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Introduction  
 
Welcome to the Secondary PGCE & School Direct English course for 19/20. We look forward to 
working with trainees this year and supporting trainees’ development towards becoming successful 
teachers. Learning to teach is a complex, demanding process: our aim is to enable trainees to 
become stimulating, enthusiastic teachers, able to reflect critically on their practice and to continue 
to develop professionally throughout their career. The pre-course educational autobiography is 
designed to start this process of critical reflection, by encouraging trainees to explore their current 
philosophy and attitudes towards teaching and learning, based on their personal experience.  
 
By the end of the course, we hope that trainees will have gained a deeper understanding of the 
nature and purpose of English and the role of the English teacher in developing pupils’ thinking 
and knowledge. We are very aware of the central place of English within the National Curriculum 
but also its importance for schools to demonstrate their effectiveness. That said, we are keen to 
develop articulate advocates for the subject who are able to impact on the delivery of the subject at 
school level but also have a perspective on wider debates around English teaching.  
 
The English handbook is designed to extend the main PGCE handbook, giving subject-specific 
guidance to trainees and mentors. All elements of the secondary PGCE English course are devised 
to enable trainees to meet the professional ‘Standards’ for Qualified Teacher Status (Ofsted, 2012). 
The course is also organised to ensure that trainees have the opportunity to meet the Standards 
more than once, in both school and university-based elements.  
 
Sue Pinnick is the programme leader for English but the core English team includes Dr Julia 
Sutherland, Dr Eddie Slater and Rosie Pannett. The team boasts respected academics, teachers, 
practitioners, examination board members and senior leaders in schools. Trainees will be allocated 
a tutor who will visit and observe trainees in schools, support trainees in preparing for assignments, 
mark trainees’ work and answer any queries about their school experience. 
  
Sue Pinnick S.A.J.Pinnick@sussex.ac.uk  Tel. 01273 877177 
Julia Sutherland: j.c.sutherland@sussex.ac.uk Tel: 01273 606755 
Eddie Slater: edwina.slater1@gmail.com Tel: 01273 606755 
Rosie Pannett: rosie.pannett@sussex.ac.uk Tel: 01273 872848 
 
Rationale & Aims of the secondary English course 
 
The idea of working together in partnership underpins all aspects of the course, and is central to 
the English programme.  The Sussex PGCE and School Direct programmes are run by a 
partnership between the University of Sussex and many local schools: The Sussex Consortium 
for Teacher Education and Research. All the partners in the Consortium share responsibility for 
planning, evaluating and successfully running the programme, and remain closely in touch 
throughout the year.  Planning for the English course is carried out jointly by mentors and the 
curriculum tutor at a series of mentor training meetings.  Monitoring and evaluation also takes 
place in these meetings and informally during the year. Trainees are also encouraged to feedback 
their experiences and suggest ideas to improve provision, and these suggestions are generally 
incorporated into future planning. University and school experiences are mutually dependent – 
what is learnt in one context is applied and reflected upon in the other. Therefore, work in the 
university and schools is designed to:  
 

 be complementary and mutually reinforcing; 

 ensure trainee progress throughout the year so that all trainees meet the Standards; 

 provide scope for individually differentiated training needs, targets and review; 

 offer additional enhancement of trainee experience. 
 

 

mailto:S.A.J.Pinnick@sussex.ac.uk
mailto:j.c.sutherland@sussex.ac.uk
mailto:edwina.slater1@gmail.com
mailto:rosie.pannett@sussex.ac.uk
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Examples of the above are: 
 
1. Complementary and reinforcing 
 

 Mentor sessions are, wherever practically appropriate, linked to university sessions to cover 
similar aspects of the Standards: see the calendar mentor sessions for Placements 1 and 2 
in the main handbook. 

 Trainees, mentors and university tutors share the same subject-specific guidelines for 
discussion in mentor sessions, target setting, review and assessment purposes. 

 Course developments are agreed in mentor meetings and there is opportunity for regular 
review and evaluation of trainees’ experiences. 

 Trainees are given tasks to complete in school, which are discussed in both mentor and 
curriculum sessions. 

 
2. Trainee progress and differentiated training needs 
 

 Trainees start to work on subject gaps, identified at interview, prior to the course and these 
feed into the directed tasks set during the course, and the subject audit, both of which are 
regularly reviewed throughout the course by mentors and curriculum tutors. 

 Subject knowledge enhancement (SKE) sessions have been offered prior to the course 
starting and during the course to develop and improve expertise in a number of different 
areas.  

 Mentors are provided with trainees’ initial audit information to plan a suitable timetable and 
training programme. 

 Mentors review trainee progress weekly and more formally at the end of each school 
placement, prior to completion of the Professional Practice Profile. Mentors use the calendar 
of mentor training sessions to structure their training, but tailor this to the particular needs of 
their trainees. The Professional Practice Profile is started at the end of placement 1 and is 
passed to the second-placement mentor and professional tutor, who use it to plan a suitable 
timetable and mentor programme, ensuring that the trainees’ needs are met so that they can 
achieve the Standards at an appropriate level. The professional tutor and mentor complete 
this document at the end of second placement, reviewing all the accumulated evidence, in 
consultation with the trainee. 

 Trainees keep records of their mentor-training sessions on the tracker to provide an ongoing 
record of their progress in meeting targets and make these available to second-placement 
mentors and curriculum tutors. 

 
3. Enhancement 
 
Each year, we run a range of interesting curriculum sessions enhanced by outside speakers, topics 
or venues.  We hope to run most of the following sessions this year: 
 

 Additional training sessions led by visiting mentors with particular expertise in key areas of 
English, e.g. ‘A’ level, assessment in action, teaching grammar in context. 

 The opportunity to develop expertise in the teaching, monitoring and assessment of small 
groups of pupils from early in the course, through a particular focus on this aspect, for 
example, in the form of sessions on guided reading and thinking skills 

 Visit to the Globe for a performance 

 A day exploring KS3 literature and grammar teaching at a vibrant 11-16 comprehensive 
school on the South coast.  
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Professional values and expectations 
 
As a trainee teacher, trainees will be regarded as a professional colleague by staff in the university 
and school, and should be treated as a member of staff by pupils in the trainee’s school 
placement. There is thus a requirement that trainees behave in a proper and professional manner 
at all times. Trainees are on a professional course so punctuality, full attendance and 
completion of all tasks are essential on all aspects of the school and university components.  
This includes not only formal written assignments and presentations, but also readings, lesson 
observations, preparation of lessons and so on. It is also essential that trainees take responsibility 
for maintaining their teaching files in an orderly and up to date state. Failure to meet these 
requirements may put their progress on the course in jeopardy. 
 
Mentors should ensure that trainees understand the school’s policy on reporting absence in the 
event of illness: whom to contact and by which time in the morning. It is essential that trainees do 
not solely communicate absence by text or e-mail as their lessons need to be covered, so it is the 
trainee’s responsibility to ensure that key teachers have this information early in the morning.  
 
Trainees should always set work or give the school some idea of the content of the lesson, so that 
cover for their lesson can be arranged. As a trainee teacher, trainees will also broadly follow 
school holidays (see calendar in the main handbook), although note that half-terms are ‘directed 
study weeks’, allowing trainees to focus on assignments and school preparation and that trainees 
are sometimes required to attend university during this time. School holidays are long, compared 
with those of other professions, and so non-urgent dentist or other appointments must be arranged 
in these. 
 
In school, trainees need to remember that teachers are constantly busy and work under immense 
pressure. Trainees should choose appropriate moments to ask for help, always express thanks to 
colleagues, be helpful in the department and try to smile even when under pressure. They should 
always thank teachers whose lessons they are observing and make a positive comment/s about a 
particularly effective or interesting aspect of the lesson. 
 
Other members of the department will play a part in trainees’ training. They will share classes, 
observe and give feedback and discuss aspects of English teaching with trainees. Much of this 
inevitably happens in teachers’ ‘non-contact time’. 
 
Trainees should always be ready to discuss whatever is on the agenda for a lesson or meetings, 
have lesson plans prepared in advance (24 – 48 hrs minimum prior to the lesson; please note, this 
is two working days – not evenings or weekends i.e. a lesson to be taught period 3 Monday, 
should be submitted to class teacher by period 3 Thursday). This will give the teacher the 
opportunity to offer feedback on the plan in time for trainees to make the necessary changes. 
 
Trainees need to display initiative in preparing resources that they can share with the department. 
Trainees will be having input from a variety of sources about English education and may 
experience some new elements of practice that some teachers may not have had access to, so 
they be prepared to share their insights with their colleagues. 
 
Trainees should always be professional in their dealings with pupils. They should be firm, fair and 
consistent with them, and make their expectations clear from the start. They should never be 
sarcastic or derogatory to pupils, regardless of pupils’ behaviour and try to treat each lesson as a 
blank sheet, in terms of their expectations, welcoming and smiling at the class to start in a positive 
mode. They should praise pupils whenever possible, but, of course, balance this by applying 
school sanctions for behaviour management, as appropriate.  
 
It is very important that pupils receive feedback on any work trainees set them as soon as 
possible. Trainees should discuss timings for returning pupils’ work with their mentor, but work 
should not usually be kept by trainees for longer than a week at the most.  
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Lesson Observations 
 
Trainees should be given informal feedback (‘what went wells’ and ‘even better if’s) after every 
lesson. 
 
Every week, they should have one formal observation, preferably by the mentor but, once every 
two weeks, this can be by an experienced class teacher/ post-holder within the department, or the 
Professional Tutor, using the lesson observation form. Please note, that one of the targets should 
have a subject specific focus such as those below. 
 
English Subject Specific Pedagogy 
 
This is by no means a comprehensive list but could include some of the following: 
 
Teaching Reading 
 

 pre-reading skills 

 phonological awareness 

 whole word recognition (or sight vocabulary) 

 synthetic and analytic phonics 

 grammatical knowledge in reading 

 contextual knowledge in reading: 

I. opportunities to read connected text, not simply workbooks;  
II. integration of reading with speaking, listening and writing 
III. using subject specific vocabulary in context 
IV. use of active reading strategies 
V. teaching note-taking 

 guided reading strategies: 
 
a. Clarifying: readers identify tricky parts of the text – language, passages or concepts – and 

look at how to make sense of them, e.g. using a dictionary. 
b. Predicting: readers make connections using their own prior knowledge and information 

from the text to imagine what might follow. 
c. Questioning: readers ask questions about parts of the text they find unclear or find ways to 

make connections. It can deepen understanding and encourage skills of inference-making. 
d. Summarising: readers identify important information in a text (or part of a text) to organise 

into a clear description of the whole. It uses recall and literal understanding. 
e. Visualising: readers may arrive at a mental representation of a text. Encouraging children to 

verbalise what they see can be a useful way to support understanding. 
f. Evaluating: children are encouraged to begin to consider a text critically and to form and 

justify opinions. It might require linking to prior knowledge and understanding. 
 

Teacher modelling of inferencing: 
 
 teachers "thinking aloud" their thoughts as they read aloud to pupils 
 teachers asking themselves questions that show how they monitor their own comprehension 
 teachers making explicit the thinking processes that result in drawing an inference. 
 
Word level work: 
 developing fluent basic reading skills (e.g. practice in decoding print) 
 vocabulary building: aurally and in reading 
 lexical training, e.g. in local cohesive devices (such as pronouns and connectives). 
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Text level work: 
 making explicit the structure of stories 
 discussing the role and usefulness of a title 
 emphasising that fiction allows multiple interpretations and inference making. 

 
Questioning by the teacher: 
 asking ‘How do you know?’ whenever an inference is generated in discussion of a text 
 asking questions about relationships between characters, goals and motivations 
 asking questions that foster comprehension monitoring, such as Is there information that 

doesn’t agree with what I already know? 
 ensuring that pupils are not interrupted in their reading by asking questions during reading  

 
Questioning by pupils: 
 training pupils to ask themselves Why-questions while reading 
 teaching the meaning of the question words ‘who’, ‘when’, ‘ why’ etc. 
 asking pupils to generate their own questions from a text using these question words 

 
Activation of prior knowledge: 
 asking pupils to generate associations around a topic, discuss and clarify collective knowledge. 

 
Prediction and contextualisation: 
 working on predictive and contextualising skills for example via cloze and similar exercises. 

 
Aural work: 
 listening to stories and story tapes 
 listening comprehension activities 
 practising inferential questions on aurally presented texts. 

 
Choosing the right texts: 

 taking care not to choose texts that are too easy for classwork: very explicit texts provide 
few opportunities for inferences to be made. 

 
Teaching English Language and Grammar 
 

 using games/ short activities to teach grammar 

 text reduction  

 use of a thesaurus to grasp the field or area of meanings connoted by a word 

 exploring the conventions of correct use 

 an exploration of signs and the representation of sounds (e.g to come up with the 42 

distinguishable sounds which signify in English speech) 

 syntax through exploration of word order 

 morphology through standard/non-standard English 

 guiding students to reflect on what we do instinctually in our language behaviour 

 exploration of dialects 

 an exploration of sentence length/type  to determine function of punctuation 

 presenting text with punctuation removed 

Teaching Writing 
 

- prewiting activities to generate ideas 

- being clear about the purpose of  the writing,  the audience and the form 

- using examples of texts to establish conventions 

- modelling the kinds of sentences or text required as well as the process of writing 
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- ensuring pupils have an outline to work to 

- using writers’ workshops to emphasise writing for authentic audiences, interventions while 

students are writing and cycles of writing to secure improvement 

- setting clear targets for improvement 

- reflecting on structural and linguistic choices writers make 

- annotating examples 

- using a range of stimuli e.g. images, paintings, music, objects, sensory stimuli (sweets,  

feathers etc) 

- using diaries to stimulate writing 

- using collaborative talk or writing to motivate and scaffold the writing process 

- exploring the overall structure of texts 

- rewriting texts into a different form , purpose or audience 

- engaging students by choosing texts that interest them 

- using ICT to edit, draft and present  texts 

- using drama/ simulation activities e.g students are reporters with  ‘breaking news’ items 

- exploring distinctions between speech and writing 

- providing real audiences and purposes e.g. 500 words competition radio 2/ BBC School Report 

- students sharing and critiquing each others’ writing 

- students coming up with own success criteria 

- students reflecting critically on their own / others’ work e.g using structured self and peer 

assessment 

- teacher as writer, sharing first drafts 

- teaching students strategies for planning, revising and editing 

- sentence combining to construct more complex, sophisticated sentences 

- encourage and support wide reading 

- regularly read substantial texts aloud and make explicit links between reading and writing 

- provide authentic purposes and allow students to choose their own topics 

- teach spelling, punctuation and grammar within the context of texts studied or being written 

Teaching Speaking and Listening 
 

a) Questioning 

 Create a culture of extended student answers & student questions – reasoning is the norm.       

 Ask authentic questions: shift identity roles & be a learner 

 Plan open, higher-order questions, requiring: analysis, inference, synthesis, 
evaluation/comparison, hypothesis, speculation BUT... Don’t worry if it’s a weak question 

 ‘What’s going on here?’ in a dialogic science lesson can work, as pupils will treat question as 
exploratory 

 Wait time, Gall (1970) 

 Use class-pair-class to deepen thinking – EAL, SEN, girls 

 Avoid pseudo-questions & cueing: ‘it begins with A...’ 

 Chip away at the IRF: avoid evaluating & closing sequence 

 Use expression & body-language to show interest instead 

 See Bloom’s taxonomy of higher-order thinking 

 Ask fewer but richer BIG, inquiry questions 

 Avoid scatter-gun questions: stay longer with each student  (see Alexander, 2000) 

 FOLLOW UP: probe student’s thinking 

 ‘Take up’ words & ideas from student’s response to probe precisely & give value: ‘But why 
blue? What are the associations?’  

 Pass the ball, from peer to peer, across class: What do the rest of you think of Jake’s point?  
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 Student throws toy rat to ask a peer a question! 

 Speculate, make a personal statement, predict, observe, play devil’s advocate: ‘I found the last 
part of that argument intriguing’; ‘I wonder what would happen if…’; ‘Some people would argue 
that..’ 

 
b) Pair/Group Talk: 

 

 Plan groupings, no ICT ‘random generator’: 4-5 max, mixed-sex, diagonal seating: consider 
personality-mix, ability (mixed is often best), non-friendship (though could put 2 same-sex pairs 
of friends together for security); consider where to put EAL & SEN to maximise their learning & 
confidence; consider social class – i.e. mix pupils up, not reinforcing ability & social-class 
divisions.  

 Keep groups stable for a few weeks, to develop trust, working relationships and rapport – 
pupils MUST feel at ease with peers 

 Induct students in ground-rules, expectations & language of group talk: display their ‘rules’ 
around class & refer to them each time e.g. Ground-rules for talk:  

 Everyone must join in (be prompted to do this, by questions and encouragement by others) 
 All opinions must be listened to & respected 
 The group must try to reach agreement (or agree to disagree) 
 You should develop their own talk, giving reasons or evidence for their opinions 
 Challenges are good, if reasons are given 
 Don’t just agree, but try to develop others’ points, using more reasons or evidence (e.g. facts, 

quotations) 
 Keep asking questions: why? where’s the evidence? what do you mean? 
 Set structured, higher-order, collaborative, timed task: problem-solve, compare, evaluate, e.g. 

‘diamond’ sorting tasks.  

 Raise status of group talk & emphasise process: written outcome must not dominate: Praise 
students for talking well in groups, giving precise feedback. ‘Well done for staying on task 
today & I heard lots of ‘why?’ questions. Next week, let’s focus on giving  more reasons, too!’ 

 Monitor groups, without over-intervening & taking over  

 Listen at a distance, using body-language & expression to show interest  

 Practise weekly; try out roles (Chair, scribe, questioner, devil’s advocate, messenger) Be 
flexible: roles can be rigid; Chairs need rotating 

 Students to reflect on quality of talk as group, set targets for next talk - Talk about talk! Good 
questions? Roles in talk? Dominance? Gender? 

 Model ‘how to talk like a scientist...musician’ with another student or a TA to rest of the class. 
Show them how to do it, then ask them to practise 

 Model how to seek help of peers in a group: be persistent & ask precise questions - and to give 
help – give precise explanations (Webb & Mastergeorge, 2009). Model useful talk strategies 
(polite disagreement?) 

 Use sentence stems on IWB:  I agree because… why do you think that?  But don’t you 
think…?  ‘Maybe it means…’  or use ‘chance’ cards       

 Challenge pupils’ expectations about talk. Talk for Learning is not about performing to a class: 
it involves collaborating and creating fresh ideas, by jointly constructing meaning with peers 

 Reflect on how you act & speak in different parts of lesson: be dialogic and LISTEN to 
students, without talking: give them the floor in groups and expect them to become mature & 
responsible, over time, staying on task & taking responsibility for the group’s progress & for 
quality talk  

 Be prepared to do pair/group talk with their most challenging groups: research shows they will 
benefit the most (Mercer/Littleton, 2007; Coultas, 2007) 

 But use earlier structured, timed approach, building up to longer group discussions 

 Effective group talk doesn’t just happen because of a creative task: it builds gradually, with 
practice, guidance & when students respect/trust peers and are given responsibility to act more 
independently, using each other, not the teacher, as a source of understanding 
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 Experiment with different types of grouping and task. Eg: Home & Envoy ( 5 envoy groups 
research 5 topics. 1 member of each returns to ‘home’ groups & is responsible for feeding back 
on their specialist topic – see Coultas book).  

 
c) Suggested Group Tasks for English lessons 

 

 genuine ‘group’ tasks – i.e. they can only complete it as a group, not individually 

 Tasks must ask groups to: make a choice; rank something in importance; evaluate something, 
weighing up evidence; solve a problem; analyse texts/a problem; debate a topic, using 
evidence; speculate/hypothesise. Group talk is good for exploring a range of ideas in some 
depth and can aid differentiation.   

 Could involve a challenge/competition between the groups (see below) 

 Think of tasks that enable pupils to do the following sorts of higher-order thinking: 

 Analyse – 3 texts – which is the most persuasive or effective and why? (picture, poem, non-
fiction or media text)  

 Speculate/hypothesise/predict –speculate about the lives of the characters in pictures from the 
clues given – build up character portraits AND a storyline to be developed as a short story OR 
predict some elements of the story BUT do it in a sophisticated way – not just randomly guess 
what might happen, but, BASED on what pupils already know of the characters, states of 
mind/relationships, plot, type of story/genre, etc…how might things develop? Explain their 
reasoning to each other. 

 Evaluate – decide on which of 3-10 things is the most significant and say why? Use the 
diamond shape idea of cut-ups. (Which 3 of 8 charities deserves lottery funding and why? 
Which 4 things are the most important of these?) 

 Synthesise – can pupils draw together the main points from 2 articles against genetic 
engineering/cloning and put them into a combined argument of their own to argue that it needs 
more regulations? 
 

Teaching Shakespeare 
 

 come back to the direct experience of the script i.e. acting it out; theatre visits; NT live 

 making Shakespeare learner-centred e.g students drawing on our cultures for interpretations 

 Shakespeare as a cooperative, shared activity e.g. students working together to share the 

language of a speech 

 Making Shakespeare exploratory e.g students infer or speculate  ‘what ifs’ etc 

 Addressing the distinctive qualities of the play e.g exploring themes by students designing a 

book cover or theatre programme/ poster/ trailer 

 Offering choice and variety in responses, resources and activities e.g performance and 

physical exploration, discussion, all types of writing 

 Explore multiple interpretations  e.g. students explore alternative viewpoints of a scene / 

alternative endings through hot-seating/ writing  or stage a scene from an interpretative / 

theoretical perspective e.g. feminist 

 Experimenting with Shakespeare’s language e.g. changing the order of word/ phrases/ making 

up own words/ iambic pentameter 

 Getting to know the story  by watching a 30 minute animated version then writing it as a min-

saga on enacting it in 10 lines or as a ‘Whoosh’  

 Exploring character/ theme  by active approaches e.g. role playing job interviews/ lifetime 

achievement award TV programmes/ hot-seating/ using props/ ranking characters/ preparing 

tableaux 

 Exploring openings by constructing the opening sequence of a film version 

 Teacher as performer/ follow-my leader e.g. speaking the script or Student as director 
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Using Drama 

 Use drama techniques such as teacher-in-role, hotseating, tableaux to involve students in 

examining themes, issues and meanings 

 Use performance of texts to develop students’ understanding and appreciation of language, 

dramatic form, character and performance 

 Use role play, script writing and a range of stimuli to develop students’ reading, writing and 

speaking and listening 

 Require students to reflect upon and evaluate features of their own and others’ performance to 

develop their understanding of techniques for conveying meaning 

Media 

 experience, enjoy and discuss moving-image texts of many kinds (for example, cinema films, 

factual and dramatic TV programmes, YouTube clips, computer games), texts from the printed 

media, and texts which combine different modes (for example, websites carrying writing, 

images and sound).  

 consider complex meanings such as ambiguity, through close analysis of media texts.  

 research media institutions (broadcasters, news conglomerates, game companies) and their 

practices, motivations and functions 

 consider complex audience formations in relation to social class, gender and ethnicity; and 

how audiences are becoming producers in the digital age.  

 make media texts in different forms, developing more complex skills for example in filming, 

visual design of printed media, editing, game design and online media design (such as 

navigation, hyperlinking, uses of widgets and plug-ins).  

 simulate media institutions (for example, film and television production companies, museums 

and cinemas, newspapers, film agencies and institutes, regulators, broadcasters, game 

developers, social media start-ups, archives) in their own productions.  

 develop further their understandings of media audiences: across social groups, over time, 

internationally, across and between different media.  

 explore, through research, simulation and creative practice, the wider contexts of media 

culture: taste, pleasure and cultural value; the functions of the media in entertainment, high art, 

popular culture, politics and education; the relationship between the media arts and the digital 

sciences (for example, in computer-generated imaging in films, electronic design of 

newspapers and magazines, the programming of games). 
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Trainee-Mentor Meeting Programme 
 
Trainees are entitled to one hour a week with their mentor and it is essential to make the most of 
this opportunity. Trainees must keep a record of the meetings on the tracker. 
 
The following recommended programme for mentor sessions is provided as a guide and is 
designed to relate to the Professional Studies programme at University.  
 
Trainees should prepare for each meeting in advance. 

 Identifying the suggested focus for the week using the programme (below), and confirming 
agreement with their mentor. This programme is flexible and trainees or mentors can 
negotiate another focus to meet individual needs at any time. 

 Reflecting on their progress against the Teachers’ Standards since the last mentor meeting 
using the Professional Practice Profile. 

 Reflecting on the overall school based training over the past week. 

 Reviewing what progress has been made towards current targets during the week, with 
reference to lesson evaluations or other sources. 

 Agreeing an agenda for the meeting with mentor in advance of the meeting.  
 
After the meeting trainees should: 

 Make additional comments on progress if requested.  

 Complete a ‘To Do’ list as required. 
 

Once a half term, trainees should update their Professional Practice Tracker by: 

 Highlighting the relevant, agreed upon statements that best reflect their progress against 
the Teachers’ Standards after discussing this with the mentor.  Note where the evidence 
can be found that demonstrates the progress made. 

 Keeping a summary of key discussion points.  

 Identifying targets (coming out of the discussion) for the forthcoming weeks and strategies 
for achieving them. 

 
After the meeting mentors should: 

 Check that the notes taken during the meeting correspond to trainee’s understanding of the 
discussion. 

 
Autumn Term 2019: Placement 1 

During this term, the trainee should begin working on their Applying Professional Knowledge (APK) 
essay. It would be helpful if the mentor could guide the trainee towards an appropriate class and 
pedagogical approach e.g. using dialogic talk with a Year 10 class to explore GCSE poetry. Details 
of the assignment are given below. 

In consultation with trainee’s curriculum tutor and mentor, identify an appropriate topic in trainee’s 
specialist curriculum and/or phase to develop a unit of work or sequence of lessons.  
 
Using established school based models, research literature and electronic resources as 
appropriate, critically reflect upon different approaches to both teaching and learning and outline 
how trainee’s own unit of work develops existing practice and responds to the specific needs of 
pupils in their professional practice placement.  
 
The unit of work/sequence of lessons should be designed so that it could be taught over a period 
of approximately 4 - 6 hours pupil contact time as a norm. The lessons should be taught in part or 
in full during professional practice in the Autumn, or first part of the Spring terms. 
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Advice should be sought from trainee’s curriculum tutor and mentor about the overall learning 
objectives and the most appropriate time to plan and teach the lessons. Enough time should be left 
to ensure that all issues arising from its teaching and assessment should be fully evaluated.  
 
The assignment itself should therefore include the following:  
 
A Rationale - this should include a discussion on why the topic selected should be taught, how it 
responds to statutory requirements in traineesr subject area/phase as well as the local needs of 
the pupils trainees teach. It should explain why teaching and learning approaches have been 
adopted, an analysis of how pedagogic theory informed planning as well as how pupil learning is 
assessed. A variety of scholarship should underpin this discussion. 
 
The Unit of Work/Lesson Sequence - this should include an overview grid outlining objectives and 
learning outcomes, more detailed lesson plans, teaching and learning resources and assessment 
activities and criteria. Individual taught lessons will also include evaluations on an agreed format. 
 
Evaluation - this should reflect upon the overall impact of the lessons on pupil learning as well as 
issues emerging from individual lessons. Strong assignments will include critical analysis which 
pick up on issues discussed in the rationale and relate these to relevant literature and scholarship. 
If teaching every lesson has been difficult then critical reflections upon how prior teaching episodes 
informed the planning process should be included. The evaluation should conclude with a clear 
indication of how this lesson sequence planning could be developed. 
 

Recommended Programme of Mentor Sessions in Professional Practice 1 & 2 
 
The indicative calendar below drawn up in conjunction with experienced mentors offers a framework 
for mentor meetings recognising the individual needs of the trainee, the practicalities of school-based 
teacher education and opportunities to develop a deeper understanding of the curriculum. It is not a 
prescribed programme of sessions as this will vary depending on the needs and experience of the 
trainee and the various strengths of the department but it does provide a good framework from which 
to work.  
 

Session Focus Teacher 
Standards 
addressed 

Areas for discussion/actions 

1 Getting to know 
you 

3, 8, Part 
Two 

 Identified strengths and weaknesses of the trainee, 
discussing any concerns or anxieties the trainee may have. 

 Prior experience working with young people and in 
education. 

 Subject knowledge strengths and any ‘gaps’. Mentors 
should suggest useful areas to research in order to 
address this, where possible. 

 School administration such as log ins, keys, access to 
resources. Mentors should make schemes of work 
available to trainees and provide them with their timetable. 

 Outline out of class expectations such as times and days of 
meetings, directed time etc. 

 Identify opportunities for the trainee to contribute to wider 
departmental and school life e.g. Open Evening, after 
school club, support with GCSE and A Level work such as 
speaking practice for students. 

2 Pre-teaching 
Preparation 

2, 4, 6  Observations of students and colleagues during induction, 
has anything surprised or inspired the trainee? 

 Focussing on the classes the trainee will take over, talking 
through the class data, SEND info, prior attainment. 
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 Decoding data and reflecting on how this can inform 
planning. 

 Who to contact in school e.g. SENDCO, CPO, HoY, 
pastoral support workers. 

 Look at some examples of lesson plans or SoW and 
discuss how objectives are set and reviewed. 

3 Making positive 
starts 

1, 4, 7   Mentor guides the trainee through a session on joint 
planning of their first teaching episode. This could be a 
starter activity, a team taught lesson, an activity within a 
lesson or a full lesson in line with all parties’ agreement. 

 Strategies for making a positive start with classes, 
establishing routines and expectations. 

 Using voice and body language alongside praise, rewards 
and sanctions in line with the departmental and school 
policy. 

Deadline: Trainees should be taking some responsibility for planning and teaching with mentor’s 
support (e.g. delivering starters or short learning episodes) 

4 Reviewing and 
Reflecting 

4, 8  Co-plan a full lesson (this does not have to be taught in full 
by the trainee but could be if both parties agree the trainee 
is ready) 

 Discussion around completion of PPPA 

 Reflect on observations of colleagues and pupils 

 Review trainee’s teaching progress so far (of initial 
experience e.g. behaviour management, starters etc) 

 Discuss and identify emerging targets and consider 
signposting trainee to colleagues who have strengths in 
these areas.  

5 Moving Forward 1, 4, 8  Reflect upon progress regarding planning and teaching 
and map out when trainee is to take over each class 

 Discuss focus for APK and appropriate class to deliver the 
UoW to. Mentor could signpost trainee to pertinent policy 
and literature relating to focus 

 Agree preparation and planning for half term, mentor could 
guide trainee towards strong resources and examples of 
plans 

 Trainees should teach at least one whole lesson this week 

PPPA Friday 25th October 2019 

Half Term 

6 Supporting and 
Challenging 

4, 5, 8  Review of teaching progress to date 

 Discuss strategies to plan from the pupils’ perspective, 
considering all learners 

 Look at department strategies for planning for different 
needs and abilities, especially SEND and EAL 

 Discuss planning for different learners and how to use a 
variety of differentiation techniques 

 Explore the role of Teaching Assistants and how to work 
effectively with them 

 Ensure trainee has read ECHPs and liaised with the 
SENDCO as appropriate 

 Trainees should be teaching every lesson of a KS3 class 

7 Evaluating 
lesson planning 

1, 4, 5  Review progress towards APK 

 Evaluate lesson planning progress, considering what 
additional support trainee may need for example co-
planning with mentor, taking over classes 
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 Assess whether planning demonstrates stretch and 
challenge as well as appropriate learning 
outcomes/objectives 

8 Developing 
Questioning 
skills 

1, 3, 4, 5  Explore different questioning techniques, types of 
questions asked, lolly sticks, ‘no hands up’ and encourage 
the trainee to try out a few 

 Discuss how to plan questioning and giving instructions as 
well as modelling 

 Giving oral and written feedback both from the teacher and 
peer to peer 

 Discuss plans for trainee to take on teaching of an 
additional KS3 class next week 

9 Promoting Pupil 
Progress 

2, 6  Review of subject knowledge development and trainee 
progress 

 Introducing department mark schemes e.g. do the 
department use flight plans, learning ladders 

 Discuss how data is recorded within the department and 
how this informs planning 

 Reporting assessment information to parents/guardians  

 Identifying assessment opportunities – when might they 
occur/be planned for (inc. homework)? 

10 Focusing on 
Feedback 

2, 6  Begin to discuss PPPB 

 Explore peer and self assessment, using DIRT giving 
verbal and written feedback and how to encourage and use 
student response 

 Ensure trainee is familiar with departmental marking policy 

 Discuss plans for trainee to take on a KS4 class next week 

11 Considering 
Communication 

3, 8  Review Subject Knowledge and how trainee is progressing 
in this area and devise action plan 

 Review trainee’s progress towards their APK 

 Discuss parents’ evenings and when and how to 
phone/email home, school procedures, what to say and 
what not to say 

 Review trainee’s progress regarding behaviour 
management and discuss any strategies they may be able 
to adopt 

12 Celebrating 
successes and 
planning next 
steps 

4, 8  Discuss planning expectations for the holidays 

 Review of successes in placement so far 

 Discuss timetables and use of non-contact time, 
expressing the importance of continued observation 

 Set targets for the new term and discuss APK progress 

 Trainees should be teaching 8 hrs this week 

PPPB Friday 20th December 2019 

Spring Term 

13 Starting the new 
term positively  

1, 3, 6, 7  Evaluate progress towards increasing and improving 
Subject Knowledge (this could be done through the use of 
trainee’s Subject Knowledge Audit) 

 Review timetable with regards to teaching load and plan for 
increased teaching commitments  

 Discuss newly taught classes, considering topics in line 
with SoW, data, behaviour management etc.  

14 Focusing on Key 
Stages 4 and 5 

2, 3, 4, 6, 8  Explore the GCSE Specification used within the 
department and any resources that are available 
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 Discuss opportunities for the trainee to contribute to KS4 
input through small group revision, exam preparation, 
moderation events, Options Fairs etc. 

 Consider challenges in planning for progress at GCSE 
(teaching in sets, mixed ability groups, performance 
pressure) 

15 Addressing 
Transition 

3, 5, 8  Check in regarding progress towards completing KS2/KS5 
Cross Phase visit or discuss reflections thereon (if the 
visit(s) has/have already taken place)  

 Discuss what links the school forms with its feeder schools 

 Consider how well pupils are prepared for your subject at 
KS3/KS5 

 Reflect upon how much exposure pupils have to your 
subject at KS2 

 How well established is your subject at A Level?   

16 Planning for all 4, 5   Successful strategies for working with EAL pupils in your 
subject – who is the school lead for EAL pupils? 

 School and departmental provision for Pupil Premium  

 Review trainee’s progress towards TS5 and discuss further 
strategies 

 Discuss completion of PPPC 

17 Reviewing APK 
progress 

3, 4  Discuss APK progress in light of lesson evaluations, impact 
on teaching and pupil learning  

 Trainee could share findings from APK during a 
department meeting 

18 Moving on 3, 6  Discuss handover for classes including ensuring all 
marking is up to date 

 Consider suggested areas for trainee to focus on during 
half term (e.g. recommended literature, Subject Knowledge 
development) 

 Ensure all keys are returned, resources saved etc.   

PPPC Friday 14th February 2020 

Half Term – Start of Second Placement 

19 Building on the 
successes of 
Placement One 

3, 8, Part 
Two 

 Review trainee’s identified strengths and targets, including 
identifying Subject Knowledge strengths and gaps from 
first placement’s PPPC and agree action plan 

 Discuss timetable and in school programme, SoW, 
assessments and GCSE/A Level specifications 

 Identify out of class opportunities where the trainee could 
contribute and outline school and departmental 
expectations for attendance at meetings and briefings  

 Consider co-planning trainee’s first lesson 

20 Preparing to 
teach (as soon 
as possible!) 

1, 7  Explore departmental and school behaviour policy and 
discuss strategies for classes and individual pupils where 
appropriate 

 Ensure trainee knows key staff in the school including 
SENDCO, Designated Safeguarding Lead etc. 

 Discuss trainee’s observations of colleagues within and 
outside of the department and reflect upon the importance 
of focussed observation to address trainee’s own targets 

 Trainee should be teaching 8 hrs as soon as possible 

21 Shifting the 
focus 

2, 4  Discuss trainee’s reflections and evaluations and the 
impact this is having on their teaching - are they prioritising 
pupil learning in their planning and reflections? 



School of Education & Social Work                         English PGCE/SD – 2019 -2020 

 

17 
 

 Encourage the trainee to use challenging Learning 
Objectives 

 Discuss the trainee’s use and development of the 
‘Learning/Pupil activity’ section in the lesson plan – are 
they considering the learning from the pupils’ perspective?  

22 Exploring new 
ideas 

1, 4, 5  Encourage trainee to develop their practice through 
exploring new techniques and strategies e.g. creative and 
active learning, group work, personalised learning. This 
could be something outside of their comfort zone to really 
challenge them 

 Discuss completion of PPPD 

 Discuss plans for trainee to be teaching 10 hrs a week 

23 Examining 
assessment  

2, 4, 6  Ensure trainee is familiar with departmental marking policy 
including assessment criteria and rewards and sanctions 

 Discuss opportunities for collaborative marking of 
classwork and homework 

 Evaluate trainee’s use of mark books and assessment data 
to inform planning 

 Discuss plans for trainee to be teaching 12 hrs a week 

24 Identifying 
strengths and 
setting 
challenges 

4, 8  Review progress so far and celebrate successes and 
strengths emerging 

 Discuss planning and expectations for after the holidays 
(possibly teaching 14 hrs a week) 

 Set trainee targets for the new term 

PPPD Friday 3rd April 2020 

Easter Holiday 

25 Questioning and 
Afl Strategies 

2, 4, 6  Review trainee progress regarding questioning  

 Consider a formal lesson observation with a focus on 
questioning 

 Discuss strategies for differentiating questions and using 
probing questions to test understanding  

 Evaluate trainee’s progress in setting challenging 
objectives, addressing pupils’ questions and challenging 
misconceptions 

26 Contributing to 
the profession 

Part Two  Ensure the trainee has had opportunities to gather 
evidence of their contributions towards wider school life 

27 Meeting and 
exceeding 
expectations 

  Discuss completion of PPPE 

 Open session tailored to individual needs of the trainee 

28 Preparing for 
RPK 

all  Identify any gaps the trainee may have in evidence 
towards the Teachers’ Standards 

 Consider conducting an informal ‘mock’ professional 
dialogue to help the trainee prepare for the RPK 

29 Becoming an 
NQT 

  Mentor to share tips for thriving in the NQT year and 
answer any questions trainee may have 

PPPE Friday 22nd May 2020 

 
There is limited time for curriculum or mentor sessions and missing one will mean that something 
vital is missed that will not be repeated.  
 
In either case, trainees should find out what they have missed and fill any gaps. Of course, illness 
and extreme personal difficulties afflict us all from time to time, and university tutors and mentors 
will be sympathetic and supportive in the event of personal need. Tutors, however, must be kept 
informed. 
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Trainee Organisation  
 
As with any professional training, there is a certain amount of paperwork generated during the 
course. It is therefore essential that trainees establish a system for organisation from the beginning 
of the year. The following files need to be set up: 
 

 Teaching Experience Files (one for each of the two placements) – these should be divided 
by the classes the trainee teaches and should contain material from theirr school placements, 
including and in this order: pupil data/ classlists (CAT and NC test scores; reading ages; 
target levels; SEN or Gifted & talented data, individual comments on each student), all 
schemes of work (school and trainee’s own), lesson plans, classroom resources, observation 
records, and assessment information - copies of pupils’ marked work, trainee records of 
assessment for all pupils and other school assessment materials, e.g. pupil reports (see the 
main handbook for more details). 
 

 Reflecting on Professional Knowledge Portfolio (RPK) – this is the trainee’s personal 
tracking document, enabling the trainee to chart their progress towards achieving the 
Standards. This file will contain any audits completed, Professional Practice Profiles 
(summative reports from both placements), completed directed tasks, and other key 
documents (full details in the main handbook). It will be reviewed regularly by the mentor and 
curriculum tutor. Trainees should update their subject audit with evidence, at the designated 
dates but try to do it half-termly. 

 

 Curriculum File – this should contain English session outlines, readings & handouts with 
trainees’ own notes and reflections on their curriculum sessions. 

 

 Professional Studies File – this should contain the notes, handouts and documents issued 
as part of their general professional studies programme on wider school issues, combining 
the knowledge and understanding gained from sessions at university with that gained in their 
school programme.  

 
Trainees are required to provide evidence throughout the year to demonstrate that they are 
meeting the QTS Standards. Guidance is in the main handbook.  This will be assessed 
during the RPK interviews. 
 
Planning their time  
 
Many teachers use a planner document like this:  
These are really useful as they have a day per page for 
teachers to map out what they are doing in their lessons 
and help them plan ahead. They can be bought them 
online from: http://www.edplanbooks.com/ 
 
Trainees should: 

 Note the key dates for assignments (proposals, 
drafts and deadlines etc) 

 Note the key dates for assessments (progress 
updates, professional practice profiles and APK, RPK assignments) 

 Note the days they may be finishing late (mentor meetings, open evenings, parents’ 
consultation evenings) 
 

For pupils 

In addition to their own supply of board markers and highlighters, trainees will find it helpful to have 
a supply of cheap pens to lend to the less organized students in their class. 
 

 

http://www.edplanbooks.com/
http://www.edplanbooks.com/images/a4_&_a5_teachers_planners.jpg
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Curriculum Tutor School Visits 
 
The curriculum tutor visits each English trainee with a minimum of one per placement. The focus of 
these school visits is to review trainee progress through a joint lesson observation with the mentor 
with evaluative feedback and a review of the Professional Progress Tracker. Additional visits can be 
arranged if necessary at the request of either trainees or mentors.  
 
The purpose of a curriculum tutor visit is to provide the trainee with feedback on their progress, to 
identify strengths and to develop strategies for improving practice and moderate school-based 
training. Curriculum tutor visits are therefore nearly always exclusively formative and should not be 
viewed as a kind of formal assessment of classroom practice.  
 

 The curriculum tutor asks trainees to identify suitable visit dates from a list circulated early in 
the autumn term.    

 In the interests of moderation and professional development, it is essential to arrange a joint 
observation between the mentor and curriculum tutor.  

 Once the date and time have been decided, the trainee is expected to notify the mentor and 
the Professional tutor in school. Please note - trainees will not be visited without notice.  

 On most school visits, the curriculum tutor will observe the trainee teach a lesson. In 
preparation for this visit trainees should prepare a lesson plan (using or based upon the 
English lesson planning proforma), identify a suitable focus (linked to Teachers’ Standards) 
and arrange for the curriculum tutor to be guided to the teaching room on arrival.  

 Ideally it is helpful if there is time before the lesson to discuss this focus.  

 Following the observation, the lesson is reviewed jointly with the mentor.  The tutor will also 
check the trainee’s Professional Progress Tracker after the debrief. 

 At the end of the visit the curriculum tutor provides a written report on the visit and the trainee 
is expected to email their own evaluation to the tutor and keep a copy for their records. 

 
Professional Practice Tracker  
  
The purpose of the Professional Practice Tracker is for trainees to: 

         Record their progress towards the Teachers’ Standards 

         Provide a focus for discussion for you and their mentor about their progress  

         Assist in writing their End of Phase Reflections 

         Provide a dialogue between you and their university tutor when you are in school 

 
The Professional Progress Tracker is an online tool that uses a G-Suite (Google) account. 
Trainees will be sent details of their username and password along with a link to their personal 
tracker document later on in the course.  

 

The Professional Practice Tracker will be monitored on a regular basis by their university tutor and 
at specific points of the year by mentors.  The tracker will feed directly into trainee PPP reports and 
final RPK assessment so it is vital that trainees keep it up-to-date.   
 
There are different sections on the tracker that trainees have to complete as follows: 
  
Weekly tracker 

 
     Set the agenda for their weekly mentor meeting and make brief notes (up to 150 words) of 

what was discussed. 

     Record the strengths and targets from their officially observed lesson each week.  Strengths 
and targets should be written exactly as worded on the lesson observation proforma. 

     Record their key reflection for the week. 
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Teachers’ Standards 
  

    On a regular basis, trainees use the tracker to reflect on and review their progress towards the 
Standards. 

    Trainees should highlight the statements that make up each of the standards they feel they 
have met in the phase that you are teaching in. 

    This has to be supported by evidence that they have met particular strands of the Standards 
ready to be discussed with mentors twice a half term.  

     For the End of Phase Review meeting, trainees should complete the reflection sections based 
on the overall progress they have made over the term.   These reflections will populate the 
corresponding sections on the PPP form that mentors will use to grade trainees’ progress 
towards meeting each of the Standards. 

 
Cross-Phase Visits 
  
Those awarded Qualified Teacher Status must have the opportunity to ‘develop a comprehensive 
understanding of progression across, and before and after, the age range they are training to teach’. 
(DfE, 2018) 
  
Alongside the work that trainees develop through university-based curriculum and professional 
studies sessions, all secondary trainees should, as a minimum requirement, visit a primary school 
as part of their professional training with a particular focus on Upper Key Stage 2. This should ideally 
take place in one of the primary feeder schools that work with the trainee’s main secondary 
placement school by February 2020 but preferably by December 2019 where teaching load is 
lightest for trainees.  Trainees are also required to observe for a minimum of one day in either a local 
Sixth Form College or in the KS5 provision of the placement school if the school is 11-18. This visit 
should take place from January 2020 until May 2020. 
  
Professional tutors and/or the secondary lead for transition usually set up both the KS2 and KS5 
visit themselves through their contacts with local schools and Sixth Form colleges. Liaison between 
the Professional Tutor and the primary school contact or Sixth Form lead ahead of these visits would 
be most useful to help make the best of the day and structure it appropriately. Please note that one 
day in both KS2 and one day in KS5 is the minimum requirement. Should trainees wish to observe 
for a couple of days, then they need to make the necessary arrangements with their school-based 
Professional Tutor. Trainees might also want to take the opportunity to go back to a primary or Sixth 
Form setting during enrichment week after May half term. 
  
Curriculum tutors will also incorporate inputs on both the KS2 and KS5 curriculum and assessment 
pertinent to subject area and will also consider wider issues regarding transition from KS2 to KS3 
and from KS4 to KS5. 
  
Primary and Sixth Form visits 
  
The idea behind visiting and observing in a primary school and KS5 teaching is to ensure 
that secondary trainees develop their understanding of progression across the Key  
Stages (KS2-3 and KS4-5) and consider some of the issues around transition. This 
understanding should be holistic as well as subject specific. Whilst they are visiting the 
primary school or KS5 provision, trainees will need to reflect on how this might influence their 
understanding of their subject’s curriculum and teaching practices at secondary level.  
Their reflections on their visits to KS2 and KS5 should be recorded in a written report of  
1-2 pages of A4 which will be placed in their RPK portfolio. A writing frame to support their  
reflections for both visits will be provided.  

  
Here are some key issues that trainees might want to consider whilst visiting the primary 
school and KS5 classes and that could be reflected on in their end of visit report: 
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Pre-visit:  All these help build up a sense of the purposes, practices and ethos of the school. 
  
Read the school’s teaching and learning policy, the school website and the school’s latest Ofsted 
report to get a broad overview of the school and build up a sense of the purposes, practices and 
ethos of the school. 
  
Whilst you are visiting: Primary 
  
Spend some of the day with a particular teacher in Upper Key Stage 2 (Year 5 and 6). If it is 
possible, observe a lesson in their own curriculum area. Consider: 
  

 Methods of teaching and learning with younger children (groupings, pair work, questioning, 
resources, teacher versus student led learning, differentiation, use of ICT, cross-curricular 
work, assessment for learning) 

 How teachers space the learning over the course of the day and integrate with play 

 Expectations of year 6 and 7 pupils 

 Teacher-pupil relationships 

 Interest and motivation of pupils – rewards used, behaviour management, sanctions 

 Organisation of classroom space 

 Classroom and school displays 

 Literacy and numeracy – how is this embedded in the lesson and/or across the curriculum?  

 Look through pupils’ books – what are the expectations with regards to presentation, 
grammar, spelling and grammar and marking? 

 Curriculum issues in particular subjects 
  
Whilst you are visiting: Sixth Form 
  
Try to spend some of their day observing lessons in their curriculum area and/or an area which is 
linked to their subject. In addition to observing, talk to teachers and students to get their views on 
some of the following: 
  

 Teacher-pupil relationships; what is uniquely ‘adult’ about the classroom? 

 Is there a different sense of teacher expectation compared to Year 10/11? Do students take on 
more of these expectations themselves? 

 How does ‘talk’ work in the classroom and how this might differ to Year 10/11 

 How is questioning deployed? 

 How do students facilitate help from each other rather than the teacher? 

 How might the learning be related to real life situations? 

 Is the learning still interactive and practical? What resources and materials are students 
exposed to? 

 Is the teaching individualised with smaller groups? 

 Are there any classroom management issues? How do teachers tackle more vocal students 
and encourage more passive students to contribute? Are there issues with motivation? 

 What time and support is given to students practising challenging topics both in and outside of 
the classroom? 

 How are students encouraged to be more autonomous in their learning? In Year 13, how are 
teachers encouraging students to be university ready? 

 How might the gap be bridged from GCSE in the first half term of Year 12 study? 

 How does the learning build in terms of knowledge and skills from the GCSE curriculum? 

 Where might their gaps be in terms of building on their own subject 
content/curricular/pedagogical knowledge at Sixth Form level? 
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 What assessment practices can you see in action? For instance availability of mark schemes, 
opportunities for peer and self-assessment, etc 

 How are students’ A Level targets generated from GCSE? 

 What pastoral support is in place for students?  

 If there is tutor time, what is the focus? How is it organised? 
  
After your visit:  
  
Ensure that the cross-observation reports for KS2 and KS5 are written up directly after your visit and 
upload to your subject Canvas site. You will also need to include copies of both reports in your RPK 
folder later on in the year in May, so make sure you keep these safe. 
  
A short note of thanks to the school and to their Professional Tutor following each visit is 
usually appreciated. 
 
Virtual Learning Environment (Canvas) 
 
The English Virtual Learning Environment (Canvas) has proved to be a valuable way of 
communicating and supporting trainees. Essentially, it provides a platform to enable different types 
of communication and learning to take place and includes the following facilities: 

 help and discussion forums 

 news items 

 subject mini-assignment submission  

 feedback facilities 

 a social space 

The Sussex University VLE is called Canvas. It can be accessed via Sussex Direct at: 
https://canvas.sussex.ac.uk   
Trainees can log in using their Sussex login and password. Click on English ITE 2019-2020. This 
site is for both PGCE and SD trainees. All assignments and subject tasks will be submitted via 
Canvas.  
 
Canvas is the primary method of communicating with subject groups when trainees are off-campus. 
The central course VLE is called ‘Reflecting on Professional Knowledge’ and is used to send 
reminders and announcements and to host discussion forums. Canvas plays a vital part in facilitating 
and supporting trainees’ learning both in the university and in school and is an important way to keep 
in contact with trainees’ peers. It is essential that trainees check their Sussex email address daily 
and keep Canvas notifications turned on so that they will get alerts for any important announcements 
and updates. Furthermore, there is an expectation that trainees respond to emails from both mentors 
and Curriculum tutors within 24 hrs of receipt.  
 
 
Subject Tasks  
 
PGCE and School Direct Training trainees are required to complete the following tasks in their 
induction week/s and those following. They will be told which tasks need to be uploaded to Canvas 
in the assignment section.  
 
The idea of these tasks is to enable trainees to develop their reflective skills, subject and pedagogic 
knowledge and understanding, through reading and focused observations. Trainees should be 
prepared to discuss their findings at university in curriculum sessions – dates for each of the directed 
tasks are given on the separate course outline.  
 
 
 

https://canvas.sussex.ac.uk/
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 Subject Tasks  

 

2. Lesson Observation which focuses on Lesson Planning: due Friday 18th October. 
 
Choose one class to observe and using the observation sheet on Canvas, identify the learning 
objectives, i.e. what the teacher wanted these pupils to learn.  
 
Note the structure of the lesson, which texts and other resources were used (e.g. handouts, 
worksheets and ICT), teaching and learning strategies (including whole-class and group work, 
questions asked etc.), differentiation (e.g. pupil groupings, differentiated tasks and worksheets) 
how the learning was consolidated and how pupil progress for all was demonstrated (e.g. plenary 
session, homework).  
 
Reflect on whether the learning objectives seemed to have been met for the majority of pupils, that 
is, whether most were able to access the lesson and develop their understanding of the topic. 
Identify particular strengths of the lesson, in relation to pupil achievement/understanding/progress 
and motivation.  
 
Reflect on the approach to pedagogy in this lesson, for example, did the lesson follow a four-part 
lesson structure? What objectives were used? Did the teacher use types of formative assessment 
to identify what pupils know, understand and can do, e.g. questioning, monitoring group or written 
work and peer or self-assessment. 
 

  

1. Teaching a grammar ‘starter’ activity at KS3  
Due on 4th / 11th October to be taught at Peacehaven Community School 
Develop trainees’ subject knowledge of a designated area of grammar and devise an interesting 
‘starter’ activity (or set of 2-3 starters if this is more appropriate) to teach an element of this topic 
to a Year 7-9 class, using the National Curriculum glossary for technical grammatical terms . 
 
Try to be imaginative in your approach, using drama, the IWB, DARTs (active reading strategies) 
or any other visual or kinaesthetic strategies. Trainees must upload all written and electronic 
resources onto Canvas.  
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3. Speaking & listening: 2 lessons, one KS3 and one KS4 Feedback on Friday 15th November  

 

Observe a lesson for KS3 and KS4 and do the following: 

 

a) Focus on the teacher 
Note the range of different speaking and listening activities used in the lesson overall. Record the 
proportion of time spent on whole-class to pair and/or group work.  

 

Whole-class talk: use the observation grid provided in class to record the teacher’s discourse 
strategies, noting the range of questions, statements or commands used. Try to identify whether 
questions are higher or lower-order and whether these appear in a sequence, e.g. starting with lower-
order and building to higher-order. Does the teacher ever use statements or speculations, rather 
than questions to encourage pupils to talk? (e.g. I wonder what...I’m interested in...) 
 
Identify whether additional follow-up questions are used to encourage the pupil to elaborate on an 
answer. Is ‘wait-time’ used? Note body language, position of teacher in the classroom and ways in 
which tone or register is used to establish an encouraging atmosphere in which pupils feel 
comfortable about responding. Is an IRE pattern used consistently or is this broken up at times? 
Reflect on the amount and quality pupil talk in the lesson, in terms of its cognitive level and the level 
of participation by teacher and all pupils. 
 
How does the teacher select her respondents? How many pupils are engaged in the talk? Do they 
appear to include a range of pupils (e.g. different sexes, range of abilities – including SEN and EAL 
- & personalities)? Is the ‘no-hands’ up rule used at all? Is this effective at encouraging all pupils to 
contribute to the talk? 
 
b) Focus on the pupils in pair or group talk 
Either in the same classes as those above OR in different ones, focus your observation on group or 
pair work. Listen to one particular group or pair and try to assess the quality of the pupil talk. Do all 
members contribute? Is it relatively balanced or dominated by one member? Is it co-operative and 
purposeful (i.e. are pupils on task?) 
 
Do pupils give reasons for their opinions, challenge each other or tend to agree? Is the talk 
descriptive, factual (recalling information) or basic comprehension (i.e. recalling events in a plot or 
the literal meaning of a text)?  Or does it involve some analysis (e.g. exploring different 
interpretations of characters, language devices, etc) or reasoning (I think this because...) or 
evaluation (assessing characters, the quality of the writing, etc)?  
 
Consider the group task set & the teacher scaffolding of the task in the introduction or throughout 
the lesson. If the teacher intervenes in the pair/group talk, consider why and how she does this and 
the effect this has on the pupils’ talk. 

 

ST5  Reading for Pleasure at KS3 Due 24th April, 2020 
 
We will provide trainees with a list of current Key Stage 3 wider reading books. 
Read one and be prepared to feedback briefly (3 mins max) on: 
What trainees liked/ disliked about it; whether trainees would recommend it and who to? Whether 
trainees would trainees teach it or if it should just be saved for wider reading etc – NO 
POWERPOINT! 
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Reading Lists 
 
The following is a list of books recommended for each of the key topics taught in the university 
sessions. These may be supplemented by additional reading, in particular critical reading that 
needs to be done in advance of each university session.  
 
Further reading will be provided in the Professional Studies lectures and seminars. 
The Library has some really useful resources under:  
 
http://guides.lib.sussex.ac.uk/education 

Including: 

 Box of Broadcasts (BoB)   

Allows the user to view or listen to over 1 million TV and radio programmes, record from 60+ 

channels, create clips, search transcripts, compile playlists and more 

 Digital Theatre Plus 

Offers streamed films of leading British theatre productions for educational use in schools, 

colleges and universities. Each production is supported by additional content, including 

interviews with the creative and production teams and written study guides. 
 
Assessment  

 Assessment Reform Group (1999) Assessment for Learning: Beyond the Black Box: 
Cambridge: Cambridge School of Education. 

 Black, P., Wiliam, D. 1996, Assessment and Classroom Learning, Routledge 

 Black, P., Wiliam, D. 1998, Inside the Black box, raising standards through classroom 
assessment, London: Nelson. 

 Boud, D. (1995) (ed) Enhancing Learning through self-assessment, London: Kogan Page  

 Gee, J.P. (2003) Opportunity to Learn: a language-based perspective on assessment,  
Assessment in Education,  Vol.10, No. 1, pp27-46 

 DfES (2006) ‘2020 Vision: Report on the Teaching and Learning’. In 2020 Review Group. 
London: DfES 

 Gardner, J. (Ed) (2006) Assessment and Learning, London: Sage 

 Hilton, M. (2006) Damaging confusions in England's KS2 reading tests: a response to Anne 
Kispal Literacy Vol. 40, No.1, pp 36-41. 

 Marshall, B. (2004) English Assessed in Perspectives on English Teaching: Sheffield, NATE 

 Torrance, H. (Ed) Evaluating Authentic Assessment, Buckingham: OUP. 

 Torrance, H. & Pryor, J. (2002), Investigating Formative Assessment: Teaching, Learning and 
Assessment in the Classroom. Open University Press.  

 Sadler, D. R. (1989) Formative assessment and the design of instructional instruments. 
Instructional Science, 18. pp. 119-114. 

 Sebba, J. (2007; in print) EPPI Review: Self and peer-assessment.  
 
Behaviour Management 

 Capel, Leask and Turner (2001) Learning to teach in the Secondary School, London  

 Cowley, S. (2001) Getting the Buggers to Behave, London: Continuum 

 Donaldson, M (1978) Children’s Minds, London: Fontana 

 Ellis, V. (2002) Learning and Teaching in Secondary Schools, Exeter: Learning Matters 

 Epstein, D. (1993) Changing Classroom Cultures: anti-racism, politics and schools. Stoke on 
Trent: Trentham Books 

 Kyriacou, C. (1995) Effective Teaching in Schools, Cheltenham: Stanley Thornes 

 Moon and Mayes (1995) Teaching and Learning in the Secondary School, Milton Keynes:OUP 
 
 
 

http://guides.lib.sussex.ac.uk/education
http://bobnational.net/
http://ezproxy.sussex.ac.uk/login?url=http://www.digitaltheatreplus.com
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Drama  

 Bolton, G. (1992) New Perspectives on Classroom Drama. New York: Simon and Schuster 

 Fleming, M. (1997) The Art of Drama Teaching, London: David Fulton  

 Johnson, L. and O’Neill, C. (eds) (1991) Dorothy Heathcote: Collected Writings on Education 
and Drama, Cheltenham: Stanley Thornes Ltd  

 NATE (1993) Move Back the Desks. Sheffield: NATE 

 Neelands, J. (1992) Learning through Imagined Experience, London: Hodder and Stoughton 

 Neelands, J. (1998) Beginning Drama, 11-14. London: David Fulton 

 Nicholson, H. (ed.) (2000) Teaching Drama, 11-18, London: Continuum 

 Journals – Research in Drama Education  

 website: www.kentaylor.co.uk 
 

English Language Issues and Use, KS3 to A Level 
 
General, including grammar texts 

 Clark, U. (1996) An Introduction to Stylistics, Stanley Thorne Publishers (see Investigating 
English Language, in the same series)  

 Crystal, D. (1995) The Cambridge Encyclopaedia of the English Language, CUP (a lovely 
thing to own – Christmas present?)  

 Crystal, D. (1987) The Cambridge Encyclopaedia of Language, CUP  

 Crystal, D. (1988, rev: 1996) Rediscover Grammar, Longman (useful & pocket-sized) 

 Fromkin, V. and Rodman, R. (1993) An Introduction to Language, New York: Harcourt Brace 
Jovanovich 

 Jackson, H. and Stockwell, P. (1996) An Introduction to the Nature and Functions of 
Language, Stanley Thorne Publishers (useful) 

 Jago, M. (2001), Living Language: Grammar, London: Hodder and Stoughton (excellent series 
of bks designed for the Eng Lang and Eng Lang/Lit A Levels – see others on Original Writing, 
Poetry, Investigating Talk, Power and Identity, etc. Accessible books with texts suitable for 
pupils from KS3). 

 Keith, G. (2001), Learning about Language: Teacher’s Resource and Learning about 
Language (with texts for students to analyse) London: Hodder & Stoughton (v.useful) 

 Norman, R. (1998), Language and Literature: an integrated approach, Stanley Thorne 
Publishers 

 Russell, S. (1993), Grammar, Structure and Style, Oxford University Press (accessible) 

 Trask, R (1995), Language: The Basics, London: Routledge  

 KS3 National Strategy: Grammar for Writing (2000) DfES  

 KS3 National Strategy: Grammar for Writing: supporting pupils learning EAL (2002) DfES  

 KS3 National Strategy (2003) Grammar for Reading, DfES 

 KS3 National Strategy (2000) Literacy Progress Units, esp. updated Sentences (2003), Writing 
Organisation and Spelling. 

 KS3 National Strategy Framework for Teaching English (2001) and Objectives banks 

 Ross, A., Hunt. P.(2006) Language Knowledge for Secondary Teachers, London: David 
Fulton.  

 
English Language: practical books, with texts for students to analyse & activities 

 Bain, E & Bain, R. (1996) The Grammar Book (1996) Sheffield: NATE 

 Goddard, A. et al (1991) English Language A Level: The Starter Pack (Framework Press: 
photocopiable - fun teaching ideas for KS3 up) 

 Keith, G. and Shuttleworth, J. (1997) Living Language (Hodder and Stoughton) 

 Raleigh, M. (1981) The Languages Book (English Centre) (SE, history of Eng, KS3/4) 

 Goddard, A. (1993) Researching Language, Framework Press 

 Carter, R., Goddard, A. et al (1997) Working with Texts, London: Routledge 

http://www.kentaylor.co.uk/
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 (Look out for others in the same series, e.g.: Reah, D. The Language of Newspapers, 
Goddard, A.  The Language of Advertising, McRae, J. The Language of Poetry and Sanger, K. 
The Language of Fiction.) 

 
English Language: Language Acquisition 

 Aitchison, (1989) The Articulate Mammal,  Routledge 

 Berko-Gleason, J. (1997) The Development of Language, USA:Allyn and Bacon 

 Britton, J. (1970) Language and Learning, Penguin 

 Pinker, S. (1994) The Language Instinct, New York: William Morrow & Co, Inc 

 Stilwell Peccei, J. (1994) Child Language, Routledge 
 
English Language: sociolinguistics and discourse analysis 

 Barnes, D., Britton, J., Rosen, H. and the LATE (1969) Language, the Learner and the School, 
Penguin 

 Cameron, D. (ed) (1998) The Feminist Critique of Language. London: Routledge 

 Cheshire, J. and Trudgill, (1998) The Sociolinguistics Reader: Gender and Discourse, Vol 2, 
London: Arnold 

 Goddard, A. and Mean Patterson, Lindsey (2000) Language and Gender. London: Routledge 

 Graddol, Cheshire, J. and Swann  (1994) Describing Language, 2nd Ed, Buckingham: OUP 

 Mills, S. (ed) (1995) Language and Gender: Interdisciplinary Perspectives. Harlow: Longman 

 Milroy, J. and Milroy, L. (1985) Authority in Language, Routledge 

 Perera, K. (1984) Children’s Writing and Reading, Basil Blackwell 

 Romaine, S. (1994) Language in Society, Oxford University Press 

 Sunderland, J (2004) Gendered Discourses. Hampshire & New York: Palgrave Macmillan 

 Ten Have, P. (1999) Doing Conversational Analysis: A Practical Guide. London, New Delhi: 
Sage 

 Trudgill, P. and Cheshire, J. (1998) The Sociolinguistics Reader: Multilingualism and Variation, 
Vol 1, London, Arnold 

 Trudgill, P. (1975) Accent, Dialect and the School, Edward Arnold 

 Trudgill, P. (2000) An Introduction to Language and Society, 4th Ed. London: Penguin  

 Wardhaugh, R. (2005) Introduction to Sociolinguistics, 5th Ed., London: Blackwell 
 
English Language: A Level  

 Aitchison, (1991) Language Change: Process or Decay? Cambridge University Press 

 Crystal, D. (1988) The English Language, Penguin 

 Freeborn, D. (1986) Varieties of English, Macmillan 

 Graddol, D., Cheshire, J. and Swann, J. (1994), Describing Language, Oxford University 
Press 

 Graddol, D., Leith, D. and Swann, J. (1996) English: History, Diversity and Change, Routledge 

 Maybin, J. and Mercer, N. (1996) Using English: from Conversation to Canon, Routledge 

 Thorne, S. (1997) Mastering Advanced English Language, Macmillan 

 Wardhaugh, R (1993) Investigating Language, Oxford: Blackwell 

 Wright, L. and Hope, J. (1996), Stylistics, Routledge 

 Yule, G. (1996) Pragmatics, Oxford University Press 

 Yule, G. (1985, 2nd ed. 1996) The Study of Language, Cambridge University Press 
 
Websites 
http://www.ex.ac.uk/damyhill/grammar: for those with little grammar knowledge – organised into 3 
sections: word classes, sentences and discourses. 
http://www.funbrain.com/grammar/ - Grammar Gorillas: test yourself & watch the gorilla collect a 
banana. Think of using this website with pupils. 
 
 
 

http://www.ex.ac.uk/damyhill/grammar
http://www.funbrain.com/grammar/
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Inclusion - Differentiation for Gifted and Talented 

 Bills, L. and Brooks, V. (2005), Using differentiation to support learning. In Brooks, V., Abbott, 
I., & Bills, L. eds. Preparing to Teach in Secondary Schools, Maidenhead & New York, Open 
University Press, pp. 73-83. 

 Graham, S. and Harris, K. (2005) Writing Better: Effective Strategies for Teaching Students 
with Learning Difficulties. Maryland, Paul H. Brookes. 

 Greenwood, S. and Green, B. (1995). Low-achievers in English. In Goodwyn, A. ed. English 
and Ability, London, David Fulton, pp. 102-117. 

 Hart, S. ed. (1996) Differentiation and the Secondary Curriculum: Debates and Dilemmas. 
London & New York, Routledge. 

 
Inclusion - differentiation for Special Educational Needs pupils 

 Benton, P. & O'Brien, T. (eds) (2000) Special Needs and the Beginning Teacher, London: 
Continuum 

 Farrell, M. (2008) Educating Special Children  Abingdon: Routledge 

 Frederickson, N. and Cline, T. (2009) Special Educational Needs, Inclusion and Diversity: a 
textbook, 3rd Edition, Oxford: OUP 

 Goodwyn, A. (ed.) (1995) English and Ability, London: David Fulton 

 Graham, S. and Harris, K. (2005) Writing Better: Effective Strategies for Teaching Students 
with Learning Difficulties, Maryland: Paul H. Brookes. 

 Hudson, D. (2016) Specific Learning Difficulties: what teachers need to know London: Jessica 
Kingsley Publishing 

 Mortimore T. and Dupree, (2008) Dyslexia-friendly practice in the secondary classroom 
Exeter: Learning Matters 

 Lewis, A. and Norwich, B. (2005), Special Teaching for Special Children? Pedagogies for 
inclusion. Maidenhead: OUP 

 Peer, L. & Reid, G. (2012) Special Educational Needs: A guide for inclusive practice London: 
Sage 

 Plimley, L. & Bowen, M. (2006), Autistic Spectrum Disorders in the Secondary School. 
London: Sage 

 Turner, E. and Pughe, J. (2003) Dyslexia and English, London: David Fulton 

 Wearmouth, J. ( 2017) Special Educational Needs and Disabilities in Schools: a critical 
introduction London: Bloomsbury 

 Westwood, P (2011) Commonsense Methods for Children with Special Educational Needs, 6th 
Edition, Abingdon and New York: Routledge 

 
Journal of Research in Special Educational Needs 
British Journal of Special Education Support for Learning 
 
Electronic sources: 
http://www.bdadyslexia.org.uk/information-and-activities/teachers-and-schools.html 
www.dyslexiaaction.org.uk 
www.widgit.com 
www.supportingdyslexicpupils.org.uk/ 
http://www.autism.org.uk/working-with/education.aspx 
http://www.autismeducationtrust.org.uk/about-aet.aspx 
 
Inclusion: Ethnicity and EAL  

 Ashcroft, B., Griffiths, G. & Tiffin, H. (eds) The Empire writes Back: Theory and Practice in 
Postcolonial Literatures, London: Routledge 

 CiLT (2005) Language Trends 2005: community Language Learning in England, Wales and 
Scotland. As accessed from: www.cilt.org.uk/faqs/langspoken.htm 

 CiLT Positively Bilingual. As accessed from www.cilt.org.uk 

 Cline et al (2002) Minority Ethnic Pupils in Mainly White Schools. As accessed from: 
www.multiverse.ac.uk 

http://www.bdadyslexia.org.uk/information-and-activities/teachers-and-schools.html
http://www.dyslexiaaction.org.uk/
http://www.widgit.com/
http://www.supportingdyslexicpupils.org.uk/
http://www.autism.org.uk/working-with/education.aspx
http://www.autismeducationtrust.org.uk/about-aet.aspx
http://www.cilt.org.uk/faqs/langspoken.htm
http://www.cilt.org.uk/
http://www.multiverse.ac.uk/
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 Datta, M. (ed.) (2000) Bilingualism and Literacy: Principles and Practice, London: Continuum. 

 DfES (2003) Aiming High: Raising the Achievement of Minority Ethnic Pupils, London: DfES 

 DfES (2002) Access and Engagement in English: Teaching pupils for whom English is an 
additional language, London: DfES 

 DfES (2002) The National Literacy Strategy: Supporting Pupils Learning English as an 
Additional Language, London: DfES. 

 Gravelle, M (ed.) (2000) Planning for Bilingual Learners: An Inclusive Curriculum. Stoke-on-
Trent: Trentham Books 

 Kearney, C. (2000) ‘Eyes Wide Shut: Recent Educational Policy in the Light of Changing 
Notions of English Identity’, NATE, pp.19-30. 

 Krol, J. & Groot, A. (eds) (2005) Handbook of Bilingualism: Psycholinguistic Approaches, 
Oxford: OUP 

 Pagett, L. (2006) ‘Mum and Dad prefer me to speak Bengali at home: code-switching and 
parallel speech in a primary schools setting’. Literacy, Vol 40, No 3, pp.137-145 

 Pearse, S. (2006) ‘Troublemaker Standards – learning to teach bilingual pupils in secondary 
schools in England’. Race Equality Teaching, pp. 15-20. 

 Smyth, G. (2003) Helping Bilingual Pupils to Access the Curriculum, London: David Fulton. 

 Xianqqiong, H. (2007) ‘The sword of Damocles hangs over a multitude of languages. Will if 
fall? Would this be such a major catastrophe?’ Changing English, Vol 32, No. 2, pp. 337-345. 
 

Inclusion: Gender 

 Ali, S. (2003) To be a girl: culture and class in schools, Gender and Education, 15, pp 269-83 

 Arnott, M. David, M. and Weiner, G. (1999) Closing the Gender Gap, Oxford: Polity Press 

 Connell, R. (2000), The Men and the Boys, Cambridge, Polity Press 

 Askew, S. and Ross, C. (1988) Boys Don’t Cry: Boys and Sexism in Education. Milton Keynes 
& Philadelphia: OUP 

 Daly, C. (2004), Gender difference in achievement in English: a sign of the times?, in: J. 
Davison and J. Moss, (Eds.), Issues in English teaching, Oxon, Routledge.  

 Coles, M. (ed) (2000) Education, Equality and Human Rights: Issues of gender, ‘race’, 
sexuality special needs and social class, London: Routledge Falmer 

 Ellis,V. (2001) What has sexuality got to do with English teaching? In Davison, J. and Moss, J. 
(Eds) Issues in English Teaching, London: Routledge 

 Epstein, D. (1999) Real boys don’t work: ‘underachievement’, masculinity and the harassment 
of ‘sissies’ in Failing Boys? Issues in Gender and Achievement Buckingham, OUP 

 Francis, B. and Skelton, C. (2005) Reassessing Gender and Achievement: Questioning 
contemporary key debates, London: Routledge 

 Frater, G. (1993) Boys Can do Better, London: Basic Skills Agency 

 Hall, C. and Coles, M (2002) Gendered readings: learning from children’s reading 

 choices, Journal of Research in Reading, Volume 25, Issue 1, 2002,  pp96-108 

 Jackson, C. (2003) Motives for ‘laddishness’ at school: fear of failure and fear of the ‘feminine’, 
British Educational Research Journal, 24 (4) 583-98 

 Jackson, C. (2006) Lads and Ladettes in School. Berkshire: OUP 

 Love, K. and Hamston, J. (2003) Teenage Boys’ Leisure reading Dispositions: juggling male 
youth culture and family cultural capital in Educational Review, Vol, 55, No. 2 pp 162-177 

 Mairin Mac an Ghaill (1994) The Making of Men: Masculinities, Sexualities and School, 
Buckinghamshire: OUP 

 Martino, W. and Meyenn, B. (eds) (2001) What About the Boys? Buckingham: Open University 
Press 

 Millard, E. (1997) Differently Literate: Boys, Girls and the Schooling of Literacy, London: 
Routledge 

 Myhill, D. (2002), Bad Boys and Good Girls? Patterns of Interaction and Response in Whole 
Class Teaching, British Educational Research Journal, 28, 3. 

 Myhill, D. AND Jones, S. (2006) She doesn’t shout at no girls 

 Ofsted, (1993) Boys and English, London: OFSTED 
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 Smith, S. (2004) The non-fiction reading habits of young successful boy readers: forming 
connections between masculinity and reading in Literacy, Vol. 38, Issue 1,  pp10-16 

 Smith, E. (2003), Failing boys and moral panics: Perspectives on the underachievement 
debate, British Journal of Educational Studies, 51, 3, pp.282-295. 

 Younger, M. and Warrington, M.(2005) Raising Boys’ Achievements in Secondary Schools, 
Buckingham: Open University Press 

 
Inclusion: Social class 

 Bernstein, B. (2004) Social Class and Pedagogic Practice in Ball, S. (ed ) The Routledge 
Falmer Reader in Sociology of Education, London: Routledge, Falmer 

 Brice Heath, S. (1983) Ways with Words: Language, Life, and work in communities and 
Classrooms, Cambridge: CUP 

 Callender, C (1997) Education for Empowerment: the practice and philosophies of Black 
teachers, Stoke on Trent, Trentham 

 Gilborn, D.  and Mirza, H. (2000)  Educational Inequality: Mapping Race, Class and Gender, 
London: Ofsted 

 Gilborn, D. and Youdell, D. (2000) Rationing Education:  policy, practice, reform and equity, 
Buckingham, OUP 

 Gilborn, D. and Gipps, C (1996) Recent Research on the Achievement of Ethnic Minority 
Pupils, Ofsted, HMSO, London. 

 Jones, R. (1999) Teaching Racism - of tackling it? Multicultural stories from white beginning 
teachers, Trentham Books 

 Lucey, H. and Walkerdine, V. (2002) Boys’ Underachievement: Social Class and Changing 
Masculinities in Cox, T. (Ed) Combating Educational Disadvantage: Meeting the Needs of 
Vulnerable Children, London: Falmer Press 

 Richardson, R. and Wood, A. (1999) Inclusive Schools, Inclusive Society: Race and Identity 
on the Agenda, Trentham Books, Stoke on Trent 

 Street, B. (1995) Social Literacies: Critical Approaches to Literacy in Development, 
Ethnography and Education, London: Longman 

 
Government Policy documents 
 
You will be signposted to relevant policy documents during the course as many of these are in 
transition.  One of the most useful websites at the moment is the Department for Education where 
current policy initiatives are detailed and discussed: http://www.education.gov.uk/  
 
Literature teaching: GCSE and A Level:  

 Ashcroft, B., Griffiths, G., Tiffin, H., The Empire Writes Back: theory and practice in post-
colonial literatures, Routledge, London, 2002 

 Atwood, M. (1987)The Handmaid’s Tale, London: Virago Press 

 Barthes, R. (1977) Image, Music, Text, New York: Hill and Wang, London; Collins 

 Belsey, C. and Moore, J (eds, 1989), The Feminist Reader: Essays in gender and the Politics 
of Literary Criticism 

 Cuddon, J.A. (1992) The Penguin Dictionary of Literary Terms and Literary Theory, third ed, 
London: Penguin Books 

 Eagleton, T. (1983) Literary Theory: an Introduction, Oxford: Basil Blackwell  

 Eagleton, T. (1976) Marxism and Literary Criticism, London: Methuen 

 Huxley, H. (1932) Brave New World, London: Penguin Books 

 Moi, T. (1985) Sexual Textual Politics: Feminist Literary Theory, London: Routledge 

 Montgomery, M. Durant, A. Fabb, N. et al (1992) Ways of Reading: Advanced Reading Skills 
for Students of English Literature, London: Routledge  

 Myszor, F. & Baker, J., (2000) Living Literature: Exploring A-Level English Literature, London, 
Hodder & Stoughton 

 Norris,C. (1982) Deconstruction: Theory and Practice, London and New York: Methuen 

http://www.education.gov.uk/
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 Orwell, G. (1949) Nineteen Eighty-Four, London: Penguin Books 

 Rivkin, J., & Ryan, M., eds., Literary Theory: An Anthology, Blackwell, Oxford, 1998 

 Selden, R., Widdowson, P., Brooker, P., eds., A Reader’s Guide to Contemporary Literary 
Theory 4th Edition, Prentice Hall, Hemel Hempstead, 1997 

 Spender, D. (1980) Man-made Language, London: Routledge and Kegan Paul 

 Swift, J. (1729) A Modest Proposal, in Davis, H. (ed. 1939-68) Prose Works  

 Waugh, P.,ed (1992) A Reader: Postmodernism, London: Edward Arnold 

 Weedon, C. (1987) Feminist Practice and Poststructuralist Theory, Oxford: Blackwell 

 Woolf, V. (1919) Dorothy Richardson and the Woman’s Sentence in Contemporary Writers: 
Virginia Woolf (1965) London: Hogarth Press 

 Woolf, V. (1929), A Room of One’s Own, London: Penguin Books 
 
Also, the following texts, published by the English and Media Centre 
 

 Moon, B. (1992) Literary Terms: a Practical Glossary 

 The Modern Novel: Critical Approaches: Pat Barker and Ian McEwan (2002) 

 Moon, B. (1990) Studying Literature: Theory and Practice for Sixth Formers  

 Text, Reader, Critic: Introducing Contexts and Interpretations (2000) 

 Texts in their Times: Victorian and Modern (2001) 

 Three Modern Novels: Beloved, Reading in the Dark and Reef (2002) 
 

Poetry 

 Abbs, P. & Richardson, J. (1990), The Forms of Poetry, Cambridge: CUP 

 Abse, D. & Abse, J (eds) Voices in the Gallery London: Tate Gallery Publications  

 John Agard (2004) (ed) Anthology of Poems from all over the World  

 John Agard (1994) (ed), A Caribbean Dozen  

 John Agard (1985) Mangoes and Bullets, Selected and New Poems, 1972-1984 

 John Agard (2000), Weblines, 

 Moniza Alvi (1996 ) A Bowl of Warm Air, Carrying my Wife (2000) 

 Armitage, S. (2001) Selected Poems, London: Faber 

 Armitage, S. (2006) Little Green Man, and Sir Gawain and the Green Knight 

 Armitage, S. Crawford, R. (eds) (1998) The Penguin Book of Poetry from Britain and Ireland 
Since 1945, London: Viking 

 Barry, P. (2002) (2nd ed) Beginning Theory, Manchester & New York: Manchester University 
Press 

 Benton, M. & Benton, P. Double Vision, by Michael and Peter Benton, London: Hodder and 
Stoughton 

 Binta Breeze, J. (2000) The Arrival of Brighteye and other poems 

 Bleiman, B. (2001), The Poetry Book (and video), EMC KS3 English Series, London: EMC 

 Brownjohn, S. (1994), To Rhyme or not to Rhyme?, London: Hodder and Stoughton 

 Catt, R. “‘Jolly good, I said’: Using Poetry with Older Children”, in Fisher, R. and Williams, M 
(eds) (2000), Unlocking Literacy, London: David Fulton Publisher 

 Childs, T. and Moore, J. (2001), AS English Literature for AQA A and A2 English Literature for 
AQA A, Oxford: Heinemann 

 Coates, J. (ed) (1995), The Poetry Pack (and video) London: EMC 

 Clarke, Gillian. Collected Poems (Poetry Pleiade) 

 Clarke, Gillian. Five Fields 

 Clarke, Gillian. Making the Beds for the Dead 

 Corbett, P. (2002), How to Write Poetry at KS3, London: David Fulton Publishers 

 Duffy, C.A. Meantime (1993), London: Faber  

 Duffy, C. A. (1999) The World’s Wife London: Faber 

 Duffy, C. A. (2006) Selected Poems London: Faber 

 Dymoke (2001) Drafting and Assessing Poetry, London, NATE 

 Eagleton, T. (1996) (2nd ed) Literary Theory, Oxford: Blackwell 
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 Eagleton, T. (2006) How to Read a Poem Oxford: Blackwell 

 Fleming, M. and Stevens, D. (1998), English Teaching in the Secondary School, London: 
David Fulton Publishers (chapter 6, Teaching Poetry) 

 Furniss, T. & Bath, M. (1996) Reading Poetry, An Introduction, Harlow: Longman 

 Habekost, C. (ed.),  

 (1986), Dub Poetry: 19 Poets from England and Jamaica, Germany: Michael Schwinn 

 Heaney, Seamus (1998) Opened Ground Poems, 1966-1996, London: Faber and Faber 

 Moon, B. (1990), Studying Literature, Theory and Practice for Senior Students, Australia: 
Chalkface Press (and EMC) 

 Moon, B. (1998), Studying Poetry, Cottesloe Australia: Chalkface Press (and EMC) 

 Moon, B. (1992), Literary Terms, a Practical Glossary, Australia: Chalkface & EMC 

 Myszor, F. (2001), Living Literature: Reading Poetry, London: Hodder & Stoughton 

 Gardner, H. (ed.) (1957) The Metaphysicals, London: Penguin 

 Nichols, G. (1984) The Fat Black Woman’s Poems, London: Virago 

 Nichols, G. (1983) I is a Long Memoried Woman, London: Karnak House 

 Nichols, G. (2004) Paint me a Poem, New Poems inspired by Art in the Tate Gallery 

 Nichols, G. (2005) Startling the Flying Fish, London: Virago 

 Ogborn, J., Webster, L. (2000), Text, Reader, Critic: Introducing Contexts and Interpretations, 
EMC Advanced Literature Series, London: EMC 

 Sedgwick, F. (2001), Teaching Literacy: A Creative Approach, London and New York: 
Continuum 

 Studying Blake’s Songs (book and CD rom). London: English and Media Centre 

 Studying AQA Poetry, London: English and Media Centre 

 Taylor, J. (1994), Teaching Poetry in the Secondary School, in Brindley, S. (1994), Teaching 
English, London: OUP 

 Walcott, D. (1993) Poems, 1965-1980, London: Faber 

 William Wordsworth and Samuel Taylor Coleridge, Lyrical Ballads and Related Writings, Richey, 
W and Robinson, D. (eds) (2002), USA: Houghton Mifflin Company (New Riverside Editions) 

 William Wordsworth, 1770-1850, The Prelude, 1799, 1805, 1850: authoritative texts, context 
and reception, New York: Norton 
 

Websites  
 
www.poetryclass.net (includes lesson plans for all Key Stages, developed by professional poets; 
info on The Poetry Society; space to discuss ideas with teachers) 
www.englishandmedia.co.uk;  
http://geocities.com/Athens/Acropolis/2012/poems/index.html (pre1923 poetry) 
http://www.bbc.co.uk/schools (GCSE and SATs) 
http://ourworld.compuserve.com/homepages/Harry Dodds/ (link to the Virtual Teachers’ Centre 
http://teachit.co.uk/ 
http://englishonline.co.uk/ 
http://www.inform.umd.edu/edres/readingroom/ (to obtain texts of all kinds) 
 
Useful anthologies are:  

 Astley, N. (2002) Staying Alive: Real Poems for Unreal Times, Northumberland: Bloodaxe 

 Astely, N. (1988) Poetry with an Edge, Newcastle: Bloodaxe. 

 Couzyn, J (1985) The Bloodaxe Book of Contemporary Women’s Poets: Eleven British Writers, 
Newcastle: Bloodaxe 

 Heaney, S., Hughes, T (1982) The Rattlebag, London, Faber 

 Heaney, S., Hughes, T (2000?) The Schoolbag, Faber  

 Mitchell, A. (ed) (1993) The Orchard Book of Poems, London: Orchard Books 

 The Oxford Treasury of Children’s Poems, Mitchell, A (ed, 1993) The Orchard Book of Poems,  

 Harrison, Stuart-Clarke (1999) One Hundred Years of Poetry for Children, OUP,  

http://www.poetryclass.net/
http://www.englishandmedia.co.uk/
http://www.bbc.co.uk/schools
http://ourworld.compuserve.com/homepages/Harry%20Dodds/
http://teachit.co.uk/
http://englishonline.co.uk/
http://www.inform.umd.edu/edres/readingroom/
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 Armitage, S & Crawford, R. (1998) The Penguin Book of Poetry from Britain and Ireland since 
1945, London: Viking.  

Literature: Shakespeare  
 

 Ackroyd, J., Neelands, J., Supple, M. & Trowsdale, J. (1998) Key Shakespeare 1: English and 
Drama Activities for Teaching Shakespeare to 10-14 year-olds. 

 Ackroyd, J, Neelands, J., Supple, M. & Trowsdale, J. (1998) Key Shakespeare 2: English and 
Drama Activities for Teaching Shakespeare to 14-16 year-olds. 

 Ackroyd, J. Neelands, J. et al (1998) Key Shakespeare 3: Teaching Shakespeare to 16-18 
year-olds 

 Aers, L. & Wheale, N. (eds) (1991) Shakespeare and the Changing Curriculum, London: 
Routledge  

 Carter, D (2002) Shakespeare and Classic Works in the Classroom, London: David Fulton 

 Clarke, S. (2000) Changing Technology, Changing Shakespeare, or Our Daughter is a 
Misprint in Goodwyn, G. (2000), English in the Digital Age, London: Cassell 

 Davies, A & Wells, S. (eds) (1994) Shakespeare and the Moving Image, Cambridge: CUP 

 Dollimore, J., Sinfield, A. (1985) 2nd ed. (1994), Political Shakespeare: Essays in Cultural 
Materialism, Manchester: Manchester University Press 

 Drakakis, J. (1992) Shakespearean Tragedy, London and New York: Longman 

 Eagleton, T. (1996) Literary Theory : An Introduction, Oxford: Blackwell 

 Gibson, R. (2000) Shakespearean and Jacobean Tragedy, Cambridge: CUP 

 Gibson, R. (1997) Shakespeare's Language, Cambridge University Press. 

 Gibson, R. (1998) Teaching Shakespeare, Cambridge University Press. 

 Hackmann, S., Howe, A. & Scott, P. (1997) Hodder English 4: Macbeth, London:  

 Hodder & Stoughton. 

 Hawkes, T. (ed) (1996) Alternative Shakespeares, Vol 2 

 Hawkes, T. (1992) Meaning by Shakespeare, London: Routledge 

 Kinder, D., Harrison, J. (2001),  Pre-1770 Drama, EMC Advanced Lit Series, London: EMC 

 Leach, S. (1992) Shakespeare in the Classroom, Buckingham: Open University Press 

 Saliani, D., Ferguson, C. & Scott, T. (1997) Introducing Shakespeare, International  

 Thomson Publishing. 
 
Websites: http://www.shakespearesglobe.com 
www.clicknotes.com/macbeth/welcome.html (some available free, some subscription) 
http://www.bbc.co.uk/drama/shakespeare/macbeth 
http://www.bbc.co.uk/drama/shakespeare/interactive.shtml 
http://www.rsc.org.uk/exploringshakespeare 
http://www.bfi.org.uk/sightandsound 
 
Media  

 Bazalgette, C.  (2009) Teaching Media Literacy In Schools: Briefing For The Associate 
Parliamentary Media Literacy Group From The Media Education Association, 
http://www.apmlg.org.uk/node/147  

 Buckingham, D. ed (1998) Teaching Popular Culture: Beyond Radical Pedagogy. London: 
UCL Press 

 Buckingham, D. (2003) Media Education: Literacy, Learning and Contemporary Culture. 
Cambridge: Polity. 

 Buckingham, D. (2007) The Impact of the Media on Children and Young People with a 
particular focus on computer games and the internet. Prepared for the Byron Review on 
Children and New Technology, 
http://media.education.gov.uk/assets/files/2008%20buckingham%20literature%20review.pdf  

 Buckingham, D. (2008) The future of media literacy in the digital age: some challenges for 
policy and practice in Media literacy in Europe Controversies, Challenges and perspectives. 
Available at: http://www.euromeduc.eu/IMG/pdf/Euromeduc_ENG.pdf  

http://www.shakespearesglobe.com/
http://www.clicknotes.com/macbeth/welcome.html
http://www.bbc.co.uk/drama/shakespeare/interactive.shtml
http://www.rsc.org.uk/exploringshakespeare
http://www.bfi.org.uk/sightandsound
http://www.apmlg.org.uk/node/147
http://media.education.gov.uk/assets/files/2008%20buckingham%20literature%20review.pdf
http://www.euromeduc.eu/IMG/pdf/Euromeduc_ENG.pdf
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 Bolter, J.D. and Grogin, B. (1999) Remediation: Understanding New Media, Cambridge, MA: 
MIT Press 

 Branston, G. and Stafford, R. (1996) The Media Student’s Book: (4th ed)? London: Routledge 

 Burn, A. and Parker, D. (2003) Analysing Media Texts. London: Continuum 

 Brice Heath, S. (2000) Seeing our Way into Learning: in Cambridge Journal of Education Vol. 
30, Nol. 1. Pp 121-132  

 Cox, B (ed) (2001) Literacy is Not Enough: Essays on the importance of reading, Manchester, 
Book Trust and Manchester University Press 

 Cope, B. Kalantzis, M. (2012) The ‘How’ of Multiliteracies: Pedagogy, 
http://newlearningonline.com/multiliteracies/theory/ 

 Edwards, C. (2003) Radio for Media Studies - A teacher’s guide, Auteur 

 Fawkes, S. Hurrell, S. and Peacey, N. (1999) Using Television and video to Support Learning; 
A handbook for teachers in Special and mainstream Schools, London: David Fulton. 

 Grahame, J.(2002) The Media Book, London: English and Media Centre (part of the KS3 EMC 
series) 

 Grahame, J. (1991) The English Curriculum: Media 1, Years 7-9. London: English and Media 
Centre 

 Jewitt, C. (2003) Re-thinking Assessment: multimodality, literacy and computer-mediated 
learning in Assessment in Education, Vol. 10, No. 1 pp 83-102 

 Johnson, D. and Kress, G. (2003) Globalisation, Literacy and Society: redesigning pedagogy 
and assessment in Assessment in Education, Vol. 10, No. 1 pp 5-14 

 Lister, M. Dovey, (2009) Straw men or cyborgs? Interactions: Studies in Communication and 
Culture, 1(1) 

 Lusted, D. (1986) Why Pedagogy?, Screen, vol. 25, no.5, 1986. 

 Livingstone, S, (2002) Young People and New Media. London: Sage. 

 Kalantzis, M., Cope, B. and  Harvey, A. (2003) Assessing Multiliteracies and the New Basics,  
Assessment in Education 10,  1,  15-26 

 Kalantzis, M. and Cope, B. (2008) New Learning: Elements of a Science of Education,  
Cambridge: Cambridge University Press. 

 Kresse, G.  and van Leeuwen (1996) Reading Images: The grammar of visual design, London: 
Routledge 

 Kress, G. (2003) Literacy in the new media age. London: Routledge 

 O’Sullivan, T., Dutton, B. and Rayner, P. (2003) Studying the Media: 3rd ed, London 

 McDougall, J. (2011) Media Education After The Media. Available at 
http://www.manifestoformediaeducation.co.uk/2011/01/media-education-should-be-4/ 

 Mackay, M. (2002a) Extreme Literacies and Contemporary Readers in English in Education 
Vol. 36, no. 2 p. 31-39 

 Mackay, M. (2002b) Literacies Across Media: Playing the Text, London: Routledge 

 Marsh, J. and Millard, E. (2000) Literacy and Popular Culture: Using children’s culture in the 
classroom, London: Paul Chapman Publishing 
 

Primary Education and Transition from KS2 to 3  

 Corden, R. (2000) Literacy and Learning through Talk: Strategies for the Primary Classroom, 
Buckingham, OUP. 

 Craft , A. (2000) Creativity across the Curriculum: Framing and Developing Practice: 
Revisioning Education for the 21st Century, Oxon: Routledge 

 Galton, M., Simon,, B. and Croll, P. (1980) Inside the Primary Classroom: London: Routledge 

 Goodwyn, A. (2002) Improving Literacy at KS2 and KS3, London: Paul Chapman. 

 Grainger, T., Gouch, K. and Lambirth, A. (2002) ‘The voice of the child: we’re writers’. In 
Reading: Literacy and Language. 

 Hargreaves, L. and Galton, M. (2002) Transfer from the Primary Classroom 20 Years on. 
London: Routledge 

 Lambirth, A. , Grainger, T. and Gouuch, K. (2005) Creativity and Writing: Developing voice 
and Verve in the Classroom  

http://www.manifestoformediaeducation.co.uk/2011/01/media-education-should-be-4/
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 Lambirth, A. and Gouuch, K. (2006) Golden Times of Writing: the Creative Compliance of 
Writing journals, Oxford: Blackwell. 

 Kerry, T. and Egglestone, J.F. (1988) Topic Work in the Primary School, London: Routledge 

 The Plowden Report (1967) Children and their Primary Schools. London: Her Majesty’s 
Stationery Office 

 Tann, S. (ed.) (1988) Developing Topic Work in the Primary Classroom, London: Barcoomb, 
Falmer Press. 

 Wilson, A. (ed) (2005) Creativity in Primary Education, Exeter: Learning Matters. 

 Wray, D. (2004) Teaching Literacy: Using Texts to Enhance Learning, London: David Fulton. 

 Wray, D and Lewis, M. (2002) Writing Across the Curriculum: Frames to Support Learning, 
London: David Fulton 

 Wray, D., Mallet, M. (2002) The Primary English Encyclopaedia, London: David Fulton. 

 Wray, D. and Kumpulainen, K (2001) Classroom interaction and social learning: From theory 
to Practice, London: David Fulton. 

 Wray, D, Medwell, J, Poulson, L. (2001) Teaching Literacy Effectively in the Primary School, 
London: David Fulton. 

 
Reading  

 Barton, D., Hamilton, M. and Ivanic, R. (2000) Situated Literacies: Reading and Writing in 
Context, London: Routledge 

 Beach, R. and O’Brien, D. (2005) Playing texts against each other in the multimodal English 
classroom, in English in Education, Vol. 39, No. 2, pp 44-60  

 Bearne, E. and Cliff Hodges, G. (2001) Reading rights and responsibilities in Davison, J. and 
Moss, J. Issues in English Teaching, London: Routledge 

 Bearne, E., (1998) The Use of Language across the Primary Curriculum. London: Routledge. 

 Bearne, E. (2000) Where Texts and Children Meet, London: Routledge 

 Benton, P. (1995) Recipe fictions: Literary fast food? Reading interests in Y8  Oxford Review 
of Education, Vol. 21, pp 108-11 

 Benton, M. & Fox, G. (1985) Teaching Literature: Nine to Fourteen, Milton  Keynes:  

 Open University Press (good practical ideas). 

 Bousted, M. (2000) Rhetoric and practice in English teaching, English in Education, Vol. 
34,No.1, pp12-23 

 Blocksidge, M. (2000) Teaching Literature, 11-18, London and NY: Continuum 

 Brice Heath, S (1983) Ways with Words: Language, Life and work in communities and 
classrooms, Cambridge, USA: Cambridge University Press 

 Clark, C. and Foster, A. (2005) Children’s and young people’s reading habits and preferences: 
The who, what, why, where, and when, London: National Literacy Trust 

 Collins, F. (2005) "She's sort of dragging me into the story!" Student teachers' experiences of 
reading aloud in Key Stage 2 classes Literacy Vol. 39 No. 1, pp. 10-17. 

 Cope, B. and Kalantzis (2000) Multiliteracies: literacy learning and the design of social futures 
London, Macmillan 

 Cox, B. (Ed) (1998) Literacy Is Not Enough: Essays on the importance of Reading, 
Manchester: Manchester University Press 

 Daly, C. (2004) Trainee English teaches and the struggle for subject knowledge in Changing 
English, Vol 11, No. 2. pp. 189-204 

 Davison, J. and Moss, J. (2000) Issues in English Teaching, chap 3 

 DfES (2001) The National Literacy Strategy Framework for Teaching KS1 and KS2 

 Dean (2002) Teaching Reading, London: David Fulton 

 Graham, J. (1990) Pictures on the Page. Sheffield: NATE 

 Greenleaf, C. L., Schoenbach, R. , Cziko, C., and Mueller, F. L. (2001) Apprenticing 
Adolescent Readers to Academic Literacy, Harvard Educational Review, Vol. 71 No.1 pp 79-
129 

 Hall, C. and Coles, M. (1999) Children’s Reading Choices, London: Routledge 

 Hall, K. and Harding, A. (2003) A systematic review of effective literacy teaching in the 4 
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 14 age range of mainstream schooling.  In Research Evidence in Education Library, London: 
EPPI-Centre, Social Science Research Unit, Institute of Education 

 Hall, C. and Coles, M. (1999) Children’s Reading Choices, London: Routledge 

 Harrison, C. (2004) Understanding Reading Development. London: Paul Chapman 

 Hollindale, P. (1988) Ideology and the Children's Book, Stroud: Thimble Press (a short 
classic). 

 Hopper, R. (2005) What are teenagers reading?  Adolescent fiction reading habits and reading 
choices, Literacy, 39, 113-120 

 Hopper, R. (2006) The good, the bad and the ugly: teacher’s perceptions of quality in fiction 
for adolescent reader, English in Education, Vol. 40, No 2, pp. 55-71 

 Hunt, P. (2000) Futures for Children’s Literature: evolution or radical break? In Cambridge 
Journal of Education, Vol. 30, No. 1 pp111-119 

 Hunt, P. (ed.) (1999) Understanding Children's Literature, London: Routledge. 

 Lewis, M. and Wray, D (eds) (2000) Literacy in the Secondary School, London: David 

 Marsh, J. and Millard, E. (2000) Literacy and Popular culture: Using Children’s Culture in the 
Classroom, London: Paul Chapman 

 Meek, M. and Mills, C (eds) (1988) Language and Literacy in the Primary School. Falmer: the 
Falmer Press 

 Meek, M., Warlow, A. and Barton, G. (1977) The Cool Web: The pattern of children’s Reading. 
London: Bodley Head. 

 Mercer, N. (1995), The Guided Construction of Knowledge: Talk amongst Teachers and 
Learners, Clevedon, Multilingual Matters. 

 Millard, E. (1997) Differently Literate: Boys, Girls and the Schooling of Literacy. London: 
Routledge 

 Ofsted (2004) Ofsted Subject Conference Report: English Does it matter? Developing wider 
reading at Key Stages 2 & 3, London: OFSTED 

 Pressley, M. (2006) Reading Instruction that Works: the Case for Balanced Teaching, London 
and New York, The Guilford Press, 3rd ed. 

 Reynolds, K. (1994) Children's Literature in the 1890s and 1990s, Plymouth: Northcote  

 House/British Council (chapters on fantasy and growing up; useful booklists). 

 Sarland, C. (1991) Young People Reading: Culture and Response, English Language and  

 Education series, Milton Keynes: Open University Press (includes chapters on gender and 
literature). 

 Sedgwick, F. (2001), Teaching Literacy: A Creative Approach, London and New York: 
Continuum 

 Tucker, N. (1981) The Child and the Book: a Psychological and Literary Exploration, 
Cambridge: Cambridge University Press (a classic from a Sussex lecturer). 

 Tucker, N. (ed.) (1999) School Stories : from Bunter to Buckeridge, National Centre for  

 Research in Children's Literature, London: Roehampton Institute (useful booklists). 

 Wragg, E.C., Wragg, C.M. Haynes, G.S. and Cahmerlin, R.P, (1998) Improving Literacy in the 
Primary School. London: Routledge 

 
Speaking and Listening: teacher and pupil talk 

 Alexander, R.J. (2004) Towards Dialogic Teaching: Rethinking Classroom Talk. Cambridge: 
Dialogos, 2nd ed 

 Barnes, D. and Todd, F. (1977) Communication and Learning in Small Groups, London: 
Routledge & Kegan Paul 

 Bennett and Dunne (1992) Managing Classroom Groups, Hemel Hempstead, Simon & 
Schuster 

 Bruner, J. and Haste, H (1987) Making Sense: the Child’s Construction of the World, London: 
Methuen 

 Burns, C. and Myhill, D (2004) Interactive or inactive? A consideration of the nature of 
interaction in whole-class teaching, Cambridge Journal of Education, Vol 34, No. 1, March 
2004 
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 Dillon, J.T. (1994) Using Discussion in Classrooms, Buckingham, Philadelphia: OUP 

 Dillon, J.T. (1988) Questioning and Teaching: A Manual of Practice, London and Sydney, 
Croom Helm 

 Dillon, J.T. (1990) The Practice of Questioning, London and New York: Routledge 

 DfES (2003) Key Messages: Pedagogy and Practice, London: DfES 

 Edwards, D. and Mercer, N. (1987), Common Knowledge: the Development of Understanding 
in the Classroom, London, Routledge. 

 Edwards, A.D. and Westgate, D.P.G. (1994 ) Investigating Classroom Talk, London, Falmer 
Press 

 Galton, M., and Williamson, J. (1992) Groupwork in the Primary Classroom, London: 
Routledge 

 Harrison, C. (2002), Key Stage 3 English, Roots and Research, DfES 

 Howe, A. (1997) Making Talk Work, London: NATE  

 Mercer, N. (1995), The Guided Construction of Knowledge: Talk amongst Teachers and 
Learners, Clevedon, Multilingual Matters. 

 Mercer, N (2000), Words and Minds: How we use language to think together, London: 
Routledge, Taylor and Francis 

 Mercer, N., Wegerif, R. and Dawes, L. (1999) Children’s Talk and the Development of 
Reasoning in the Classroom, British Educational Research Journal, 25. 1,  pp. 95-111 

 Mercer, N. , Dawes, L., Wegerif, R. and Sams, C. (2004) Reasoning as a scientist: ways of 
helping children to use language to learn science,  British Educational Research Journal, Vol 
30, No. 3, June 

 Mercer, N and Littlejohn, K (2007) Dialogue and The Development of Children’s Thinking: A 
Sociolcultural Approach, London: Routledge  

 Myhill, D. and Warren, P. Scaffolds or straitjackets? Critical moments in classroom discourse, 
Educational Review, Vol 57, No. 1, February 2005 

 Norman, K. (1992) Thinking Voices, London: Hodder and Stoughton 

 Nystrand (1997) Opening Dialogue: Understanding the Dynamics of Language and Learning 
in the English Classroom, New York: Teachers’ College Press 

 Thinking Skills Eppi Review Group (2004) Draft Summary: Thinking Skills Approaches to 
Effective Teaching and Learning: What is the evidence for impact on learners? 
www.eppi.ioe.ac.uk 

 Vygotsky, L.S. (trans 1978) Mind in Society: the Development of Higher Psychological 
Processes, Harvard; MIT Press. 

 Vygotsky, L.S. (1986) Thought and Language, revised ed. Cambridge, MA: MIT Press 

 Wells, G, Using the tool-kit of discourse in the activity of learning and teaching, Mind, Culture 
and Activity. 1996, vol 3, No. 2, pp. 74-101. 

 Wells, G. (1999) Dialogic Inquiry: Towards a Sociocultural Practice and Theory of Education, 
Cambridge: CUP 

 Wragg, E.C. & Brown, G. (2001), Questioning in the Secondary School, London and New 
York, Routledge/Falmer  

 Young, R. (1984) Teaching equals indoctrination: the dominant epistemic practices of our 
schools, British Journal of Educational Studies, 32, 3, pp.220-38. 

 Tobin, K. (1987) The Role of Wait Time in Higher Cognitive Learning, Review of Educational 
Research, 57, pp. 69-95. 

 
Writing  

 Ackroyd, J. (2000), Literacy Alive: Drama Projects for Literacy Learning, London: Hodder and 
Stoughton (aimed at primary-school years, but with some creative approaches to teaching 
literacy, using drama. These could be applied to Years 7-9.) 

 Barton, D, Hamilton, M. and Roz Ivanic (2000) Situated Literacies. London: Routledge 

 Chrisie and Misson (1998) Literacy and Schooling, London: Routledge 

 Cowley, P. (2002) : Getting the Buggers to Write. London: Continuum 

http://www.eppi.ioe.ac.uk/
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 Daly, C (2002) Litearture Search on Improving Boys’ Writing. From: 
www.ofsted.gov.uk/assets/3401.doc. 

 D’Arcy, P. (1999) Two Contrasting Paradigms in the Teaching and Assessment of Writing: A 
Critique of Current Approaches in the NC. Sheffield: NATE 

 Davison, J & Dowson, J. (2003) Learning to Teach in the Secondary School, London: 
Routledge/Falmer (chaps 6 and 8) 

 DfEE (2001) KS3 National Strategy, Framework for Teaching English: Yrs 7, 8 and 9, London: 
DfEE 

 DfEE (2000) KS3 National Strategy Literacy Progress Units, esp. updated Sentences (2003), 
Writing Organisation and Spelling, London: DfES 

 DfES (2001) KS3 National Strategy Objectives banks for Yrs 7-9; also Spelling, Sentences 
banks, London: DfES 

 DfES (2003) KS3 National Strategy Grammar for Writing: for pupils with EAL, London: DfES  

 DfES (2000) KS3 National Strategy Grammar for Writing, London: DfES 

 Fisher, R. and Williams, M. (eds) (2000), Unlocking Literacy, A Guide for Teachers, London: 
David Fulton Publishers 

 Frater, G. (2004) ‘Improving Dean’s writing: what shall we tell the children?’ Literacy, 38: 2 

 Fleming, M. and Stevens, D. (1998), English Teaching in the Secondary School: A Handbook 
for Students and Teachers, London: David Fulton Publishers (chap 3) 

 Grainger, T. Gouuch, K, Lambirth, K (2003) ‘Playing the Game Called Writing: Children’s 
views and voices. English in Education, Vol 37, No 2. 

 Gouuch, K. and Lambirth, A. (2006) ‘Golden Times of Writing: the Creative Compliance of 
Writing Journals’ in Literacy, Vol 40, No. 3 

 Graves, D. (1983) Teachers and Children at Work. London; Heinemann 

 Halliday (1973) Explorations in the functions of Language. London: Edward Arnold 

 Hillocks, G. H. (1995) Teaching Writing As Reflective Practice, New York, Teachers College 
Press. 

 Keith, G. (2001), Learning about Language, Teacher’s Resource and Learning about 
Language, London: Hodder and Stoughton (useful ideas for word, sentence and text level 
work and for brushing up on your own grammar) 

 King, C (2000) ‘Can teachers empower pupils as writers?’ in Davidson, J. and Moss, J. (eds) 
(2000) Issues in English Teaching. London: Routledge. 

 Kress, G. (2004) Learning to Write, 2nd Ed Lonond: Routldege 

 Lewis, M. & Wray, D. (eds) (2000), Literacy in the Secondary School, London: David Fulton 

 Lambirth, A. , Graniger, T. and Gouuch, K. (2005) Creativity and Writing: Developing voice 
and Verve in the Classroom, Oxford: Blackwell  

 Lambirth, A. and Gouuch, K. (2006) Golden Times of Writing: the Creative Compliance of 
Writing journals, Oxford: Blackwell. 

 Macrae, N. (2002), How to Teach Fiction Writing at KS3, London: David Fulton Publishers 

 Myhill, D. (2001) ‘Crafting and Creating’ in English in Education, 35, 3. pp. 13-20. 

 National Writing Project (1990) Audiences for Writing, Surrey: Thomas Nelson and sons 

 Ofsted (2001) The Teaching of Writing in Primary Schools; Could Do better’: 
www.ofsted.gov.uk/assets/957 

 Ofsted (2003) ‘Yes He can: Schools where boys write well’ from: 
www.ofsted.gov.uk/assets/3317 

 Ofsted (2005) ‘English 2000-2005: A review of inspection evidence 
www.ofsted.gov.uk/assets/4016 

 Packwood and Messenheimer, T. (2002) ‘Writing: the state of the state vs the state of the Art 
in English and American Schools’ Reading Literacy and Language, 36.2 

 Pike (2004) Teaching Secondary English, London: Paul Chapman 

 Sedgwick, F., (2001), Teaching Literacy, a Creative Approach, London and New York: 
Continuum  

 Williams, M. (ed.) (2002), Unlocking Writing, a Guide for Teachers, London: David Fulton 
Publishers 

http://www.ofsted.gov.uk/assets/3401.doc
http://www.ofsted.gov.uk/assets/957
http://www.ofsted.gov.uk/assets/3317
http://www.ofsted.gov.uk/assets/4016
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 Sutherland, J and Wilkinson, G in Clarke et al (2009) The Complete Guide to Becoming an 
English Teacher, London: Sage 

 N.B. A useful series to teach KS3 and 4 is the CUP one:  

 Behan, G. (2001) Language to Inform, Describe and Explain, CUP 

 Flower, C. (2001) Language to Imagine, Explore and Entertain, CUP 

 Hubbard, S. (2001) Language to Inform, Describe and Explain, Cambridge: CUP 

 O’Connor, J. (2001) Language to Analyse, Review and Comment, CUP 
 

 For A Level language or Language/Literature, the series by Hodder and Stoughton, on all 
aspects of language, edited by Keith and Shuttleworth is excellent (see Reading list on English 
Language session), e.g. Keith, G. and Shuttleworth, J. (1997) Living Language, Jago (2001) 
Living Language: Grammar and Living Language: Original Writing. 

 
Reading: KS3 fiction - in-class and independent readers 
 

Author  Title 

David Almond  Skellig, Heaven’s Eyes, Kit’s Wilderness 

Nina Bawden   Carrie’s War 

Tim Bowler   Riverboy 

Malorie Blackman  Hacker, Pig-heart boy, Noughts and Crosses 

Teresa Breslin  Whispers in the Graveyard 

Melvin Burgess  Junk 

John Boyne   The Boy in the Striped Pyjamas 

Cassandra Clare  City of…series 

Suzanne Collins  The Hunger Games Trilogy 

Lin Coughlan  Bretevski Street 

Frank Cottrell Boyce  Millions 

Susan Cooper  The Dark is Rising 

Robert Cormier  I am the Cheese 

Helen Cresswell  Ordinary Jack 

Gillian Cross  Tightrope, Calling a Dead Man, The Demon Headmaster 

James Dashner  The Mazerunner Series 

Anne Fine  Goggle Eyes, Flour Babies, The Tulip Touch 

Catherine Ford  Fat Boy Swim 

Neil Gaiman  Coraline 

Jamila Gavin  Coram Boy 

Morris Gleizman  Two Weeks with the Queen, The Once Series 

A. Gibbons  Shadow of the Minotaur, The Edge 

Nigel Gray  Black Harvest 

Michael Grant    The Gone Series 

Philip Gross  The Lastling 

John Green     The Fault in our stars, Looking for Alaska 

Mark Haddon   The Curious Incident of the Dog in the Night-Time 

Sonya Hartnett  Thursday’s Child 

Charlie Higson  The young Bond series e.g. By Royal Command 

Antony Horowitz  Stormbreaker, Point Blanc 

Judith Kerr  When Hitler Stole Pink Rabbit 

Susan King  King of Shadows 

Caroline Lawrence  The Thieves of Ostia, The Pirates of Pompeii 
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 C.S.Lewis  The Lion, the Witch and the Wardrobe 

Penelope Lively  The Ghost of Thomas Kempe,  A Stitch in Time 

 Catherine Macphail  Tribes 

G. McCaughrean  A Pack of Lies, The Kite Rider, Where the World Ends 

Michelle Magorian  Goodnight Mister Tom 

Nicola Morgan  Mondays are Red 

Michael Morpurgo  Wreck of the Zanzibar, Private Peaceful, Kensuke’s Kingdom 

Patrick Ness   The Chaos Walking Trilogy and any others 

William Nicholson  The Wind Singer, Slaves of the Mastery, Firesong 

R.J. Palacio     Wonder 

Michelle Paver  Wolf Brother 

Phillippa Pearce   Tom’s Midnight Garden 

Phillip Pullman  The Ruby in the Smoke, His Dark Materials trilogy 

Celia Rees  Witch Child 

Philip Ridley  Scribble Boy 

Rick Riordan  The Percy Jackson series 

Veronica Roth  The Divergent Series 

Rainbow Rowell      Eleanor and Park, Fangirl 

JK Rowling  Harry Potter 

Louise Sacher   Holes 

Lemony Snicket  A Series of Unfortunate Events 

Darren Shan  Cirque du Freak 

Robert Swindells   Stone Cold, Brother in the Land 

Jacqueline Wilson  Tracey Beaker, The Illustrated Mum, Double Act 

 
Key Stage 4 Recommended Reading List 
 

Author Books 

Adams, Douglas The Hitchhiker’s Guide to the Galaxy 

Angelou, Maya I Know Why the Caged Bird Sings 

Austen, Jane   Pride and Prejudice, Emma, 

Ballard, J.G. Empire of the Sun 

Bradbury, Ray   Fahrenheit 451, The Golden Apples of the 
Sun 

Braithwaite, E.R. To Sir with Love 

Bronte C & E Jane Eyre, Wuthering Heights 

Burgess, Melvin The Cry of the Wolf, The Baby and Fly Pie 

Chambers, Aidan Shades of Dark, Ghosts that Haunt You, Out 
of Time 
Chandler, Raymond  - The Big Sleep 

Chandler, Raymond The Big Sleep 

Cormier, Robert I am the Cheese, Beyond the Chocolate War 

De Bernieres Louis Captain Corelli's Mandolin 

Dickens, Charles A Christmas Carol 

Dickinson, Peter Healer, The Gift, Annerton Pit 

Doyle, Arthur Conan The Adventures of Sherlock Holmes, The 
Hound of the Baskervilles, The Lost World 

Dumas, Alexander The Three Musketeers 

Fitzgerald, Scott F The Great Gatsby 

Garfield, Leon   The Empty Sleeve 
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Gaskell, Elizabeth Cranford 

Golding, William Lord of the Flies 

Greene, Graham Brighton Rock 

Hardy, Thomas Far from the Madding Crowd, Tess of the 
D’Urbervilles 

Harris Joanne Chocolate, Blackberry Wine, Five Quarters of 
the Orange 

Hartley, L.P. The Go-between 

Hemingway, Ernest A Farewell to Arms 

Hill, Susan I'm the King of the Castle 

Keyes, Daniel Flowers for Algernon 

Lawrence, D. H Selected Tales 

Lee, Harper To Kill a Mockingbird 

Lee, Laurie Cider with Rosie, As I Walked Out One 
Midsummer Morning 

Lively  Penelope Moon Tiger, City of the Mind,  

Magorian Michelle Cuckoo in the Nest 

MacLaverty, Bernard The Best of Bernard Mac Laverty 

McCaughren, Geraldine A Pack of Lies Mahy, Margaret Memory, 

McEwan Ian  Atonement, Enduring Love 

O'Brien, Robert Z For Zachariah 

Orwell, George Animal Farm,1984 

Paton, Alan Cry the Beloved Country 

Pullman, Philip  Northern Lights, The Amber Spyglass, The 
Ruby in the Smoke,Shadow in the North 

Remarque, Erich Maria All Quiet on the Western Front 

Rhys, Jean Wide Sargasso Sea 

Reid Banks, Lynne L Shaped Room 

Salinger, J.D Catcher in the Rye  

Shelley, Mary  Frankenstein 

Shute, Nevil Pied Piper,On the Beach 

Shreve Anita Fortune's Rocks 

Sillitoe, Alan The Loneliness of the Long Distance Runner 

Smith, Rukshana Salt on the Snow, Sumitra's Story 

Solzhenitsyn, Alexander One Day in the Life of Ivan Denisovitch 

Steinbeck, John  The Grapes of Wrath, Of Mice and Men 

Stevenson, Robert Louis The Strange Case of Dr Jekyll and Mr. Hyde 

Stoker, Bram Dracula 

Swindells, Robert Brother in the Land, Follow a Shadow, 
Daz4Zoe, Stone Cold 

Tan, Amy The Bonesetter’s Daughter 

Taylor, Mildred D -Roll of Thunder, Hear My Cry, 

Theroux, Paul The Mosquito Coast 

Thomas, Dylan Portrait of the Artist as a Young Dog 

Thompson, Flora Lark Rise to Candleford 

Tremain, Rose Music and Silence, Restoration 

Tolkien, J.R.R. The Lord of the Rings 

Townsend, John Rowe Noah's Castle, Good-Night, Prof, Love 

Twain, Mark The Adventures of Tom Sawyer 

Waugh, Evelyn Brideshead Revisited, A Handful of Dust 

Wells, H. G. The War of the Worlds 

Westall, Robert Urn Burial, The Scarecrows, The Machine 
Gunners 

Wyndham, John Day of the Triffids, The Midwich Cuckoos 
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Yen Mah  Adeline Falling Leaves 

Zindel, Paul  The Pigman, The Pigman's Legacy  
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