a unit of work or sequence of lessons.  
 
Using established school based models, research literature and electronic resources as 
appropriate, critically reflect upon different approaches to both teaching and learning and outline 
how trainee’s own unit of work develops existing practice and responds to the specific needs of 
pupils in their professional practice placement.  
 
The unit of work/sequence of lessons should be designed so that it could be taught over a period 
of approximately 4 - 6 hours pupil contact time as a norm. The lessons should be taught in part or 
in full during professional practice in the Autumn, or first part of the Spring terms. 
 
Advice should be sought from trainee’s curriculum tutor and mentor about the overall learning 
objectives and the most appropriate time to plan and teach the lessons. Enough time should be left 
to ensure that all issues arising from its teaching and assessment should be fully evaluated.  
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The assignment itself should therefore include the following:  
 
A Rationale - this should include a discussion on why the topic selected should be taught, how it 
responds to statutory requirements in traineesr subject area/phase as well as the local needs of 
the pupils trainees teach. It should explain why teaching and learning approaches have been 
adopted, an analysis of how pedagogic theory informed planning as well as how pupil learning is 
assessed. A variety of scholarship should underpin this discussion. 
 
The Unit of Work/Lesson Sequence - this should include an overview grid outlining objectives and 
learning outcomes, more detailed lesson plans, teaching and learning resources and assessment 
activities and criteria. Individual taught lessons will also include evaluations on an agreed format. 
 
Evaluation - this should reflect upon the overall impact of the lessons on pupil learning as well as 
issues emerging from individual lessons. Strong assignments will include critical analysis which 
pick up on issues discussed in the rationale and relate these to relevant literature and scholarship. 
If teaching every lesson has been difficult then critical reflections upon how prior teaching episodes 
informed the planning process should be included. The evaluation should conclude with a clear 
indication of how this lesson sequence planning could be developed. 
 

Recommended Programme of Mentor Sessions in Professional Practice 1 & 2 
 
The indicative calendar below drawn up in conjunction with experienced mentors offers a framework 
for mentor meetings recognising the individual needs of the trainee, the practicalities of school-based 
teacher education and opportunities to develop a deeper understanding of the curriculum. It is not a 
prescribed programme of sessions as this will vary depending on the needs and experience of the 
trainee and the various strengths of the department but it does provide a good framework from which 
to work.  
 

Session Focus Teacher 
Standards 
addressed 

Areas for discussion/actions 

1 Getting to know 
you 

3, 8, Part 
Two 

 Identified strengths and weaknesses of the trainee, 
discussing any concerns or anxieties the trainee may have. 

 Prior experience working with young people and in 
education. 

 Subject knowledge strengths and any ‘gaps’. Mentors 
should suggest useful areas to research in order to 
address this, where possible. 

 School administration such as log ins, keys, access to 
resources. Mentors should make schemes of work 
available to trainees and provide them with their timetable. 

 Outline out of class expectations such as times and days of 
meetings, directed time etc. 

 Identify opportunities for the trainee to contribute to wider 
departmental and school life e.g. Open Evening, after 
school club, support with GCSE and A Level work e.g 
practical skills 

2 Pre-teaching 
Preparation 

2, 4, 6  Observations of students and colleagues during induction, 
has anything surprised or inspired the trainee? 

 Focussing on the classes the trainee will take over, talking 
through the class data, SEND info, prior attainment. 

 Decoding data and reflecting on how this can inform 
planning. 

 Who to contact in school e.g. SENDCO, CPO, HoY, 
pastoral support workers. 
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 Look at some examples of lesson plans or SoW and 
discuss how objectives are set and reviewed. 

3 Making positive 
starts 

1, 4, 7   Mentor guides the trainee through a session on joint 
planning of their first teaching episode. This could be a 
starter activity, a team taught lesson, an activity within a 
lesson or a full lesson in line with all parties’ agreement. 

 Strategies for making a positive start with classes, 
establishing routines and expectations. 

 Using voice and body language alongside praise, rewards 
and sanctions in line with the departmental and school 
policy. 

Deadline: Trainees should be taking some responsibility for planning and teaching with mentor’s 
support (e.g. delivering starters or short learning episodes) 

4 Reviewing and 
Reflecting 

4, 8  Co-plan a full lesson (this does not have to be taught in full 
by the trainee but could be if both parties agree the trainee 
is ready) 

 Discussion around completion of PPPA 

 Reflect on observations of colleagues and pupils 

 Review trainee’s teaching progress so far (of initial 
experience e.g. behaviour management, starters etc) 

 Discuss and identify emerging targets and consider 
signposting trainee to colleagues who have strengths in 
these areas.  

5 Moving Forward 1, 4, 8  Reflect upon progress regarding planning and teaching 
and map out when trainee is to take over each class 

 Discuss focus for APK and appropriate class to deliver the 
UoW to. Mentor could signpost trainee to pertinent policy 
and literature relating to focus 

 Agree preparation and planning for half term, mentor could 
guide trainee towards strong resources and examples of 
plans 

 Trainees should teach at least one whole lesson this week 

PPPA Friday 25th October 2019 

Half Term 

6 Supporting and 
Challenging 

4, 5, 8  Review of teaching progress to date 

 Discuss strategies to plan from the pupils’ perspective, 
considering all learners 

 Look at department strategies for planning for different 
needs and abilities, especially SEND and EAL 

 Discuss planning for different learners and how to use a 
variety of differentiation techniques 

 Explore the role of Teaching Assistants and how to work 
effectively with them 

 Ensure trainee has read ECHPs and liaised with the 
SENDCO as appropriate 

 Trainees should be teaching most lessons of a KS4/5 class 

7 Evaluating 
lesson planning 

1, 4, 5  Review progress towards APK 

 Evaluate lesson planning progress, considering what 
additional support trainee may need for example co-
planning with mentor, taking over classes 

 Assess whether planning demonstrates stretch and 
challenge as well as appropriate learning 
outcomes/objectives 
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8 Developing 
Questioning 
skills 

1, 3, 4, 5  Explore different questioning techniques, types of 
questions asked, lolly sticks, ‘no hands up’ and encourage 
the trainee to try out a few 

 Discuss how to plan questioning and giving instructions as 
well as modelling 

 Giving oral and written feedback both from the teacher and 
peer to peer 

 Discuss plans for trainee to take on teaching of an 
additional KS4/5 class next week 

9 Promoting Pupil 
Progress 

2, 6  Review of subject knowledge development and trainee 
progress 

 Introducing department mark schemes e.g. do the 
department use flight plans, learning ladders 

 Discuss how data is recorded within the department and 
how this informs planning 

 Reporting assessment information to parents/guardians  

 Identifying assessment opportunities – when might they 
occur/be planned for (inc. homework)? 

10 Focusing on 
Feedback 

2, 6  Begin to discuss PPPB 

 Explore peer and self assessment, using DIRT giving 
verbal and written feedback and how to encourage and use 
student response 

 Ensure trainee is familiar with departmental marking policy 

 Discuss plans for trainee to take on another class next 
week 

11 Considering 
Communication 

3, 8  Review Subject Knowledge and how trainee is progressing 
in this area and devise action plan 

 Review trainee’s progress towards their APK 

 Discuss parents’ evenings and when and how to 
phone/email home, school procedures, what to say and 
what not to say 

 Review trainee’s progress regarding behaviour 
management and discuss any strategies they may be able 
to adopt 

12 Celebrating 
successes and 
planning next 
steps 

4, 8  Discuss planning expectations for the holidays 

 Review of successes in placement so far 

 Discuss timetables and use of non-contact time, 
expressing the importance of continued observation 

 Set targets for the new term and discuss APK progress 

 Trainees should be teaching 8 hrs this week 

PPPB Friday 20th December 2019 

Spring Term 

13 Starting the new 
term positively  

1, 3, 6, 7  Evaluate progress towards increasing and improving 
Subject Knowledge (this could be done through the use of 
trainee’s Subject Knowledge Audit) 

 Review timetable with regards to teaching load and plan for 
increased teaching commitments  

 Discuss newly taught classes, considering topics in line 
with SoW, data, behaviour management etc.  

14 Focusing on Key 
Stages 4 and 5 

2, 3, 4, 6, 8  Explore the GCSE Specification used within the 
department and any resources that are available 

 Discuss opportunities for the trainee to contribute to KS4 
input through small group revision, exam preparation, 
moderation events, Options Fairs etc. 
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 Consider challenges in planning for progress at GCSE 
(teaching in sets, mixed ability groups, performance 
pressure) 

15 Addressing 
Transition 

3, 5, 8  Check in regarding progress towards completing KS2/KS5 
Cross Phase visit or discuss reflections thereon (if the 
visit(s) has/have already taken place)  

 Discuss what links the school forms with its feeder schools 

 Consider how well pupils are prepared for your subject at 
KS3/KS5 

 Reflect upon how much exposure pupils have to your 
subject at KS2 

 How well established is your subject at GCSE/A Level?   

16 Planning for all 4, 5   Successful strategies for working with EAL pupils in your 
subject – who is the school lead for EAL pupils? 

 School and departmental provision for Pupil Premium  

 Review trainee’s progress towards TS5 and discuss further 
strategies 

 Discuss completion of PPPC 

17 Reviewing APK 
progress 

3, 4  Discuss APK progress in light of lesson evaluations, impact 
on teaching and pupil learning  

 Trainee could share findings from APK during a 
department meeting 

18 Moving on 3, 6  Discuss handover for classes including ensuring all 
marking is up to date 

 Consider suggested areas for trainee to focus on during 
half term (e.g. recommended literature, Subject Knowledge 
development) 

 Ensure all keys are returned, resources saved etc.   

PPPC Friday 14th February 2020 

Half Term – Start of Second Placement 

19 Building on the 
successes of 
Placement One 

3, 8, Part 
Two 

 Review trainee’s identified strengths and targets, including 
identifying Subject Knowledge strengths and gaps from 
first placement’s PPPC and agree action plan 

 Discuss timetable and in school programme, SoW, 
assessments and GCSE/A Level specifications 

 Identify out of class opportunities where the trainee could 
contribute and outline school and departmental 
expectations for attendance at meetings and briefings  

 Consider co-planning trainee’s first lesson 

20 Preparing to 
teach (as soon 
as possible!) 

1, 7  Explore departmental and school behaviour policy and 
discuss strategies for classes and individual pupils where 
appropriate 

 Ensure trainee knows key staff in the school including 
SENDCO, Designated Safeguarding Lead etc. 

 Discuss trainee’s observations of colleagues within and 
outside of the department and reflect upon the importance 
of focussed observation to address trainee’s own targets 

 Trainee should be teaching 8 hrs as soon as possible 

21 Shifting the 
focus 

2, 4  Discuss trainee’s reflections and evaluations and the 
impact this is having on their teaching - are they prioritising 
pupil learning in their planning and reflections? 

 Encourage the trainee to use challenging Learning 
Objectives 
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 Discuss the trainee’s use and development of the 
‘Learning/Pupil activity’ section in the lesson plan – are 
they considering the learning from the pupils’ perspective?  

22 Exploring new 
ideas 

1, 4, 5  Encourage trainee to develop their practice through 
exploring new techniques and strategies e.g. creative and 
active learning, group work, personalised learning. This 
could be something outside of their comfort zone to really 
challenge them 

 Discuss completion of PPPD 

 Discuss plans for trainee to be teaching 10 hrs a week 

23 Examining 
assessment  

2, 4, 6  Ensure trainee is familiar with departmental marking policy 
including assessment criteria and rewards and sanctions 

 Discuss opportunities for collaborative marking of 
classwork and homework 

 Evaluate trainee’s use of mark books and assessment data 
to inform planning 

 Discuss plans for trainee to be teaching 12 hrs a week 

24 Identifying 
strengths and 
setting 
challenges 

4, 8  Review progress so far and celebrate successes and 
strengths emerging 

 Discuss planning and expectations for after the holidays 
(possibly teaching 14 hrs a week) 

 Set trainee targets for the new term 

PPPD Friday 3rd April 2020 

Easter Holiday 

25 Questioning and 
Afl Strategies 

2, 4, 6  Review trainee progress regarding questioning  

 Consider a formal lesson observation with a focus on 
questioning 

 Discuss strategies for differentiating questions and using 
probing questions to test understanding  

 Evaluate trainee’s progress in setting challenging 
objectives, addressing pupils’ questions and challenging 
misconceptions 

26 Contributing to 
the profession 

Part Two  Ensure the trainee has had opportunities to gather 
evidence of their contributions towards wider school life 

27 Meeting and 
exceeding 
expectations 

  Discuss completion of PPPE 

 Open session tailored to individual needs of the trainee 

28 Preparing for 
RPK 

all  Identify any gaps the trainee may have in evidence 
towards the Teachers’ Standards 

 Consider conducting an informal ‘mock’ professional 
dialogue to help the trainee prepare for the RPK 

29 Becoming an 
NQT 

  Mentor to share tips for thriving in the NQT year and 
answer any questions trainee may have 

PPPE Friday 22nd May 2020 

 
There is limited time for curriculum or mentor sessions and missing one will mean that something 
vital is missed that will not be repeated.  
 
In either case, trainees should find out what they have missed and fill any gaps. Of course, illness 
and extreme personal difficulties afflict us all from time to time, and university tutors and mentors 
will be sympathetic and supportive in the event of personal need. Tutors, however, must be kept 
informed. 
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Trainee Organisation  
 
As with any professional training, there is a certain amount of paperwork generated during the 
course. It is therefore essential that trainees establish a system for organisation from the beginning 
of the year. The following files need to be set up: 
 

 Teaching Experience Files (one for each of the two placements) – these should be divided 
by the classes the trainee teaches and should contain material from theirr school placements, 
including and in this order: pupil data/ classlists (CAT and NC test scores; reading ages; 
target levels; SEN or Gifted & talented data, individual comments on each student), all 
schemes of work (school and trainee’s own), lesson plans, classroom resources, observation 
records, and assessment information - copies of pupils’ marked work, trainee records of 
assessment for all pupils and other school assessment materials, e.g. pupil reports (see the 
main handbook for more details). 
 

 Reflecting on Professional Knowledge Portfolio (RPK) – this is the trainee’s personal 
tracking document, enabling the trainee to chart their progress towards achieving the 
Standards. This file will contain any audits completed, Professional Practice Profiles 
(summative reports from both placements), completed directed tasks, and other key 
documents (full details in the main handbook). It will be reviewed regularly by the mentor and 
curriculum tutor. Trainees should update their subject audit with evidence, at the designated 
dates but try to do it half-termly. 

 

 Curriculum File – this should contain Media/English session outlines, readings & handouts 
with trainees’ own notes and reflections on their curriculum sessions. 

 

 Professional Studies File – this should contain the notes, handouts and documents issued 
as part of their general professional studies programme on wider school issues, combining 
the knowledge and understanding gained from sessions at university with that gained in their 
school programme.  

 
Trainees are required to provide evidence throughout the year to demonstrate that they are 
meeting the QTS Standards. Guidance is in the main handbook.  This will be assessed 
during the RPK interviews. 
 
Planning their time  
 
Many teachers use a planner document like this:  
These are really useful as they have a day per page for 
teachers to map out what they are doing in their lessons 
and help them plan ahead. They can be bought them 
online from: http://www.edplanbooks.com/ 
 
Trainees should: 

 Note the key dates for assignments (proposals, 
drafts and deadlines etc) 

 Note the key dates for assessments (progress 
updates, professional practice profiles and APK, RPK assignments) 

 Note the days they may be finishing late (mentor meetings, open evenings, parents’ 
consultation evenings) 
 

For pupils 

In addition to their own supply of board markers and highlighters, trainees will find it helpful to have 
a supply of cheap pens to lend to the less organized students in their class. 

 

http://www.edplanbooks.com/
http://www.edplanbooks.com/images/a4_&_a5_teachers_planners.jpg
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Curriculum Tutor School Visits 
 
The curriculum tutor visits each Media/English trainee with a minimum of one per placement. The 
focus of these school visits is to review trainee progress through a joint lesson observation with the 
mentor with evaluative feedback and a review of the Professional Progress Tracker. Additional visits 
can be arranged if necessary at the request of either trainees or mentors.  
 
The purpose of a curriculum tutor visit is to provide the trainee with feedback on their progress, to 
identify strengths and to develop strategies for improving practice and moderate school-based 
training. Curriculum tutor visits are therefore nearly always exclusively formative and should not be 
viewed as a kind of formal assessment of classroom practice.  
 

 The curriculum tutor asks trainees to identify suitable visit dates from a list circulated early in 
the autumn term.    

 In the interests of moderation and professional development, it is essential to arrange a joint 
observation between the mentor and curriculum tutor.  

 Once the date and time have been decided, the trainee is expected to notify the mentor and 
the Professional tutor in school. Please note - trainees will not be visited without notice.  

 On most school visits, the curriculum tutor will observe the trainee teach a lesson. In 
preparation for this visit trainees should prepare a lesson plan (using or based upon the 
Media lesson planning proforma), identify a suitable focus (linked to Teachers’ Standards) 
and arrange for the curriculum tutor to be guided to the teaching room on arrival.  

 Ideally it is helpful if there is time before the lesson to discuss this focus.  

 Following the observation, the lesson is reviewed jointly with the mentor.  The tutor will also 
check the trainee’s Professional Progress Tracker after the debrief. 

 At the end of the visit the curriculum tutor provides a written report on the visit and the trainee 
is expected to email their own evaluation to the tutor and keep a copy for their records. 

 
Professional Practice Tracker  
  
The purpose of the Professional Practice Tracker is for trainees to: 

         Record their progress towards the Teachers’ Standards 

         Provide a focus for discussion for you and their mentor about their progress  

         Assist in writing their End of Phase Reflections 

         Provide a dialogue between you and their university tutor when you are in school 

 
The Professional Progress Tracker is an online tool that uses a G-Suite (Google) account. 
Trainees will be sent details of their username and password along with a link to their personal 
tracker document later on in the course.  

 

The Professional Practice Tracker will be monitored on a regular basis by their university tutor and 
at specific points of the year by mentors.  The tracker will feed directly into trainee PPP reports and 
final RPK assessment so it is vital that trainees keep it up-to-date.   
 
There are different sections on the tracker that trainees have to complete as follows: 
  
Weekly tracker 

 
     Set the agenda for their weekly mentor meeting and make brief notes (up to 150 words) of 

what was discussed. 

     Record the strengths and targets from their officially observed lesson each week.  Strengths 
and targets should be written exactly as worded on the lesson observation proforma. 

     Record their key reflection for the week. 
Teachers’ Standards 
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    On a regular basis, trainees use the tracker to reflect on and review their progress towards the 
Standards. 

    Trainees should highlight the statements that make up each of the standards they feel they 
have met in the phase that you are teaching in. 

    This has to be supported by evidence that they have met particular strands of the Standards 
ready to be discussed with mentors twice a half term.  

     For the End of Phase Review meeting, trainees should complete the reflection sections based 
on the overall progress they have made over the term.   These reflections will populate the 
corresponding sections on the PPP form that mentors will use to grade trainees’ progress 
towards meeting each of the Standards. 

 
Cross-Phase Visits 
  
Those awarded Qualified Teacher Status must have the opportunity to ‘develop a comprehensive 
understanding of progression across, and before and after, the age range they are training to teach’. 
(DfE, 2018) 
  
Alongside the work that trainees develop through university-based curriculum and professional 
studies sessions, all secondary trainees should, as a minimum requirement, visit a primary school 
as part of their professional training with a particular focus on Upper Key Stage 2. This should ideally 
take place in one of the primary feeder schools that work with the trainee’s main secondary 
placement school by February 2020 but preferably by December 2019 where teaching load is 
lightest for trainees.  Trainees are also required to observe for a minimum of one day in either a local 
Sixth Form College or in the KS5 provision of the placement school if the school is 11-18. This visit 
should take place from January 2020 until May 2020. 
  
Professional tutors and/or the secondary lead for transition usually set up both the KS2 and KS5 
visit themselves through their contacts with local schools and Sixth Form colleges. Liaison between 
the Professional Tutor and the primary school contact or Sixth Form lead ahead of these visits would 
be most useful to help make the best of the day and structure it appropriately. Please note that one 
day in both KS2 and one day in KS5 is the minimum requirement. Should trainees wish to observe 
for a couple of days, then they need to make the necessary arrangements with their school-based 
Professional Tutor. Trainees might also want to take the opportunity to go back to a primary or Sixth 
Form setting during enrichment week after May half term. 
  
Curriculum tutors will also incorporate inputs on both the KS2 and KS5 curriculum and assessment 
pertinent to subject area and will also consider wider issues regarding transition from KS2 to KS3 
and from KS4 to KS5. 
  
Primary and Sixth Form visits 
  
The idea behind visiting and observing in a primary school and KS5 teaching is to ensure 
that secondary trainees develop their understanding of progression across the Key  
Stages (KS2-3 and KS4-5) and consider some of the issues around transition. This 
understanding should be holistic as well as subject specific. Whilst they are visiting the 
primary school or KS5 provision, trainees will need to reflect on how this might influence their 
understanding of their subject’s curriculum and teaching practices at secondary level.  
Their reflections on their visits to KS2 and KS5 should be recorded in a written report of  
1-2 pages of A4 which will be placed in their RPK portfolio. A writing frame to support their  
reflections for both visits will be provided.  

  
Here are some key issues that trainees might want to consider whilst visiting the primary 
school and KS5 classes and that could be reflected on in their end of visit report: 
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Pre-visit:  All these help build up a sense of the purposes, practices and ethos of the school. 
  
Read the school’s teaching and learning policy, the school website and the school’s latest Ofsted 
report to get a broad overview of the school and build up a sense of the purposes, practices and 
ethos of the school. 
  
Whilst you are visiting: Primary 
  
Spend some of the day with a particular teacher in Upper Key Stage 2 (Year 5 and 6). If it is 
possible, observe a lesson in their own curriculum area. Consider: 
  

 Methods of teaching and learning with younger children (groupings, pair work, questioning, 
resources, teacher versus student led learning, differentiation, use of ICT, cross-curricular 
work, assessment for learning) 

 How teachers space the learning over the course of the day and integrate with play 

 Expectations of year 6 and 7 pupils 

 Teacher-pupil relationships 

 Interest and motivation of pupils – rewards used, behaviour management, sanctions 

 Organisation of classroom space 

 Classroom and school displays 

 Literacy and numeracy – how is this embedded in the lesson and/or across the curriculum?  

 Look through pupils’ books – what are the expectations with regards to presentation, 
grammar, spelling and grammar and marking? 

 Curriculum issues in particular subjects 
  
Whilst you are visiting: Sixth Form 
  
Try to spend some of their day observing lessons in their curriculum area and/or an area which is 
linked to their subject. In addition to observing, talk to teachers and students to get their views on 
some of the following: 
  

 Teacher-pupil relationships; what is uniquely ‘adult’ about the classroom? 

 Is there a different sense of teacher expectation compared to Year 10/11? Do students take on 
more of these expectations themselves? 

 How does ‘talk’ work in the classroom and how this might differ to Year 10/11 

 How is questioning deployed? 

 How do students facilitate help from each other rather than the teacher? 

 How might the learning be related to real life situations? 

 Is the learning still interactive and practical? What resources and materials are students 
exposed to? 

 Is the teaching individualised with smaller groups? 

 Are there any classroom management issues? How do teachers tackle more vocal students 
and encourage more passive students to contribute? Are there issues with motivation? 

 What time and support is given to students practising challenging topics both in and outside of 
the classroom? 

 How are students encouraged to be more autonomous in their learning? In Year 13, how are 
teachers encouraging students to be university ready? 

 How might the gap be bridged from GCSE in the first half term of Year 12 study? 

 How does the learning build in terms of knowledge and skills from the GCSE curriculum? 

 Where might their gaps be in terms of building on their own subject 
content/curricular/pedagogical knowledge at Sixth Form level? 

 What assessment practices can you see in action? For instance availability of mark schemes, 
opportunities for peer and self-assessment, etc 
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 How are students’ A Level targets generated from GCSE? 

 What pastoral support is in place for students?  

 If there is tutor time, what is the focus? How is it organised? 
  
After your visit:  
  
Ensure that the cross-observation reports for KS2 and KS5 are written up directly after your visit and 
upload to your subject Canvas site. You will also need to include copies of both reports in your RPK 
folder later on in the year in May, so make sure you keep these safe. 
  
A short note of thanks to the school and to their Professional Tutor following each visit is 
usually appreciated. 
 
Virtual Learning Environment (Canvas) 
 
The Media Virtual Learning Environment (Canvas) has proved to be a valuable way of 
communicating and supporting trainees. Essentially, it provides a platform to enable different types 
of communication and learning to take place and includes the following facilities: 

 help and discussion forums 

 news items 

 subject mini-assignment submission  

 feedback facilities 

 a social space 

The Sussex University VLE is called Canvas. It can be accessed via Sussex Direct at: 
https://canvas.sussex.ac.uk   
Trainees can log in using their Sussex login and password. Click on media ITE 2019-2020. This 
site is for both PGCE and SD trainees. All assignments and subject tasks will be submitted via 
Canvas.  
 
Canvas is the primary method of communicating with subject groups when trainees are off-campus. 
The central course VLE is called ‘Reflecting on Professional Knowledge’ and is used to send 
reminders and announcements and to host discussion forums. Canvas plays a vital part in facilitating 
and supporting trainees’ learning both in the university and in school and is an important way to keep 
in contact with trainees’ peers. It is essential that trainees check their Sussex email address daily 
and keep Canvas notifications turned on so that they will get alerts for any important announcements 
and updates. Furthermore, there is an expectation that trainees respond to emails from both mentors 
and Curriculum tutors within 24 hrs of receipt.  
  

https://canvas.sussex.ac.uk/
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Subject Tasks  
 
PGCE and School Direct Training trainees are required to complete the following tasks in their 
induction week/s and those following. They will be told which tasks need to be uploaded to Canvas 
in the assignment section.  
 
The idea of these tasks is to enable trainees to develop their reflective skills, subject and pedagogic 
knowledge and understanding, through reading and focused observations. Trainees should be 
prepared to discuss their findings at university in curriculum sessions – dates for each of the directed 
tasks are given on the separate course outline.  
 
 
 Subject Tasks  

 
 
 

ST1. Teaching a ‘starter’ activity for GCSE or A Level Media Studies or A Level Film Studies 
or BTEC.on 11th September 2019 
 
Working on your own, you will present a ‘starter’ activity to your peers on an area of media or film 
study. This will involve researching the area to ensure complete understanding and then creating 
an imaginative way of teaching it to a KS4 or 5 groups. You will submit all the preparation for this 
starter, including presentation notes/handouts and PowerPoint slides or audio/visual extracts so 
that these can be reproduced for your peers.  
 

ST2. Peer teaching on a Subject Gap: Presentation to tutor and peers on Friday, 5th October  
 
Choose a gap, in discussion with your school-based trainer and curriculum tutor and research this 
area. You will each do a 10-15 minute presentation on this gap, You will also submit all the written 
material you have used for this presentation, including slides and supporting information, with a 
bibliography, 
Include a brief outline of where the area of subject knowledge chosen fits, in terms of the relevant 
syllabus/assessment criteria for GCSE Media Studies or A Level Media or Film Studies. It is useful 
to cite relevant GCSE/A Level criteria for all topics to ensure that you have addressed these in some 
detail. 
Examples include: 
1. The impact of Social Networking on youth audiences 
2. The future of Public Service Broadcasting 
3. Detailed semiotic analysis of high fashion magazines 
4. Changing relationships within the music industry in the downloading age  
5. Autuer study on Pedro Almodovar 
6. Genre and videogames 
 

ST4. Documentary on media teaching 
 
Throughout the year, we will plan, shoot and edit a documentary about media teaching and learning. 
This will require you to shoot and edit sections – including titles and audio. 
 
It will be screened to an audience toward the end of the course. 
 

ST3. History of Media Education 
 
Write a 1000 word summary of history of media study in the UK. Refer to key phases, approaches 
and researchers/practitioners. This will support your academic writing for APK. 
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Reading Lists 
 
The following is a list of books recommended for each of the key topics taught in the university 
sessions. These may be supplemented by additional reading, in particular critical reading that 
needs to be done in advance of each university session.  
 
Further reading will be provided in the Professional Studies lectures and seminars. 
The Library has some really useful resources under:  
 
http://guides.lib.sussex.ac.uk/education 

Including: 

 Box of Broadcasts (BoB)   

Allows the user to view or listen to over 1 million TV and radio programmes, record from 60+ 

channels, create clips, search transcripts, compile playlists and more 

 Digital Theatre Plus 

Offers streamed films of leading British theatre productions for educational use in schools, 

colleges and universities. Each production is supported by additional content, including 

interviews with the creative and production teams and written study guides. 
 
Media Students 
 
Bennett, J. (2005) Revision Express Media Studies, London: Pearson 
 
Branston, G. and Stafford, R. (2010) The Media Student’s Book: (4th ed) London: Routledge 
 
Burn, A. and Parker, D. (2003) Analysing Media Texts. London: Continuum 
 
Clark, V. and Baker, J (2002) Key Concepts and Skills for Media Studies, London: Macmillan 
 
Laughy, D. Media Studies (2009), London, Kamara 
 
McDougal, J.  Pollard, C. Media Studies: the Basics, London: Routledge (2019) 
 
Nelmes, J.  (2007) An Introduction to Film Studies, London: Routledge 
 
Ouellette, L., & Gray, J. (2017). Keywords for media studies, New York : New York University 
Press 
 
 
 
Media Teachers 
 
Bowker, J. (2003) Looking at Media Studies, London: Hodder & Stoughton. 
 
Brereton, P. (2001) The Continuum Guide to Media Education, London: Continuum. 
 
Clarke, S., Dickinson, P. & Westbrook, J. (2009) The Complete Guide to Becoming an English 
Teacher, London: Sage 
 
Edwards, C. (2003) Radio for Media Studies - A teacher’s guide, Auteur 
 
Fawkes, S. Hurrell, S. and Peacey, N. (1999) Using Television and video to Support Learning; A 
handbook for teachers in Special and mainstream Schools, London: David Fulton. 

http://guides.lib.sussex.ac.uk/education
http://bobnational.net/
http://ezproxy.sussex.ac.uk/login?url=http://www.digitaltheatreplus.com
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Gauntlett, D. (2006) Media Studies 2.0, http://www.theory.org.uk/mediastudies2.htm 
 
Grahame, J.(2002) The Media Book, London: English and Media Centre (part of the KS3 EMC 
series) 
 
Grahame, J. (1991) The English Curriculum: Media 1, Years 7-9. London: English and Media 
Centre 

 
 
Lusted, D (1991) The Media Studies Book: Guide for Teachers, London: Routledge 

Masterman, L. (1985) Teaching The Media. London:Comedia. 
 
McDougal, J. (2006) The Media Teacher's Book, London: Hodder 
 

Newman, J. and Oram, B. (2006) Teaching Videogames, London: BFI 

 
 
Media Education 
 
Bazalgette, C.  (2009) Teaching Media Literacy In Schools: Briefing For The Associate 
Parliamentary Media Literacy Group From The Media Education Association, 
http://www.apmlg.org.uk/node/147  
 

Bolter, J.D. and Grogin, B. (1999) Remediation: Understanding New Media, Cambridge, MA: 
MIT Press 
 

Brice Heath, S. (2000) Seeing our Way into Learning: in Cambridge Journal of Education Vol. 30, 
Nol. 1. Pp 121-132  
 
Burn, A. and Parker, D. (2003) Analysing Media Texts. London: Continuum 
 
Bowker, J. (1991). Secondary Media Education, London: BFI.  
 
Buckingham, D. (ed.) (1998) Teaching Popular Culture, London:UCL Press 

 

Buckingham, D. (1990).Watching Media Learning,. Falmer:London. 

 

Buckingham, D. (1993b). Children Talking Television. Falmer:London. 

 

Buckingham, D and Sefton-Green, J. (1994). Cultural Studies Goes To School. London:Taylor-

Francis. 
 
Buckingham, D. ed (1998) Teaching Popular Culture: Beyond Radical Pedagogy. London: UCL 
Press 
 

Buckingham, D. (2003) Media Education: Literacy, Learning and Contemporary Culture. 
Cambridge: Polity. 
 

Buckingham, D. (2007) The Impact of the Media on Children and Young People with a particular 
focus on computer games and the internet. Prepared for the Byron Review on Children and New 

http://www.theory.org.uk/mediastudies2.htm
http://www.apmlg.org.uk/node/147
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Technology, 
http://media.education.gov.uk/assets/files/2008%20buckingham%20literature%20review.pdf  
 

Buckingham, D. (2008) The future of media literacy in the digital age: some challenges for policy 
and practice in Media literacy in Europe Controversies, Challenges and perspectives. Available at: 
http://www.euromeduc.eu/IMG/pdf/Euromeduc_ENG.pdf  
 
 
Epstein, D. (1993) Changing Classroom Cultures, Stoke-on-Trent:Trentham 
 
Fyfe, A. (1993) (ed.) Education for Cultural Diversity, London: Routledge 
 
Giroux, H.A. Shannon, P. (1997) Education and Cultural Studies: Toward a Performative 
Practice, New York and London: Routledge. 
 
Jenkins, H. (2009) Confronting the challenges of participatory culture: media education for the 
21st century. Cambridge, MA: The MIT Press. 
 
Johnson, D. and Kress, G. (2003) Globalisation, Literacy and Society: redesigning pedagogy and 
assessment in Assessment in Education, Vol. 10, No. 1 pp 5-14 
 
Kalantzis, M., Cope, B. and  Harvey, A. (2003) Assessing Multiliteracies and the New Basics,  
Assessment in Education 10,  1,  15-26 
 

Kalantzis, M. and Cope, B. (2008) New Learning: Elements of a Science of Education,  
Cambridge: Cambridge University Press. 
 

Kresse, G.  and van Leeuwen (1996) Reading Images: The grammar of visual design, London: 
Routledge 
 

Kress, G. (2003) Literacy in the new media age. London: Routledge 
 

Leavis, F.R. (1930). Mass Civilisation And Minority Culture . Cambridge:Minority Press. 

 
Leavis, F.R. and Thompson, D. (1934) Culture And Environment ,. London:Chatto & Windus 
 
 

Lister, M. Dovey, (2009) Straw men or cyborgs? Interactions: Studies in Communication and 
Culture, 1(1) 
 

Lusted, D. (1986) Why Pedagogy?, Screen, vol. 25, no.5, 1986. 
 

Livingstone, S, (2002) Young People and New Media. London: Sage. 
 

Mackay, M. (2002a) Extreme Literacies and Contemporary Readers in English in Education Vol. 
36, no. 2 p. 31-39 
 

Mackay, M. (2002b) Literacies Across Media: Playing the Text, London: Routledge 
 
Marsh, J. and Millard, E. (2000) Literacy and Popular culture: Using Children’s Culture in the 
Classroom, London: Paul Chapman 
 

Murdock, G. Phelps, G, (1973) Mass media and the secondary school, London: Macmillan 
 

http://media.education.gov.uk/assets/files/2008%20buckingham%20literature%20review.pdf
http://www.euromeduc.eu/IMG/pdf/Euromeduc_ENG.pdf
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OFCOM (2008) What is Media Literacy?,  

 

http://www.ofcom.org.uk/advice/media_literacy/of_med_lit/whatis/ 
Pedagogy, http://newlearningonline.com/multiliteracies/theory/ 

 

QCA (2005) Media Matters, http://www.qca.org.uk/qca_5742.aspx 
 
Sefton-Greene, J. (1998) Digital Diversions, London:UCL Press 
 
 
 
Reading List for Mentors 
 
Brooks, V. & Sikes, P. (1997) The Good Mentor Guide: Initial Teacher Education in Secondary 
Schools, Buckingham: Open University Press. 

 
Dart, L. & Drake, P. (1996) ‘Subject perspectives in mentoring’, in McIntyre, D. & Hagger, H. 
(1996) Mentors in Schools: Developing the Profession of Teaching, London: David Fulton. 
 

 
Griffiths, V. & Owen, P. (1995) Schools in Partnership: Current Initiatives in School-based Teacher 
Education, London: Paul Chapman. 

 
Jones, W. (1995) ‘Mentoring: an examination of some key issues in two schools’, in Griffiths, V. & 
Owen, P. (1995) Schools in Partnership: Current Initiatives in School-based Teacher Education, 
London: Paul Chapman. 
 

 
McIntyre, D. & Hagger, H. (1996) Mentors in Schools: Developing the Profession of Teaching, 
London: David Fulton. 
 
  

http://www.ofcom.org.uk/advice/media_literacy/of_med_lit/whatis/
http://newlearningonline.com/multiliteracies/theory/
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Appendix 1: Teacher Standards DfE (2012)  

1  

       
 

 1. Set high expectations which inspire, motivate and challenge pupils 
- establish a safe and stimulating environment for pupils, rooted in mutual respect.  
- set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions.  
- demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils. 

2 

 

2. Promote good progress and outcomes by pupils 
- be accountable for attainment, progress and outcomes of the pupils. 
- plan teaching to build on pupils’ capabilities and prior knowledge. 
- guide pupils to reflect on the progress they have made and their emerging needs.  
- demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching.  
- encourage pupils to take a responsible and conscientious attitude to their own work and study. 

3 

 

3. Demonstrate good subject and curriculum knowledge 
- have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the 
subject, and address misunderstandings.  
- demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of 
scholarship. 
- demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the 
correct use of standard English, whatever the teacher’s specialist subject.  
- if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics.  
- if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies. 

4 

 

4. Plan and teach well-structured lessons 
- impart knowledge and develop understanding through effective use of lesson time.  
- promote a love of learning and children’s intellectual curiosity.  
- set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils 
have acquired.  
- reflect systematically on the effectiveness of lessons and approaches to teaching.  
- contribute to the design and provision of an engaging curriculum within the relevant subject area(s). 

5

 

5. Adapt teaching to respond to the strengths and needs of all pupils 
- know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively. 
- have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these. 
- demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt 
teaching to support pupils’ education at different stages of development. 
- have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; 
those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching 
approaches to engage and support them. 

6 

 

6. Make accurate and productive use of assessment 
- know and understand how to assess the relevant subject and curriculum areas, including statutory assessment 
requirements. 
- make use of formative and summative assessment to secure pupils’ progress.  
- use relevant data to monitor progress, set targets, and plan subsequent lessons.  
- give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback. 

7 

 

7. Manage behaviour effectively to ensure a good and safe learning environment 
- have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous 
behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy.  
- have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, 
sanctions and rewards consistently and fairly.  
- manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate 
them.  
- maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary. 

8 

 

8. Fulfil wider professional responsibilities 
- make a positive contribution to the wider life and ethos of the school  
- develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist 
support.  
- deploy support staff effectively.  
- take responsibility for improving teaching through appropriate professional development, responding to advice and 
feedback from colleagues.  
- communicate effectively with parents with regard to pupils’ achievements and well-being. 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCOP2o5jt8cgCFUl9GgodinEGuA&url=http://clipartzebraz.com/cliparts/ladder-clipart/&bvm=bv.106379543,d.d2s&psig=AFQjCNFk_4Iu9VOOi-PvKjaL2U8URlrWqg&ust=1446557586432378
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCIKmytXt8cgCFQnZGgodmAQN9g&url=https://www.iconfinder.com/icons/344228/chart_diagram_graph_line_report_statistics_up_icon&bvm=bv.106379543,d.d2s&psig=AFQjCNF44JQrqhZWbCCAVILSva1CoqbHCA&ust=1446557739686566
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCM2cjYju8cgCFUR-Ggod4dQBNQ&url=https://twitter.com/evolveteaching/status/619099625887133696&bvm=bv.106379543,d.d2s&psig=AFQjCNHVIiht_Wefz9vfNBSZaWJssN-qpw&ust=1446557823917528
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Part 2 

Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside 
school, by: 
- Treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries 
appropriate to a teacher’s professional position 
- Having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 
- Showing tolerance of and respect for the rights of others 
- Not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, 
and tolerance of those with different faiths and beliefs 
- Ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break 
the law. 
- Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they 
teach, and maintain high standards in their own attendance and punctuality. 
- Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional 
duties and responsibilities. 
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Appendix 2 – Mentor Standards 
 
We have developed the Mentor Standards based on the evidence we found and by 
reflecting on our own expertise. They are divided into four separate but related areas: 
 
Standard 1 - Personal qualities 
Establish trusting relationships, modelling high standards of practice, and empathising 
with the challenges a trainee faces. 
 
Standard 2 - Teaching 
Support trainees to develop their teaching practice in order to set high expectations and 
to meet the needs of all pupils.  
· 
Standard 3 - Professionalism 
Induct the trainee into professional norms and values, helping them to understand the 
importance of the role and responsibilities of teachers in society. 
 
Standard 4 - Self-development and working in partnership 
Continue to develop their own professional knowledge, skills and understanding and 
invest time in developing a good working relationship within relevant ITT partnerships. 
 

Using the Mentor Standards 
We considered how the standards should be used and have set out how those in 
different roles· can use the standards to enable the effective discharge of their 
professional duties. 
 
Mentors should use the standards to: 
• understand what is expected of them and see that it is a manageable role; 
• enable self-evaluation of practice and help identify areas for further improvement; 
• support the delivery of the training plan; and 
• induct trainees into the school and the profession. 
 
Aspiring mentors should use the standards to: 
• help identify and seek to develop the skills and experience needed to undertake the 
mentoring role effectively. 
 
Trainees should use the standards to: 
• understand what support they can expect from their school-based mentor; and 
• develop transferable skills, for example, in lesson observation and feedback. 
 
ITT providers and school leaders should use the standards to: 
• raise the status and recognition of the mentoring role; 
• bring consistency in mentoring within any agreement made with schools in 
delivering ITT; 
• inform the training of mentors and monitoring of their support to trainees; 
• establish rigorous mentor selection processes; and 
• enhance the professional development of mentors including developing or identifying 
training needs. 
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National standards for school-based initial teacher training 
(ITT) mentors 
 
Preamble 
A mentor is a suitably experienced teacher who has formal responsibility to work 
collaboratively within the ITT partnership to help ensure the trainee receives the highest 
quality training. 
 
Mentors have a crucial role to play in supporting teacher trainees during their ITT through 
to successful teacher accreditation and beyond the early stages of their careers. 
An effective mentor sets high expectations for pupil achievement, models high-quality 
teaching, and acts as an ambassador for the profession. ITT providers that have 
invested in effective mentoring will support trainees to become high-quality teachers, and 
build their resilience so that they are more likely to remain in teaching once their initial 
training is complete. 
 
The Standards below set out the minimum expectations for those working as schoolbased 
ITT mentor. 
 
The Mentor Standards 
 
Standard 1 - Personal qualities 
 
Establish trusting relationships, modelling high standards of practice, and 
understand how to support a trainee through initial teacher training 
The mentor should: 
• Be approachable, make time for the trainee, and prioritise meetings and discussions 
with them; 
• use a range of effective interpersonal skills to respond to the needs of the trainee; 
• offer support with integrity, honesty and respect; 
• use appropriate challenge to encourage the trainee to reflect on their practice; and 
• support the improvement of a trainee's teaching by modelling exemplary practice in · 
planning, teaching and assessment. 
 
Standard 2 – Teaching 
 
Support trainees to develop their teaching practice in order to set high 
expectations of all pupils and to meet their needs 
The mentor should: 
• support the trainee in forming good relationships with pupils, and in developing 
effective behaviour and classroom management strategies; 
• support the trainee in developing effective approaches to planning, teaching and 
assessment; 
• support the trainee with marking and assessment of pupil work th rough moderation or 
double marking; 
• give constructive, clear and timely feedback on lesson observations; 
• broker opportunities to observe best practice; 
• support the trainee in accessing expert subject and pedagogical knowledge; 
• resolve in-school issues on the trainee's behalf where they lack the confidence or 
experience to do so themselves; 
• enable and encourage the trainee to evaluate and improve their teaching; and 
• enable the trainee to access, utilise and interpret robust educational research to 
inform their teaching. 
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Standard 3 – Professionalism 
 
Set high expectations and induct the trainee to understand their role and 
responsibilities as a teacher 
 
The mentor should: 
 
• encourage the trainee to participate in the life of the school and understand its role 
within the wider community; 
• support the trainee in developing the highest standards of professional and personal 
conduct; 
• support the trainee in promoting equality and diversity; 
• ensure the trainee understands and complies with relevant legislation, including that 
related to the safeguarding of children; and 
• support the trainee to develop skills to manage time effectively. 
 
Standard 4 - Self-development and working in partnership 
Continue to develop their own professional knowledge, skills and understanding 
and invest time in developing a good working relationship within relevant ITT 
partnerships. 
 
The mentor should: 
 
• ensure consistency by working with other mentors and partners to moderate 
judgements; and 
• continue to develop their own mentoring practice and subject and pedagogical 
expertise by accessing appropriate professional development and engaging with 
robust research. 
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Appendix 3 – Observation Proforma when Observing other teachers 

CLASSROOM OBSERVATION PROFORMA  
 

Date: School: 

School Type: Class: 

Subject: Teacher: F/M 

Students:  T:            F:             M: Time: 

Topic:  

 

Teaching materials:  
 
Condition of classroom, walls/ noticeboards: 
 
Focus: (see below for ideas) 
 
Seating plan: seats/board/teacher’s position/observer’s position/door/windows etc.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Other observations 
 

 Lesson objectives (on board? Referred to? In pupil language?) 

 How pupils enter class 

 Teacher greeting and introduction to lesson 

 Ground-rules implicit (bags off table, coats off, sch uniform checked, silence, books & pens 
out) 

 1st set of instructions – is it repeated? Clear? On IWB as well as spoken? 

 Lesson structure – is it announced? What form does it take? 
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Time Teacher activity Student activity Observations/remarks/analysis 
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Post-Lesson reflections by observer, if needed 
 
Observation guidelines and focus points 
 
Always use a focus – e.g. one of the QTS Standards. 
 

 Teacher talk: instructions, explanations, questioning;  

 Pace – fast enough but balanced with slower episodes of writing/talk?; transitions – what 
can you learn from these – instructions for them?  

 behaviour management (including dealing with low-level disruption), including: Lesson 
openings and Lesson endings or parts of the lesson ending – how is this achieved? Use 
plenaries and mini plenaries? 

 Is there an illustrative event in your class re class management or pupil learning that you 
could write about at greater length? 

 lesson planning 

 type and range of learning activities: media concept; individual, pair, group, whole-class – 
balance? How are groups and pairs organised? 

 Differentiation – which types in evidence? Use of TA (planned for?), differentiated 
resources; teacher talk and monitoring of pupils/groups; group or pair peer support; 
differentiated task; differentiated by outcome 

 Resources – IWB, hard-copies, differentiated? 
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