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1.  Introduction 
 
 
Whether you are trainee on our PGCE course or following the School Direct route with one of our school 
partners, welcome to 2019-20 Drama Initial Teacher Education (ITE) at the University of Sussex. As a 
teacher of drama, you have chosen to enter a profession, which is dynamic, exciting and challenging. This 
course recognises the importance of drama in schools as a vehicle through which learners can engage both 
through and about the art form of drama. Our central aim is to develop committed, resilient, reflective and 
creative drama teachers who are able to provide learners with the opportunity to develop the skills and 
knowledge required for them to operate collaboratively as performers, reflectors, critical thinkers and 
empathetic citizens in the 21st century. This course is practically and intellectually challenging; you must 
reflect upon and actively engage with your own views and philosophies about the nature and purpose of 
drama in schools, develop a deeper understanding of both how learners engage with the subject and how 
you can meet their individual needs.  
 
The course you are about to become involved in has a well-deserved reputation for developing excellent 
drama teachers in partnership with drama departments in a range of locally situated schools. The 
commitment of experienced drama teachers as Mentors and Professional Tutors to this course has done a 
great deal to ensure its excellent quality over the years, and this dedicated involvement is greatly 
appreciated by trainees and by our university-based colleagues. 
 
We are very pleased that over two-thirds of our beginning teachers choose to remain in Sussex at the end of 
the year, gaining teaching posts in the local area while the remainder are successful in gaining posts in other 
areas of the country. This indicates a mutual recognition between our schools and trainees of the quality of 
education that each contributes. In addition, we have a developing teacher research network across Sussex 
with many ex-trainees choosing to return to Sussex to study for the MA in Education (MAE).  
 
The information in this handbook should be read in conjunction with the main ITE Course Handbook.  It 
gives subject specific guidance to trainees and mentors and where relevant makes reference to the 
Teachers’ Standards.   
   
We are excited to be working with you. If you have any questions or concerns please do not hesitate to 
contact me. 
 
 
Karen Sturgess: Teaching Fellow for Drama in Education, PGCE Drama Course Lead, PGCE English & Drama 
Course Tutor   (Lead Practitioner for Drama & SLT) 
 
Email: k.f.sturgess@sussex.ac.uk  
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2. Rationale and Aims 
  
The idea of working together in partnership underpins all aspects of ITE, and is central to our drama course.  
Our courses are run by a partnership between the University of Sussex and local schools: The Sussex 
Consortium for Teacher Education and Research.  All the partners in the Consortium share responsibility 
for planning, evaluating and successfully running the course, and remain closely in touch throughout the 
academic year.  Drama Mentors and the Curriculum Tutor at a series of mentor training meetings carry out 
planning for the drama course jointly.  Monitoring and evaluation takes place in these meetings as well; a 
continual process of evaluation is applied in order to ensure quality and rigour in the future delivery of the 
programme. Trainees are encouraged to reflect on their experiences in order to personalise provision. 
University and school experiences are mutually dependent – what is learnt in one context is applied and 
reflected upon in the other.  
 
Therefore work in the university and schools is:  
 
Complementary and reinforcing: 
 

 Mentor sessions are linked in order to make connections with the Teacher Standards and the Mentor 
Standards. Please see the recommended calendar for Mentor Meetings which provides a guideline 
and focus for discussions.  

 Courses are delivered in partnership with Mentors and tutors leading sessions in and out of practice 
settings to provide consistency of practice in mentoring and coaching.  

 Trainee teachers, Mentors and Curriculum Tutors share the same subject-specific guidelines for 
discussion in meetings for the purposes of consistency.  

 Course developments are agreed through shared practice and there is opportunity for regular 
review and evaluation of trainees’ experiences. 

 Trainees are given tasks to complete in school which are discussed in both Mentor and curriculum 
sessions. 

 
Structured so that trainee progress is regularly monitored and that training needs are differentiated: 
 

 Trainees aim to fill gaps in subject knowledge, identified at interview and through a Subject 
Knowledge Audit, which is regularly reviewed throughout the course by mentors and curriculum 
tutors and supplemented with evidence from relevant professional literature and research.   

 Mentors are provided with trainees’ initial audit information to plan a suitable timetable and training 
programme designed to meet the needs of the individual trainee.  

 Mentors review trainee progress weekly through the Tracker and more formally at the end of each 
period of practice prior to completion of each Professional Practice Profile (PPP). The Tracker aids 
each trainee in monitoring their on-going progress across each of the Teacher’s Standards, keep a 
record of weekly meetings, targets and reflections and supports the preparation of the APK & RPK 
assignments. The Tracker is also vital in collating evidence for each PPP assessment point. Mentors 
use the calendar of mentor training sessions to structure their training, but they might tailor this to 
the particular needs of their trainees. The PPP is completed at the end of Professional Practice 1 and 
is passed to other Mentors and Professional Tutors, who use it to plan a suitable timetable and 
training programme, ensuring that the trainees’ needs are met so that they can achieve the Teaching 
Standards. The Professional Tutor and Mentor complete this document key assessment points 
throughout the academic year.  

 Trainees need to ensure that the Tracker is kept updated weekly to ensure the Mentor, Curriculum 
Tutor and Professional Tutor can track progress and support development as appropriate.  
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Practically and theoretically driven to develop effective and reflective drama teachers through: 
 

 Encouraging discussion and reflection to develop a personal philosophy towards the importance 
and place of drama in schools. 

 Opportunities to develop a critical understanding of the range of pedagogical approaches used to 
deliver drama in schools through specific professional literature and research.  

 Planning of lessons and sequences of lessons that engage and challenge learners and that are 
evaluated critically through feedback from experienced teachers and personal reflection.  

 Developing a clear working knowledge of current developments in drama education underpinned 
by relevant research.  

 Preparing assignments that make links between theory and practice in drama teaching and which 
impact on practice and the progress of learners.  

 Working creatively and professionally with Curriculum/Professional Tutors and 
Curriculum/Professional Mentors to enhance understanding of the demands of drama teaching 
within current policy contexts.  

 
And enhanced by recognising wider professional and subject opportunities: 
 

 Cross-curricular sessions with other trainees in primary and English to develop an understanding of 
the place of drama in the curriculum.  

 Subject development seminars. 

 Training sessions led by visiting mentors and other experts, e.g. on Post 16 teaching, learning and 
assessment. 

 Visits to other educational settings, e.g. specialist SEND schools. 

 Involvement in wider school activities in order to develop an understanding of the culture and 
ethos of placement schools.  

 
Through these activities and approaches, we anticipate that beginning teachers from Sussex will establish 
themselves within a national community of drama teachers and take pride in the following drama specific 
and generic knowledge, skills and understanding: 
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3 - Expectations and Professionalism 
 
As a beginning teacher, you will be regarded as a professional colleague by staff in the university and 
school, and should be treated as a member of staff by pupils in your professional practice. There is thus a 
requirement that you behave in a proper and professional manner at all times in accordance with Part 2 of 
the Teachers’ Standards. You are on a professional course so punctuality, full attendance and completion 
of all tasks are essential on all aspects of the school and university components. This includes not only 
formal written assignments and presentations, but also readings, lesson observations, preparation of 
lessons and so on. It is also essential that you take responsibility for maintaining your teaching files in an 
orderly and up to date manner. Failure to meet these requirements may affect your ability to successfully 
complete this course. 
 
Please ensure that you understand your school’s policy on reporting absence in induction week, in the 
event of illness: whom to contact, by which time in the morning and at which point a doctor’s certificate 
would be required. It is essential that you do not just communicate absence by text or e-mail as your 
lessons need to be covered, so it is your responsibility to ensure that key teachers have this information 
early in the morning. You should always set work or give the school some idea of the content of the lesson, 
so that cover for your lesson can be arranged. As a beginning teacher, you will also broadly follow school 
holidays (see calendar in the main course Handbook), although note that half-terms are ‘directed study 
weeks’, allowing you to focus on assignments and school preparation and that you are sometimes required 
to attend university during this time. School holidays are long, compared with those of other professions, 
and so non-urgent dentist or other appointments must be arranged in these. 
 
There is limited time for curriculum or mentor sessions and missing one will mean that something vital is 
missed that will not be repeated. Please contact your Curriculum Tutor by email or telephone if you are 
unable to attend a professional studies or curriculum session. If you have advance warning of an absence, 
then you should seek permission from the university or school. In either case, you should find out what you 
have missed and fill any gaps. Of course, illness and extreme personal difficulties afflict us all from time to 
time, and Curriculum Tutors and Mentors will be sympathetic and supportive in the event of personal need. 
The Curriculum Tutor, however, must have an over view of all absence in order to ensure that course 
requirements have been met with regards to attendance.  
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4. Drama Education Programme  
 
4.1-Drama Curriculum Studies 
 
Each curriculum session tackles a specific teaching drama topic through a variety of teaching styles and 
resources, emphasising interactive activities and practical teaching strategies.  Sessions focus on a range of 
issues such as teaching and learning theory, pedagogic demands, assessment, differentiation, and 
course/exam requirements.  They will also consolidate generic skills such as lesson planning, questioning, 
whole class teaching and classroom organisation in the context of drama classrooms. Additionally, there 
will be regular progress reviews and discussions of emerging classroom issues. Below is an outline of the 
topics to be covered and an indication of timings. Please note however that for each individual session a full 
outline will be provided via CANVAS identifying intended learning outcomes, key issues to be addressed, 
suggested readings, resources and follow up tasks.  
 
University curriculum sessions are mainly delivered on Fridays. Times and rooms may be changed on 
occasion but this will be notified via CANVAS.  Most drama curriculum sessions will be held in The 
Attenborough Arts Centre - session timings may vary but usually established timings follow one of the 
following patterns (for induction, please refer to induction timetable): 
 
  
08.45 - 11.00: Professional Studies lecture: compulsory (see CANVAS for details) 
11.00 - 13.00: Curriculum Studies. 
13.00 – 14.00: Lunch 
14.00 – 16.00: Curriculum Studies continues. 
16.00 - 17.00: Sign-ups: a range of Professional Studies optional sign-up seminars held in this slot.  
 
 
The full programme for Professional Studies will be posted on CANVAS at the start of term; reminders and 
key information relating to this will appear each week on CANVAS. 
 
Amendments may be made to details and dates according to circumstances. For those trainees working in 
School Direct partnerships please ensure you check out any specific course variations. 
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4.2 - Drama Education Programme for 2017 - 2018 
 

Drama Professional Studies Programme: PLEASE NOTE: THESE SESSIONS ARE SUBJECT TO CHANGE – YOU 
MUST CHECK CANVAS REGULARLY 

Date   

6.9.19 

Induction Period – See separate Induction Programme 
 
Sample sessions included in induction:  
 

 Joint Greek Theatre day with Classics PGCE 

 Effective Lesson planning in drama 

 Collaborative Learning through Kagan Structures 

 Teaching World Theatre 

 Theories of Child Development and learning 
 

 
12.9.19 
 

Joint Drama and English & Drama trip to Shakespeare’s Globe 

23.9.10 Start of Professional Practice 1 

27.9.19 
Friday 

 
9.00 – 10.30 – Professional Studies 
 
11.00 – 4.00 – Curriculum Studies – What is the current thinking on curriculum? What 
are curriculum models in drama? How do we understand drama as part of a wider 
curriculum? How do we build lessons and sequences of lessons from a curriculum? 
Medieval Theatre Case Study.  
 

4.10.19 
Friday 

 
9.00 – 10.30 – Professional Studies 
 
11.00 – 4.00 – Curriculum Studies - Exploring Knowledge for Drama Teaching 1 – The 
KS3 Curriculum. (TS Part One: 3 & 6)  
 

 
5.10.20 
Saturday 
 

Trainee Drama and English & Drama day at the Institute of Education 

7.10.19 First observation period begins 

11.10.19 
Friday 

 
9.00 – 10.30 – Professional Studies: 
 
11.30 – 4.00 – Curriculum Studies: Exploring Knowledge for Drama Teaching 2 – The KS4 
Curriculum. (TS Part One: 3 & 6) 
 

Student Rep meeting 
 

18.10.19 
Friday 
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9.00 – 10.30 – Professional Studies  

11.00 – 4.00 – Curriculum Studies – School Shaped ITE: What makes an effective drama 
lesson? Preparing for School Induction & working with mentors. School ethos & culture 
including schools as activity systems.  (TS Part One: 1, 2, 4, 5 & 8 & TS Part 2)  

21.10.19 
Kent Half Term 

25.10.19 
Friday 

 

Performance at Glyndebourne  

PPPA due 

28.10.19 

 

Sussex, Surrey & Hampshire Half Term 

Directed Study Week 

8.11.19 
Friday 

 

9.00 – 10.30 - Professional Studies 

11.00 – 4.00 - Curriculum Studies - Reviews and Subject Knowledge Audits – How to 
embed professional literature and research into subject knowledge, Professional 
Practice Tracker and Assignments. (TS Part One: 4) 

15.11.19 
Friday 

 

9.00 – 10.30 - Professional Studies  

11.00 – 4.00 Curriculum Studies - Drama in Schools – policy and practice: Way, 
Heathcote, Bolton, Hornbrook and beyond. (TS Part One: 3, 4). Then Behaviour for 
Learning in Drama (TS Part One: 7) 

22.11.19 
Friday 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies - Key Stage 3. Lesson and curriculum planning: 
Meeting the needs of all learners through inclusive teaching including SEND and 
effective work with TAs (TS Part One: 1, 3 & 5) 
 

 
29.11.19 
Friday 
  

9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 – Curriculum Studies – Preparing for the APK assignment.  

6.12.19 
Friday 

 

9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies - KS2 – KS3 Transition in Drama: Perspectives on KS2 
and Mantle of the Expert 
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Student Rep Meeting 

 

13.12.19 
Friday 

 
9.00 – 10.30 - Professional Studies  
 
11.00 – 4.00 - Curriculum Studies – Theatre History - Teaching Elizabethan and Jacobean 
Theatre (TS Part One: 3 & 4)  
 

20.12.19 

 

9.00 – 10.30 - Professional Studies 

11.00 – 4.00 - Curriculum Studies - KS4 – KS5 Transition in Drama: Perspectives on A-
level; theory and practice. (TS Part One: 1; 4) 
 

PPPB due 
 

 
23.12.19 

 
Christmas Break 
 

 
10.1.20 
Friday 

 
11.00 – 4.00 - Curriculum Studies - Assessment for Learning in Drama (TS Part One: 2, 4, 
5 & 7)  
 

 
17.1.19 
Friday 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies – Teaching Physical Theatre: Frantic Assembly, 
Complicite, Berkoff and Lecoq. (TS Part One:  3 & 4)  
 

 
24.1.20 
Friday 
 

 
9.00 – 10.30 - Professional Studies 
 
11.00- 4.00 - Curriculum Studies – Teaching Stanislavski and Naturalism: (TS Part One:  3 
& 4) 
 

 
31.1.20 
Friday 

 
Library Day 
 
Curriculum Studies - APK Tutorials & Directed Study Time  
 

 
7.2.20 
Friday 

 
9.00 – 10.30 - Professional Studies – AM 
 
11.00 – 4.00 – Curriculum Studies - Teaching Political Theatre - Teaching Boal and Brecht 
(TS Part One:  3 & 4) 
 

 
14.2.20 
Friday 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies - Teaching Surrealist Theatre and Artaud. Teaching 
Theatre of the Absurd. (TS Part One: 1, 3 & 4) 
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PPPC due 

 

 
17.2.20 

 
Half Term 
 

Directed Study Week 
 

24.2.20 Start of Professional Practice 2 

 
27.2.20 
Thursday 
 

APK due 

 
28.2.20 
Friday 
 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies – APK Pedagogy Marketplace (TS Part One: 1, 3, 4, 8 & 
Part 2) 
 

Appendices due 
 

20.3.20 
Friday 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies – Preparing for the RPK 
 

3.3.20 
Friday 
 

 
9.00 – 10.30 - Professional Studies 
 
 11.00 – 4.00 - Curriculum Studies – Teaching Theatre History: Baroque, Commedia & 
Melodrama 
 

PPPD due 
 

6.4.20 

 
Easter Break 

Directed Study Time 
 

 
24.4.20 
Friday 
 

 
9.00 – 10.30 - Professional Studies 
 
11.00 – 4.00 - Curriculum Studies - Preparing for the RPK 
 

 
11.5.20 
Monday 
 

 
RPK Exam Week 
 

 
18.5.20 
Monday 
 

RPK Exam Week 
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22.5.20 
Friday 
 

PPPE due 

 
25.5.20 
Monday 
 

May Half Term 

1.6.20 

 
Enrichment Week 

 Peer Productions Workshop (prov) 

 Technical Theatre Workshop (prov) 
 

5.6.20 Final Course Evaluation 

 
 
 

4.3 - The Drama Education Programme & the Teachers’ Standards  
 

This programme – including and especially the linked work in schools, the school based assignments and set 
readings all prepare you to meet all of the Teachers’ Standards (DfE, 2012). The programme above 
identifies specific sessions where links are made to specific Teachers’ Standards (bracketed) – by attending 
these sessions you are not meeting these standards – rather you are presented with the opportunity to 
engage with their expectations and begin to think about how you might address them.  The Teachers’ 
Standards are there to uphold a minimum common standard for entry to the profession across the country. 
They are not a ‘syllabus’ to be covered nor do they describe the lengthy and complex learning process that 
will lead to them. In terms of your learning, many of these are addressed implicitly or explicitly in virtually 
every curriculum session and will be tackled with your mentor in school nearly every week. You cannot 
learn to frame lesson objectives, the progress of learners or evaluate your teaching in a one off session, nor 
in a one off school based task. Rather, these are underpinned by reflection on curriculum issues and learner 
progress over time.  
 
 
4.4 - Professional Practice Tracker  
  
The purpose of the Professional Practice Tracker is to: 
 

·         Record your progress towards the Teachers’ Standards 
·         Provide a focus for discussion for you and your mentor about your progress  
·         Assist in writing your End of Phase Reflections 
·         Provide a dialogue between you and your university tutor when you are in school 

 
The Professional Progress Tracker is an online tool that uses a G-Suite (Google) account. You will be sent 
details of your username and password along with a link to your personal tracker document later on in the 
course.  
 
The Professional Practice Tracker will be monitored on a regular basis by your university tutor and at 
specific points of the year by your mentor.  The tracker will feed directly into your PPP reports and final RPK 
assessment so it is vital that you keep it up-to-date.   
  
More specific training on how to complete the tracker will be provided in the early part of the course.  As 
an overview, there are different sections on the tracker that you have to complete as follows: 
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Weekly tracker 
 

·      Set the agenda for your weekly mentor meeting and make brief notes (up to 150 words) of what 
was discussed. 

·      Record the strengths and targets from your officially observed lesson each week.  Strengths and 
targets should be written exactly as worded on the lesson observation proforma. 

·      Record your key reflection for the week. 
 
  
Teachers’ Standards 
  

·      On a regular basis use the tracker to reflect on and review your progress towards the Standards. 
·      Highlight the statements that make up each of the standards you feel you have met in the phase 

that you are teaching in. 
·      This has to be supported by evidence that you have met particular strands of the Standards ready 

to be discussed with your mentor twice a half term. In a typical 6 week half term this would be 
once in week 3 or 4 and once at the End of Phase review meeting in week 5 or 6. 

·      For the End of Phase Review meeting complete in advance the reflection sections on the tracker 
based on the overall progress you have made over the term.   These reflections will populate the 
corresponding sections on the PPP form that your mentor will use to grade your progress towards 
meeting each of the Standards. 

 
4.5 – Support through CANVAS 
 

CANVAS is a Web-based Virtual Learning Environment. It allows you to access course materials and support 
facilities on-line. Over the year, it will contain course documentation, resources and support materials. It will 
also be used to send reminders and announcements and to host discussion forums. You will be set a number 
of tasks using CANVAS throughout the year. CANVAS plays a vital part in facilitating and supporting your 
learning both in the university and in school, it will be an important way to keep in contact with your peers. 
It is essential that you login in to CANVAS regularly, particularly when you are on professional practice. 
 
You will automatically be registered with CANVAS. CANVAS can be used from any University networked PC 
as well as most PCs connected to the Internet.  
 
 
4.6 - Cross-Phase Visits 

   
Those awarded Qualified Teacher Status must have the opportunity to ‘develop a comprehensive 
understanding of progression across, and before and after, the age range they are training to teach’. (DfE, 
2018) 
  
Alongside the work that trainees develop through university-based curriculum and professional studies 
sessions, all secondary trainees should, as a minimum requirement, visit a primary school as part of their 
professional training with a particular focus on Upper Key Stage 2. This should ideally take place in one of the 
primary feeder schools that work with the trainee’s main secondary placement school by February 2020 but 
preferably by December 2019 where teaching load is lightest for trainees.  Trainees are also required to 
observe for a minimum of one day in either a local Sixth Form College or in the KS5 provision of the placement 
school if the school is 11-18. This visit should take place from January 2020 until May 2020. 
  
 Professional tutors and/or the secondary lead for transition usually set up both the KS2 and KS5 visit 
themselves through their contacts with local schools and Sixth Form colleges. Liaison between the 
Professional Tutor and the primary school contact or Sixth Form lead ahead of these visits would be most 
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useful to help make the best of the day and structure it appropriately. Please note that one day in both KS2 
and one day in KS5 is the minimum requirement. Should trainees wish to observe for a couple of days, then 
they need to make the necessary arrangements with their school-based Professional Tutor. Trainees might 
also want to take the opportunity to go back to a primary or Sixth Form setting during enrichment week after 
May half term. 
  
Curriculum tutors will also incorporate inputs on both the KS2 and KS5 curriculum and assessment pertinent 
to subject area and will also consider wider issues regarding transition from KS2 to KS3 and from KS4 to KS5. 
  
Primary and Sixth Form visits 
  
The idea behind visiting and observing in a primary school and KS5 teaching is to ensure 
that secondary trainees develop your understanding of progression across the Key  
Stages (KS2-3 and KS4-5) and consider some of the issues around transition. This 
understanding should be holistic as well as subject specific. Whilst they are visiting the 
primary school or KS5 provision they will need to reflect on how this might influence their 
understanding of their subject’s curriculum and teaching practices at secondary level.  
Their reflections on their visits to KS2 and KS5 should be recorded in a written report of  
1-2 pages of A4 which will be placed in their RPK portfolio. A writing frame to support their  
reflections for both visits will be provided.  
  
Here are some key issues that trainees might want to consider whilst visiting the primary 
school and KS5 classes and that could be reflected on in their end of visit report: 

  
  

Pre-visit:  All these help build up a sense of the purposes, practices and ethos of the school. 
  
Read the school’s teaching and learning policy, the school website and the school’s latest Ofsted report to 
get a broad overview of the school and build up a sense of the purposes, practices and ethos of the school. 
  
Whilst you are visiting: Primary 
  
Spend some of the day with a particular teacher in Upper Key Stage 2 (Year 5 and 6). If it is possible, 
observe a lesson in your own curriculum area. Consider: 
  

·       Methods of teaching and learning with younger children (groupings, pair work, questioning, 
resources, teacher versus student led learning, differentiation, use of ICT, cross-curricular work, 
assessment for learning) 

·       How teachers space the learning over the course of the day and integrate with play 
·       Expectations of year 6 and 7 pupils 
·       Teacher-pupil relationships 
·       Interest and motivation of pupils – rewards used, behaviour management, sanctions 
·       Organisation of classroom space 
·       Classroom and school displays 
·       Literacy and numeracy – how is this embedded in the lesson and/or across the curriculum?  
·       Look through pupils’ books – what are the expectations with regards to presentation, 

grammar, spelling and grammar and marking? 
·       Curriculum issues in particular subjects 

  
Whilst you are visiting: Sixth Form 
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Try to spend some of your day observing lessons in your curriculum area and/or an area which is linked to 
your subject. In addition to observing, talk to teachers and students to get their views on some of the 
following: 
  

·       Teacher-pupil relationships; what is uniquely ‘adult’ about the classroom? 
·       Is there a different sense of teacher expectation compared to Year 10/11? Do students take on 

more of these expectations themselves? 
·       How does ‘talk’ work in the classroom and how this might differ to Year 10/11 
·       How is questioning deployed? 
·       How do students facilitate help from each other rather than the teacher? 
·       How might the learning be related to real life situations? 
·       Is the learning still interactive and practical? What resources and materials are students exposed 

to? 
·       Is the teaching individualised with smaller groups? 
·       Are there any classroom management issues? How do teachers tackle more vocal students and 

encourage more passive students to contribute? Are there issues with motivation? 
·       What time and support are given to students practising challenging topics both in and outside of 

the classroom? 
·       How are students encouraged to be more autonomous in their learning? In Year 13, how are 

teachers encouraging students to be university ready? 
·       How might the gap be bridged from GCSE in the first half term of Year 12 study? 
·       How does the learning build in terms of knowledge and skills from the GCSE curriculum? 
·       Where might your gaps be in terms of building on your own subject content/curricular/pedagogical 

knowledge at Sixth Form level? 
·       What assessment practices can you see in action? For instance availability of mark schemes, 

opportunities for peer and self-assessment, etc 
·       How are students’ A Level targets generated from GCSE? 
·       What pastoral support is in place for students?  
·       If there is tutor time, what is the focus? How is it organised? 

  
  
After your visit:  
  
Ensure that the cross-observation reports for KS2 and KS5 are written up directly after your visit and upload 
to your subject Canvas site. You will also need to include copies of both reports in your RPK folder later on in 
the year in May, so make sure you keep these safe. 
  
A short note of thanks to the school and to your Professional Tutor following each visit is 
usually appreciated. 
 
5. Professional Practice: Success, enjoyment and don’t panic! 
 
This is what you signed up for after all - excitement and challenge await. All the procedures, requirements 
for Professional Practice are set out in the main Course Handbooks and you should study them carefully. 
The following guidance is offered to help you get the best from your time in schools.  

5.1 - Schools as driving partners in teacher education 

The schools that you will be placed with are partners with the university in your teacher education and 
have agreed to support you in your development as a beginning teacher. In effect, during your time in 
schools they will be responsible for your training experience. The university will continue to be involved in 
monitoring your progress but schools lead in designing, implementing your training and assessing your 
progress. As well as organising your drama teaching experience in the classroom, the schools also deliver 
their own Professional Studies programmes. 
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There are a number of key people in a partner school: 
 
The Professional Tutor – oversees your experience and has a key administrative role; they are likely to be a 
senior teacher in the school, he/she may also be a Mentor. 
 
Your Mentor – he/she has an oversight of your professional development in drama and are your first point 
of contact. 
 
There are other key people too: administration staff, the site manager, the reprographics manager, SENCO, 
librarian and the ICT technicians. It is essential that you very quickly form good working relationships with 
these people and show that you respect them for the vital roles that they play in the day-today operations 
of the school.  
 
Do remember that teachers are constantly busy and work under significant pressure. Though your mentor 
is committed to your training and you can expect every support in accordance with the course 
requirements, do remember the obvious: choose appropriate moments to ask for help, always express 
thanks to colleagues, be helpful in the department and sustain a positive demeanor when you are under 
pressure. All of us find being observed a daunting experience – so remember to thank teachers whose 
lessons you are observing and remember that you are not there to critique colleagues, rather to ask 
questions, learn and develop your own practice.  
 
Other members of the department will play a part in your training. They will share classes, observe and give 
feedback and discuss aspects of drama teaching with you. Much of this inevitably happens in teachers’ ‘free 
time’ and you can repay this goodwill in a number of ways. Always be ready to discuss whatever is on the 
agenda for a lesson or meetings, have lesson plans prepared in advance (you should have the week’s lesson 
plans ready to be checked by your mentor and teachers at an agreed point in each week) and display 
initiative in researching new topics and preparing resources that you can share with the department. We 
suggest that you hand in lesson plans two working days prior to delivery. You should remember that you 
will have a role in advocating the role and importance of drama in schools and you should model excellent 
practice at all times.  

5.2 - Joining a school community 

A school is an established community which has established a way of working for all of its members. 
Outsiders will be welcomed as temporary visitors. Schools are complex activity systems with their own rules 
and ethos, this can make for tricky situations for beginning teachers. So: 
 

 In your enthusiasm for newly discovered teaching approaches don’t give the impression that you know 
more than the teaching staff.  

 

 Make sure you do not disturb the established relationships between staff and pupils. They will have to 
pick up the pieces when you have gone. 

 

 Be aware of any staffroom politics, i.e. does it matter what mugs you use? Where are you expected to 
work? Stay professional in how to talk with and about staff, learners and parents.  

 

 Adopt the mores/protocols of the school during your placement. Particularly with regards to 
safeguarding and behavior management policies. 

5.3 - Being professional with colleagues 

This is a tricky issue to broach, as everybody means to do the right thing. However, there are some pitfalls 
for the unwary, so it is worth mentioning: 
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 If you have a serious issue with a member of staff consult your Professional Tutor or Mentor. Do not 
discuss the matter with other members of staff or within hearing of other members of staff.  
 

 Be fully aware of issues around Safeguarding – ensure that you know the protocols within your school 
including who are your DSLs.  

 

 Please never, by word, look or gesture, support a pupil in his/her grievance with a teacher. It is 
undermining for colleagues.  

 

 Play your part in enforcing the school rules; it is important that you remain consistent.  
 

 Always get to school in good time, do not leave the premises during the day without agreement with 
the school, and do not leave as soon as the final bell goes. It gives a poor impression, but in 
professional terms many issues arise and have to be dealt with after school, (e.g. who looks after the 
learners whose bus has broken down?). 

 

 Make a point of attending whole staff meetings as well as departmental meetings. 
 

 When you finish your school experience, make sure you have all your marking up to date and return 
any books or resources you have borrowed. 

5.4 - Being professional with learners 

Always be professional in your dealings with learners.  
 

 Be firm, fair and consistent with them, and make your expectations clear from the start.  
 

 Never be sarcastic or derogatory to learners, regardless of their behaviour and try to treat each lesson 
as a blank sheet, in terms of your expectations, welcoming and smiling at the class to start in a positive 
mode.  

 

 Praise learners whenever possible, but balance this by applying school sanctions for behaviour 
management, as appropriate. Make praise public and sanctions private.  

 

 Ensure that you are fully prepared to teach learners, with well-planned lessons and appropriate 
resources that meet all of their needs.  

 

 It is very important that learners receive feedback on any work you set them as soon as possible. 
Discuss timings for returning learners’ work with your mentor, but work should not usually be kept by 
you for longer than a fortnight. 

 

 Think very carefully about how you present yourself publically outside of teaching. Everyone has a 
right to a private life but all teachers are challenged to consider the appropriateness of comments or 
images on accessible social networking sites. Please ensure that such information is never shared with 
learners and that your social media is locked down.  

 
5.5 - How get the best from learners 
 

Children and young adults often thrive on routines in their lives.  You need to make sure that you are 
watching carefully for the routines of your classroom teachers and try to match them.  This is often a strain 
for trainee teachers as the teachers may have variations in their routines.  However, the main school 
procedures should be common in all the classrooms.   
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Get to know them – look at their data.  Who struggles with reading, writing, or hearing?  How will you 
modify your lessons for these learners in order to engage and challenge them? Who needs specialist 
support? Who are young carers? Who are SEND? Think about them as individuals, not a class.  They are 
mostly teenagers that you are teaching and as you well remember this can be a challenging time both 
physically and emotionally. 
 

Start well – greet the learners at the door; let them know that you are welcome in YOUR space.  Smile at 
them and say hello.  Engage them with an entry tasks that contain a suitable challenge element before you 
commence the activities you have planned in order to meet the learning objectives.  
 

Use positive language -  if a learner gives you a wrong or off-base answer say well done for trying and open 
it up to the rest of the class to see if they can build on the answer. If a child has displayed negative 
behaviour in the lesson before do not start the lesson by reminding them of it; leave it in the past.  It is up 
to you as the adult in the room to build the bridges with the pupils and mend what has happened.   
 

Do not be scared to animate – use a positive language and demeanour. You have to engage all learners 
with your knowledge and passion for drama as a transformative subject. 
 

Use a range of pedagogical tools – drama is a subject in which you as a practitioner can use a huge range of 
resources to plan and deliver effective learning. Be creative in your planning and the learners will mirror 
this with highly imaginative and innovative work in return.  
 

Prepare and plan carefully – you cannot possibly expect all your learners to make adequate progress in 
your lessons if you have not planned for them.  You need to attempt to plan for each individual and 
anticipate where some of them may struggle or excel and plan activities with this in mind.  Plan and make 
sure that you are building in a variety of activities in the lessons to ensure that all the learners can engage.  
As a teacher we may have a preferred method of teaching, this is irrelevant, it is what the learners require 
that matters. 
 

Help them take pride in their work – Show learners that their work is valued, through feedback, 
performance and rewards when appropriate. You are striving to develop inherent motivation.  
 

Help them with their behaviour – this starts with your behaviour.  Be positive, consistent and fair. Use the 
schools rewards and sanctions policies as your tool. Plan for learning, not behaviour.  
 

Never give whole class detentions – this is simply not fair.  It will damage your relationship with the class.  
As a trainee teacher there is no way that hand on heart, you can say that the behaviour of an entire class is 
their fault.  It is most definitely your fault if every child is not behaving and getting their work done.  
 

 
5.6 - Curriculum Tutor School Visits 
 
The Curriculum Tutor normally completes two visits to each drama trainee, once before the winter break 
and again before the main period of Professional Practice ends. The focus of these school visits is to review 
trainee progress through a joint lesson observation with the mentor with evaluative feedback and a review 
of school based files and progress towards the Teachers’ Standards. Additional visits can be arranged if 
necessary at the request of either trainees or mentors. The purpose of a curriculum tutor visit is to provide 
the trainee with feedback on their progress, to identify strengths and to develop strategies for improving 
practice and moderate school based training. Curriculum Tutor visits are therefore nearly always exclusively 
formative and should not be viewed as a kind of formal assessment of classroom practice.  
 
The curriculum tutor asks trainees to identify suitable visit dates from a list circulated early in the autumn 
term.   Once the date and time have been decided, the trainee is expected to notify the mentor and the 
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professional tutor in school. Please note - trainees will not be visited without notice. On most school visits 
the curriculum tutor will observe the trainee teach a lesson. In preparation for this visit trainees should 
prepare a lesson plan (using or based upon the drama pro-forma), identify a suitable focus (linked to 
Teachers’ Standards) and arrange for the curriculum tutor to be guided to the teaching room on arrival. 
Ideally it is helpful if there is time before the lesson to discuss this focus. Following the observation, in the 
presence of the mentor, the lesson is reviewed and school files are checked. In the interests of moderation 
and professional development it is crucial to arrange a joint observation between the mentor and 
curriculum tutor. At the end of the visit the curriculum tutor provides a written report on the visit and the 
trainee is expected to email their own evaluation to the tutor and keep a copy for their records. 

 
Curriculum tutors have two key roles: 
 

 To check that the school is training you in accordance with the programme agreed with the university. 
 

 Monitor your progress and support you. Support is the key word. Your tutor will want to help resolve 
difficulties that may arise and offer advice. If crises occur between visits you can always contact your 
tutor by email or telephone and indeed should do. Problems can usually be sorted out by phone or 
email but your tutor will make an emergency visit to the school if that is required.  

5.7 - If things go wrong 

If you are unhappy with your experience and you are convinced that it isn’t working out here is the 
procedure – 
1. Contact your Curriculum Tutor and keep him/her informed of developments. 
2. Re-read the Main Handbook sections on responsibilities and school experience entitlements. 
3. Discuss the issue with your Professional Tutor or Mentor.  
4. If there is no improvement your Curriculum Tutor will visit the school and arrange for a supervisory 

conference, involving the Professional Tutor, Mentor, yourself and any other parties involved. 
5. The supervisory conference may result in a Support Plan – a way forward agreed by all parties. 
6. Implementation of the Support Plan will be closely monitored. 

5.8 - Keeping in touch 

Your school placements are scattered throughout Sussex and each of you may well feel geographically and 
emotionally isolated. Even when there aren’t any serious problems it’s good to talk. So remember the 
CANVAS discussion forum.  
 
 
 

6. Organisation, School Tasks & Observations 
 
6.1 – File everything 
As with any professional training, there is a certain amount of paperwork generated during your training. It 
is therefore essential that you establish a system for organisation from the beginning. To help with this 
organisation, there are a number of different files which we recommend for you to set up:  
 

 Curriculum File – this should contain session outlines, readings & handouts, your own notes and 
reflections on your curriculum sessions, as well as attempts to assess and develop your subject 
knowledge at the University. 

 Teaching File – this should contain material from your professional practice including lesson plans, 
classroom resources, schemes of work, observation records, copies of pupils marked work, mark 
books and other school assessment materials. 

 Professional Studies File – this should contain your notes, handouts and documents issued as part 
of your general professional studies programme on wider school issues.  
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Further details on the nature of these files and their importance can be found in the main ITE course 
handbook 
 
6.2 – Plan your time 
 
Many teachers use a planner document like this: 
 

 
 
These are useful as they have a day per page for you to map out what you are doing in your lessons and 
help you plan ahead. These can also be used as a markbook which will enable you to track progress.  
 

You can buy them online from: http://www.edplanbooks.com/ 

Alternatively, you may prefer to use an electronic diary on a tablet or laptop. The principle is the same 
programme in all key events and deadlines.  
 

 Note the key dates for assignments (proposals, drafts, deadlines etc.) 
 Note the key dates for assessments (progress updates, professional practice profiles and cause for 

concern) 
 Note the days that you may be finishing late (mentor meetings, open evenings) 

 Make sure that you do not plan family/friend events at times that seem very busy on the calendar. 
 Build in time that is ‘holiday’ to ensure that you are not too tired throughout the year. 

 
 
6.3 – Get some kit 
 
You are unlikely to be in the same classroom every day and might often be far from a drama resource 
cupboard so it is worth investing in portable classroom resources. There are various ways you could 
organise this but some key resources you might want to think about collecting include: 
 
 

o Pens & pencils 

o Scissors & glue sticks 

o Highlighters 

o Post Its 

o Blutac 

o Board pens 

o A4 lined and blank paper 
 

 
6.4 – Induction – Getting Started 
 
When drama trainees arrive at the university they have an intensive induction programme which includes 
lectures on professional values as well as information about the Drama Curriculum.  In addition, trainees 
have a number of drama related tasks to complete during the Induction period. Trainees are given guidance 

http://www.edplanbooks.com/
http://www.edplanbooks.com/images/a4_&_a5_teachers_planners.jpg
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about lesson observations and are specifically asked to observe aspects of the work of the Drama 
department. When the trainees first arrive in school, they will need some time to find their way around and 
become familiar with school and departmental routines, which can vary greatly from school to school.  
They will be anxious to settle in as soon as possible, and will also generally be anxious about beginning to 
teach.  Although some trainees may well have plenty of confidence and previous classroom experience, in 
most cases it is recommended that classroom experience be introduced gradually.  
 
Trainees are required to complete investigations and observations during their induction week and weeks 
following up to the autumn half term. In following curriculum sessions trainees will be given other directed 
tasks to be completed in schools – these should be made available to mentors by the trainees. The trainee 
should discuss their tasks with his/her mentor in their first sessions together.  
 

 
6.5 - Drama in Schools – An Induction Investigation 
 

Your Professional Tutor will have arranged an induction programme for all the trainees in the school.  This 
will be designed to give you an introduction to the school as a whole.  Alongside this, your mentor will also 
have prepared a programme to introduce you to the work of the drama department. In addition this 
research task enables trainees to gather information that would be useful in preparation for future work in 
the department: it is by no means exhaustive but it may serve as a useful guide. 
 
For Trainees to Complete During School Induction Week(s) 
 
• How Is Drama Organised In The School? 
 
You will be given copies of the Drama department's schemes of work and assessment policies, which you 
should file appropriately.  
 
Find out something about the philosophy of the department concerning why drama has been organised in 
the way it is.  How many people teach drama in the school?  How many are specialists?  What is the 
structure of the department?  How many hours a week do learners have for learning drama do these 
remain the same throughout KS3?  How many hours are available for drama at KS 4 and for A level?  How 
are courses planned?  When are departmental meetings held?  (You should attend these).   
 
How does the head of department see the role of drama in the curriculum?  What provisions are made for 
less able learners taking drama?  What provision is there for trying to ensure that drama taught in the 
school is as far as possible free of race or gender bias?  How is drama taught to learners whose first 
language is not English? 
 
Is there setting or streaming in any part of the school for drama?  If so, how is this justified / organised?  Is 
it flexible?  Is there a Performing Arts course/ if so, what role does drama have?  How does the department 
arrange for the assessment of learners' work?  What arrangements have been made for liaison with feeder 
primary or middle schools regarding drama?  What are the future plans of the department? 
 
• Drama as an Examination Subject 
 
What proportion of learners 'opt' for drama at the end of year nine?  What GCSE syllabus (i) is (are) 
offered? What drama can pupils choose post- 16?  What 'A' level syllabus is available? How are learners 
helped to make the transition from KS3 to GCSE to 'A' level work in drama?  How many learners take drama 
at 'A' level? 
 
• Resources for teaching drama and other practical matters 
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Find out about the range of teaching and learning resources in the department in terms of books and ICT 
resources, e.g. DVDs and video tapes, various kinds of software, e.g. games, simulations, etc. props, 
costumes. What computers does the department have or have access to? 
 
Make a careful point of finding out what you will have to do in order to use or borrow drama department 
resources. Who do you need to see, booking procedures, etc?  Find out how to use ICT items like video, TV, 
computers, overhead projector, etc.  How can you get a chance to practice using these if you need to?    Do 
you need to book a specific room to use them in advance with a class, how much advance notice should 
you give? What facilities are available in the department for making your own worksheets, and for 
photocopying and printing?  How is the department charged for this?   
 
Are there any other professionals who support pupil learning? Do specific pupils or classes have dedicated 
teaching assistants?  
 
Observe where teachers store books and resources at the end of a lesson and talk to them about how they 
organise their marking of learners' work.  When and where do they do their marking, what are the criteria 
used, how are marks recorded? 
 
Look around the walls of the classrooms where drama is taught - are they used for the display of work?  
Can you tell by looking around the walls that these are drama classrooms?  If rooms are normally kept 
locked when not in use, find out who keeps the key - well before you have to teach in them. 
 
 
6.6 -  Drama in Schools – Professional Practice Observations 
 

During the first days in school, you will be observing many lessons. If unprepared or insufficiently focused – 
the process of observing can be tedious and unproductive. You are provided with an opportunity to really 
get an insight into the teacher’s craft. To help you get the most from observing think carefully about the 
following: 

 Plan, structure & focus your observations – think about what specifically you will concentrate on, 
how you will record the observation – timeline, classroom map, check list, events grid and what key 
conclusions can be drawn. 

 Take special notice of issues such as behavior management, how the needs of SEND learners have 
been met, how groupings were managed, how was progress assessed and so on.  

 You might want to think about structuring your observations on what you have done in lectures on 
Fridays. 

 Your presence in the room will always have an impact – how will you react to events which the 
teacher doesn’t notice? 

 
The following focused observations should be carried out during the first half term. Some need to be drama 
focused others could be carried out in another subject. 
 

1. Comprehensive Observation 
 

Mentor to advise on a suitable class and inform class teacher. 
Choose one class to observe. Identify the learning objectives, i.e. what the teacher wanted these pupils to 
learn.  Note the structure of the lesson, what texts the teacher used, other resources used (e.g. handouts, 
worksheets and ICT), teaching strategies (including whole class and group work, questions asked etc.), 
differentiation (e.g. learner groupings, differentiated tasks and worksheets), how the learning was 
consolidated (e.g. plenary session, homework).  
 

2. Getting settled and consolidating learning – starters and plenaries 
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Mentor to arrange suitable observation at KS3. 
Observe one or more lessons in KS3.  Note the structure of the lesson (e.g. starter activities, main activity, 
plenary), how/if the parts of the lesson linked together, and all other aspects as in task 1 above. Look at 
both how the lesson content is translated and what practical strategies are used by the teacher to get them 
seated, refocused, dismissed, etc. 
 

3. Class Management  
 

Mentor’s class to be used for this task wherever possible. Mentor to identify learners to focus on. 
Observe one or two lessons and list all the classroom management strategies that are used to maintain 
learner’s concentration on their learning. Identify which strategies you found to be most effective and 
explain why.  Consider how comfortable would you be using these strategies and explain why/why not? In a 
different observation focus your attention on particular learner’s (2-3) behaviour – what seems to trigger 
misbehaviour? What brings them back on track? 
 
All of these induction tasks should be kept in a file. Initial feedback on these induction tasks will take place 
at the university following school induction week. The outcomes of these induction tasks will provide 
excellent background for the first Curriculum Studies assignment. 
 
 
 
7. Working With or As a Mentor 
 
Drama mentors bring extremely valuable experience and expertise in how to teach the knowledge and 
understanding and dramatic skills of Key Stage 3, 4 and 5 drama, as well as the sensitivity required to 
mentor trainees. Sometimes the task of unpicking exactly where and how the trainee needs to focus takes 
time and patience but it is usually very rewarding to monitor the progress students make over a school 
placement. Some mentors have been faced with the ‘problem’ of moving on a very competent learner and 
been able to add appropriate challenge. Comments made by students evaluating the course in the past 
have been extremely complementary of the help and support they have received from school drama 
Mentors, many of whom they consider the most important person in their development. Our work last year 
emphasised the following: 
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Evidently being a mentor is an important and challenging role. He or she is responsible for balancing and 
interweaving two agendas. He or she must follow through a programme that will develop all areas of the 
Teachers’ Standards, whilst at the same time, responding to a trainee’s individual concerns and needs and 
wrestling with day-to-day practicalities. All of this has to happen within departmental systems, structures, 
schemes of work and learner targets that may be flexible, but cannot be compromised where professional 
standards and learner performance or well-being are concerned. Flexibility and responsiveness are 
therefore crucial but in order to make sure that trainees progress properly, this must happen in the context 
of target setting and action planning. It is through the continuous, weekly reviews of targets and the 
planning of flexible, focused training experiences that trainees and mentors will get the balances right.  
 
During the course, trainees will have a series of tasks to do in school. These need to be discussed these with 
mentors, particularly where any discussion of reading is involved. This allows trainees to compare and 
contrast different perspectives. Combined with reading and experiences and reflection, this will allow 
trainees to develop their own views towards teaching drama. 
 
The main ITE Handbook is excellent reading as it has the roles and responsibilities of the subject mentor 
and valuable guidance on lesson observations, feedback to student teachers and the structure and 
programme of mentor meetings. Important information such as dates for completion of forms is there too.  
 

Please see the main handbook for a copy of the Mentors’ Standards which underpins the work of all 
mentors across the partnership. 

 
7.1 Mentor Training Sessions 
 
Mentor sessions are pivotal to trainees’ success.  Trainees have an entitlement to one hour of their 
mentor’s time every week.  Allocation of this time is arranged differently in schools across the partnership, 
but it is important to remember that provision of the mentor hour is audited and its existence is not 
negotiable. To make the best use of such a brief period, experienced mentors have found that it’s useful to 
ensure trainees are instructed to draw up an agenda for the meeting prepared in advance, and that brief 
notes or ‘minutes’ should be taken during the meeting by the trainee, with targets and points for action 
noted – this should all be recorded their Professional Practice Tracker.  
 
Trainees should prepare for each meeting in advance by: 

 Identifying the suggested focus for the week using the programme (below), and confirming 
agreement with their mentor. This programme is flexible and trainees or mentors can negotiate 
another focus to meet individual needs at any time. 

 Reflecting on their progress against the Teachers’ Standards since the last mentor meeting using the 
Professional Practice Profile. 

 Reflecting on the overall school based training over the past week. 

 Reviewing what progress has been made towards current targets during the week, with reference to 
lesson evaluations or other sources. 

 Agreeing an agenda for the meeting with the mentor in advance of the meeting. 

 
During the meeting trainees should update their Professional Practice Tracker by: 

 Highlighting the relevant, agreed upon statements that best reflect their progress against the 
Teachers’ Standards after discussing this with the mentor.  Note where the evidence can be found 
that demonstrates the progress made. 

 Keeping a summary of key discussion points.  

 Identifying targets (coming out of the discussion) for the forthcoming week and strategies for 
achieving them. 
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 Complete a ‘To Do’ list as required. 

 Share the Professional Practice Tracker with the mentor 

 
After the meeting trainees should: 

 Make additional comments on progress if requested.  
 Ensure the on-line Professional Progress Tracker has been updated 

 

Inevitably, much of the time in mentor meetings will be used to review lessons or parts of lessons already 
taught and to plan those of the week ahead: however, it is important that wider pedagogical and 
professional issues related to the teaching of drama are also regularly addressed.  These will arise from 
trainees’ current experience, but will also be suggested by the content of the University and the School 
Professional Studies programme and the University curriculum sessions, as well as by the curriculum 
directed tasks set by the curriculum tutor and the Curriculum Assignments. Examples of such issues might 
be a consideration of how to develop and improve learners’ essay writing skills in drama; how to encourage 
learners to understand the concept of ‘bias’; how learners’ pre-conceptions about periods in the past might 
be recognised and constructively challenged, etc. This professional dialogue is important both for the 
trainee and mentor. Therefore mentors and trainees might additionally discuss and comment on any or all 
of the following: 
 

 talking through a key issue in drama teaching (see suggested calendar below) 

 explore an area of substantive subject knowledge 

 discussing one or two particular difficulties in much more depth, devising training experiences to 
help overcome these 

 discussing work that will contribute to a written assignment 

 checking the subject knowledge audit and suggesting ways of making good any gaps 

 feeding back from lesson observations – please note that Mentors need to complete one lesson 
observation per week after the Autumn Half Term using the official observation schedule. These 
can be downloaded from www.sussex.ac.uk/education/iteforms 

 
7.2 – Key Mentor Information 
 
The calendar below originally drawn up in conjunction with experienced mentors offers a framework for 
mentor meetings - recognising the individual needs of the trainee, the practicalities of school based teacher 
education and opportunities to develop a deeper understanding of the drama curriculum.  
 
7.3 – A Recommended Programme of Mentor Sessions in Professional Practice 1 & 2 
 

A Recommended Programme of Mentor Sessions in Professional Practice 1 &2 
 

The indicative calendar below drawn up in conjunction with experienced mentors offers a framework for 
mentor meetings recognising the individual needs of the trainee, the practicalities of school-based teacher 
education and opportunities to develop a deeper understanding of the curriculum. It is not a prescribed 
programme of sessions as this will vary depending on the needs and experience of the trainee and the various 
strengths of the department but it does provide a good framework from which to work.  
 

Session Focus Teacher 
Standards 
addressed 

Areas for discussion/actions 

1 Getting to know 
you 

3, 8, Part 
Two 

 Identified strengths and weaknesses of the trainee, 
discussing any concerns or anxieties the trainee may 
have. 

http://www.sussex.ac.uk/education/iteforms
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 Prior experience working with young people and in 
education. 

 Subject knowledge strengths and any ‘gaps’. Mentors 
should suggest useful areas to research in order to 
address this, where possible. 

 School administration such as log ins, keys, access to 
resources. Mentors should make schemes of work 
available to trainees and provide them with their 
timetable. 

 Outline out of class expectations such as times and days 
of meetings, directed time etc. 

 Identify opportunities for the trainee to contribute to 
wider departmental and school life e.g. Open Evening, 
after school club, support with GCSE and A Level work 
such as speaking practice for students. 

2 Pre-teaching 
Preparation 

2, 4, 6  Observations of students and colleagues during 
induction, has anything surprised or inspired the 
trainee? 

 Focussing on the classes the trainee will take over, 
talking through the class data, SEND info, prior 
attainment. 

 Decoding data and reflecting on how this can inform 
planning. 

 Who to contact in school e.g. SENDCO, CPO, HoY, 
pastoral support workers. 

 Look at some examples of lesson plans or SoW and 
discuss how objectives are set and reviewed. 

3 Making positive 
starts 

1, 4, 7   Mentor guides the trainee through a session on joint 
planning of their first teaching episode. This could be a 
starter activity, a team taught lesson, an activity within 
a lesson or a full lesson in line with all parties’ 
agreement. 

 Strategies for making a positive start with classes, 
establishing routines and expectations. 

 Using voice and body language alongside praise, 
rewards and sanctions in line with the departmental 
and school policy. 

Deadline: Trainees should be taking some responsibility for planning and teaching with mentor’s 
support (e.g. delivering starters or short learning episodes) 

4 Reviewing and 
Reflecting 

4, 8  Co-plan a full lesson (this does not have to be taught in 
full by the trainee but could be if both parties agree the 
trainee is ready) 

 Discussion around completion of PPPA 

 Reflect on observations of colleagues and pupils 

 Review trainee’s teaching progress so far (of initial 
experience e.g. behaviour management, starters etc) 

 Discuss and identify emerging targets and consider 
signposting trainee to colleagues who have strengths in 
these areas.  

5 Moving Forward 1, 4, 8  Reflect upon progress regarding planning and teaching 
and map out when trainee is to take over each class 
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 Discuss focus for APK and appropriate class to deliver 
the SOW to. Mentor could signpost trainee to pertinent 
policy and literature relating to focus 

 Agree preparation and planning for half term, mentor 
could guide trainee towards strong resources and 
examples of plans 

PPPA Friday 25th October 2019 

Half Term 

6 Supporting and 
Challenging 

4, 5, 8  Review of teaching progress to date 

 Discuss strategies to plan from the pupils’ perspective, 
considering all learners 

 Look at department strategies for planning for different 
needs and abilities, especially SEND and EAL 

 Discuss planning for different learners and how to use a 
variety of differentiation techniques 

 Explore the role of Teaching Assistants and how to work 
effectively with them 

 Ensure trainee has read ECHPs and liaised with the 
SENDCO as appropriate 

7 Evaluating lesson 
planning 

1, 4, 5  Review progress towards APK 

 Evaluate lesson planning progress, considering what 
additional support trainee may need for example co-
planning with mentor, taking over classes 

 Assess whether planning demonstrates stretch and 
challenge as well as appropriate learning 
outcomes/objectives 

8 Developing 
Questioning skills 

1, 3, 4, 5  Explore different questioning techniques, types of 
questions asked e.g. higher order, ‘no hands up’ and 
encourage the trainee to try out a few 

 Discuss how to plan questioning and giving instructions 
as well as modelling 

 Giving oral and written feedback both from the teacher 
and peer to peer 

9 Promoting Pupil 
Progress 

2, 6  Review of subject knowledge development and trainee 
progress 

 Introducing department mark schemes e.g. do the 
department use flight plans, learning ladders 

 Discuss how data is recorded within the department 
and how this informs planning 

 Reporting assessment information to parents/guardians  

 Identifying assessment opportunities – when might 
they occur/be planned for (inc. homework)? 

10 Focusing on 
Feedback 

2, 6  Begin to discuss PPPB 

 Explore peer and self assessment, using DIRT giving 
verbal and written feedback and how to encourage and 
use student response 

 Ensure trainee is familiar with departmental marking 
policy 

11 Considering 
Communication 

3, 8  Review Subject Knowledge and how trainee is 
progressing in this area and devise action plan 

 Review trainee’s progress towards their APK 
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 Discuss parents’ evenings and when and how to 
phone/email home, school procedures, what to say and 
what not to say 

 Review trainee’s progress regarding behaviour 
management and discuss any strategies they may be 
able to adopt 

12 Celebrating 
successes and 
planning next 
steps 

4, 8  Discuss planning expectations for the holidays 

 Review of successes in placement so far 

 Discuss timetables and use of non-contact time, 
expressing the importance of continued observation 

 Set targets for the new term and discuss APK progress 

PPPB Friday 20th December 2019 

Spring Term 

13 Starting the new 
term positively  

1, 3, 6, 7  Evaluate progress towards increasing and improving 
Subject Knowledge (this could be done through the use 
of trainee’s Subject Knowledge Audit) 

 Review timetable with regards to teaching load and 
plan for increased teaching commitments  

 Discuss newly taught classes, considering topics in line 
with SoW, data, behaviour management etc.  

14 Focusing on Key 
Stages 4 and 5 

2, 3, 4, 6, 8  Explore the GCSE Specification used within the 
department and any resources that are available 

 Discuss opportunities for the trainee to contribute to 
KS4 input through small group revision, exam 
preparation, moderation events, Options Fairs etc. 

 Consider challenges in planning for progress at GCSE 
(teaching in sets, mixed ability groups, performance 
pressure) 

15 Addressing 
Transition 

3, 5, 8  Check in regarding progress towards completing 
KS2/KS5 Cross Phase visit or discuss reflections thereon 
(if the visit(s) has/have already taken place)  

 Discuss what links the school forms with its feeder 
schools 

 Consider how well pupils are prepared for your subject 
at KS3/KS5 

 Reflect upon how much exposure pupils have to your 
subject at KS2 

 How well established is your subject at A Level?   

16 Planning for all 4, 5   Successful strategies for working with EAL pupils in your 
subject – who is the school lead for EAL pupils? 

 School and departmental provision for Pupil Premium  

 Review trainee’s progress towards TS5 and discuss 
further strategies 

 Discuss completion of PPPC 

17 Reviewing APK 
progress 

3, 4  Discuss APK progress in light of lesson evaluations, 
impact on teaching and pupil learning  

 Trainee could share findings from APK during a 
department meeting 

18 Moving on 3, 6  Discuss handover for classes including ensuring all 
marking is up to date 
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 Consider suggested areas for trainee to focus on during 
half term (e.g. recommended literature, Subject 
Knowledge development) 

 Ensure all keys are returned, resources saved etc.   

PPPC Friday 14th February 2020 

Half Term – Start of Second Placement 

19 Building on the 
successes of 
Placement One 

3, 8, Part 
Two 

 Review trainee’s identified strengths and targets, 
including identifying Subject Knowledge strengths and 
gaps from first placement’s PPPC and agree action plan 

 Discuss timetable and in school programme, SoW, 
assessments and GCSE/A Level specifications 

 Identify out of class opportunities where the trainee 
could contribute and outline school and departmental 
expectations for attendance at meetings and briefings  

20 Preparing to teach 
(as soon as 
possible!) 

1, 7  Explore departmental and school behaviour policy and 
discuss strategies for classes and individual pupils 
where appropriate 

 Ensure trainee knows key staff in the school including 
SENDCO, Designated Safeguarding Lead etc. 

 Discuss trainee’s observations of colleagues within and 
outside of the department and reflect upon the 
importance of focused observation to address trainee’s 
own targets 

 Consider co-planning trainee’s first lesson 

21 Shifting the focus 2, 4  Discuss trainee’s reflections and evaluations and the 
impact this is having on their teaching - are they 
prioritising pupil learning in their planning and 
reflections? 

 Encourage the trainee to use challenging Learning 
Objectives 

 Discuss the trainee’s use and development of the 
‘Learning/Pupil activity’ section in the lesson plan – are 
they considering the learning from the pupils’ 
perspective?  

22 Exploring new 
ideas 

1, 4, 5  Encourage trainee to develop their practice through 
exploring new techniques and strategies e.g. creative 
and active learning, group work, personalised learning. 
This could be something outside of their comfort zone 
to really challenge them 

 Discuss completion of PPPD 

23 Examining 
assessment  

2, 4, 6  Ensure trainee is familiar with departmental marking 
policy including assessment criteria and rewards and 
sanctions 

 Discuss opportunities for collaborative marking of 
classwork and homework 

 Evaluate trainee’s use of mark books and assessment 
data to inform planning 

24 Identifying 
strengths and 
setting challenges 

4, 8  Review progress so far and celebrate successes and 
strengths emerging 

 Discuss planning and expectations for after the holidays 

 Set trainee targets for the new term 

PPPD Friday 3rd April 2020 
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Easter Holiday 

25 Questioning and 
AfL Strategies 

2, 4, 6  Review trainee progress regarding questioning  

 Consider a formal lesson observation with a focus on 
questioning 

 Discuss strategies for differentiating questions and 
using probing questions to test understanding  

 Evaluate trainee’s progress in setting challenging 
objectives, addressing pupils’ questions and challenging 
misconceptions 

26 Contributing to 
the profession 

Part Two  Ensure the trainee has had opportunities to gather 
evidence of their contributions towards wider school 
life 

27 Meeting and 
exceeding 
expectations 

  Discuss completion of PPPE 

 Open session tailored to individual needs of the trainee 

28 Preparing for RPK all  Identify any gaps the trainee may have in evidence 
towards the Teachers’ Standards 

 Consider conducting an informal ‘mock’ professional 
dialogue to help the trainee prepare for the RPK 

29 Becoming an NQT   Mentor to share tips for thriving in the NQT year and 
answer any questions trainee may have 

PPPE Friday 22nd May 2020 

 
 
7.4 The role of the mentor 

 
'The single most important thing in the whole P.G.C.E. course was the relationship with my mentor' 
 
'It is the quality of the mentor that makes or breaks the course.' 
 
These two comments made by trainees reflect the changes in teacher training and clearly demonstrate the 
vital role of the mentor.  They also have serious implications about the importance of consistency. 
 
Since we are always so dependent upon personalities when working within the education arena, it would 
be impossible to expect every mentor to provide exactly the same tenor of training to every trainee.  
Indeed, one of the great strengths of the schools/university partnership lies in the variety of gifts of 
individual mentors.  In addition, the diversity of departmental management and resources, along with the 
diversity of school ethos would make a mockery of any attempt at uniformity of experience.   
 
However, the following are entitlements, uniform to all trainees: 
 
a) a minimum of one hour per week to be spent with the mentor, ideally within the school timetable, 

with minimal interruption, at the same time each week 
b) the pace of introduction to whole-class teaching to be similar in each training establishment  and 

follow the guidelines outlined later in this handbook 
c) one written observation per week. These and all other observation by mentors (and other 

colleagues involved with the trainee) be regular, accompanied by clear verbal and written feedback  
d) a broad code of conduct to be followed in both the ways that observation is made and in the 

feedback given (see section on Observation) 
e) mentor meetings to follow the calendar of sessions provided. This schedule includes time for (i) the 

trainee's individual needs; (ii) blends, where practicable, with the university's curriculum 
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programme; (iii) enables the PPP to be used effectively; and (iv) provides opportunities for wider 
professional development, especially in the Summer Term during enhancing professional practice 

f) review and agree on the trainees self assessment of their progress against meeting the Teachers’ 
Standards using the Professional Practice Tracker.  Targets between mentor and trainee to be 
jointly set and reviewed, according to these dates and in order to dovetail with the university 
programme 

g) every attempt to be made to assess trainees in a uniform manner, where possible including any 
mentor moderation procedures available and joint observation with the curriculum tutor 

h) trainees to be allowed - at the discretion of the mentor and HoD - some room to experiment with 
innovative methodology (which may at times interrupt the departmental schemes of work) 

i) opportunities (one or two lessons per week) to be made available for trainees to continue to 
observe other colleagues (drama and other subjects), provided that the timetable can 
accommodate this.  Arrangements for this observation should be made primarily by the trainee (on 
the advice of the mentor and Professional Tutor) and should form part of the maximum 
recommended trainee timetable load 

k) trainees to be challenged by mentors if they appear to be reaching a plateau in their professional 
development 

l) good communication to be maintained between the mentor and the curriculum tutor, by e-
mail/phone and all relevant documentation to be sent by the relevant dates. As part of this - mentors 
should attend termly mentor meetings with the curriculum tutor 

m)         Mentors to use the Mentor Standards to inform their own practice as effective subject mentors 

 

7.5 Induction to Professional Practice 

 
A trainee’s induction is very important and forms the basis for their whole training.  In addition to helping 
trainees to complete their induction tasks mentors should also ensure that by the end of the week they 
have completed the following tasks. 
 
Induction Checklist 
 
By the end of the induction period, please ensure that your trainee(s): 

 Has copies of or access to: 

- the school staff handbook (staff lists, whole school policies, plan of the school, school calendar, 

school management structure, lines of responsibility, school guidelines/rules/sanctions procedure) 

- school prospectus 

- departmental handbook 

- appropriate learner data 

- their programme and timetable for PP1 

 Has been introduced to  

     -         Headteacher, Professional Tutor 

- departmental/faculty colleagues 

- staff in school office, resources, librarian 

 Understands rules and procedures concerning 

- health  and safety 
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- staff absence  

- Safeguarding 

- SEND provision 

- Behaviour management 

    Is clear about  

- the nature of the school day 

- the time they need to arrive 

- where their pigeonhole or locker is 

- parking arrangements 

- rules about staff dress and conduct 

- areas where they can do their work 

- how to access ICT resources for lesson preparation 

- coffee, lunch  and staff-room procedures 

- any meetings they need to attend 

- anything they need to do before coming into school the next day/week 

 
Introducing your trainee 
 
Please remember that trainees should not be introduced to the class as ‘students’ or ‘trainee teachers’, 
even though we all know that learners will very quickly work this out, as this can undermine their status in 
the eyes of learners.  Trainees could be introduced as ‘a new teacher’ instead. 

7.6 - Working with other colleagues in the department 

 
Although it is normally good practice for trainees to work with other members of the department, 
problems have arisen when trainees have had to work with too many colleagues and/or colleagues who are 
not familiar with the Sussex partnership requirements.  It has therefore been agreed that: 

 trainees should not be directly trained* by more than three teachers in the department, (*i.e. not 
be observed by and receive professional feedback from), including the mentor.  Trainees can of 
course observe and take lessons for more than three members of the department.  NB. If other 
colleagues observe trainees formally, they must use the standardised observation schedule (see 
main handbook). Mentors should formally observe at least once a fortnight. 

 Colleagues involved in teacher training (i.e. in observing trainees, giving feedback etc.) should have 
a meeting with the mentor at the start of the academic year in order to review requirements and 
procedures. 

 Key pages of this handbook and copies of the lesson observation proforma should be photocopied 
and given to those colleagues involved in ITT. 

 At least 50% of allocated lessons in timetables should be in the mentor’s classes 
 
Clearly, restrictions imposed by timetabling may make this difficult, but mentors are urged to adhere to 
these guidelines as closely as possible, in order to provide a coherent and consistent experience for the 
trainees. 

7.7 - Approaches to Mentoring 
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Here are some detailed suggestions for integrating the trainee teacher into the timetable, not only during 
the early weeks of the placement when team teaching is essential, and teaching a whole class alone would 
be inappropriate, but also later in the placement, when traditionally the mentor has pulled out of the 
classroom and left the trainee to teach on his/her own. 
 
 
Team Teaching 
 
This is where the trainee, after perhaps a week's observation, takes a short section of the lesson, for 
example, teaching the starter or plenary. The mentor and trainee should jointly plan this several days in 
advance, giving advice on technique and warning of common pitfalls.  Afterwards, the mentor should 
encouragingly debrief the trainee, and plans should be made to continue with the team teaching with 
appropriate improvements.  This methodology is important since it avoids the common problem of giving 
the trainee a whole lesson to teach after several periods of observation, only to find that there is so much 
to criticise that the trainee feels demoralised.  Learning to teach sections of a lesson permits gradual 
progression as well as bridging the sometimes rather awkward gap between endless non-participative 
observation and whole-class teaching. 
 
 
Supported whole class teaching 
 
This can be one of the most effective methods of training during the early days of a trainee's experience.  
Essentially, the trainee takes part or all of the lesson while the mentor observes and assists as appropriate.  
Where things are not going quite so well (e.g. a group of learners are getting away with misbehaving or the 
trainee is clearly not allowing enough time to pack away), the mentor makes a discreet comment to the 
trainee. The trainee then acts on the advice.  By acting on the advice whilst teaching, trainees tend to learn 
from this experience more effectively and they feel much more confident about applying their experience 
on the next occasion when it is required. 
 
Teaching independently 
 
• Teacher A supports weaker learners, teacher B supervises the rest of the class. 
• Teacher A assists learners who have been absent and need to catch up on work missed, teacher B 

supervises the rest of the class. 
• Teacher A works with a group of more able learners (e.g. developing directorial skills), teacher B 

supervises the rest of the class. 
• Teacher A gives speaking and listening practice to a specific group of learners, teacher B supervises the 

rest of the class. 
• Teacher A conducts a small group speaking and listening assessment, teacher B supervises the rest of 

the class. 
• Teacher A takes a group of learners to another area of the school to make a video or prepare a drama 

sketch/interview; teacher B supervises the rest of the class. 
• Teacher discusses progress/reports/targets with a group of learners; teacher B supervises the rest of 

the class. 
• Teacher A deals with more 'difficult' (i.e. poor behaviour) members of the class, teacher B supervises 

the rest of the class. 
• Teacher A helps small group/individuals with intensive G.C.S.E. preparation or 'A' level, while teacher B 

works with the rest of the class. 
• The mentor teaches to the trainee's lesson plan; strengths/weaknesses that are less like to concern 

class management difficulties are then discussed in the debrief.  Trainees can learn much from this 
method. 

• Teacher A teaches while teacher B records observation data for the purposes of researching an area in 
which one or both teachers have a particular interest. 
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In addition to ensuring all trainees meet the Standards, it is vital that a mentor also differentiates the training 
to match the needs of individual trainees. Usually trainees who are struggling get a lot of support from their 
mentor. However, able trainees can be just left to get on with it. Wherever possible differentiation enables 
trainees to extend their expertise and offers them appropriate challenge. Below are some suggestions to 
mentors for challenge. Do discuss any ideas for challenge you have with your mentor and curriculum tutor. 
Both may have other good ideas. 

7.8 - Differentiation for Trainees 

 

 Intellectual challenge for the able trainee 
For example, can your trainee produce a suitable revision programme for post-sixteen examination 
classes? Alternatively, research and present to the department the latest research findings on a 
relevant aspect of drama teaching? 
 

 Pedagogical challenge for the able trainee 
For example, can your trainee present a series of lessons to the department that use a range of 
innovative learning styles such as Flipped Learning? 
 

 Subject Knowledge challenge for the able trainee 
For example, can your trainee become an ‘expert’ on a relevant area of the curriculum and provide 
background information for the department to use. 
 

 ICT challenge for able/advanced  trainee 
For example, can your trainee create a website? Set up new links with other schools? 
Produce departmental electronic systems for assessment purposes etc. 

 

   Extra support for the ‘cause for concern’ or ‘at risk’ trainee 
For example, in what areas is your trainee experiencing problems?  Can you set up a programme of 
extra support within your department to address these?  Do you need additional help from the 
university in the form of a support tutor and implementing a support plan?  If the latter, please contact 
the Drama curriculum tutor as soon as possible (see also assessment and ‘at risk’ section). 

 
7.9 - Observation and Feedback 
 
Lesson observation and feedback are probably the most important keys to the successful development of 
the trainee.  Written feedback should be given whenever possible, along with an opportunity for dialogue.  
Formal observation sessions should be carried out on the observation proformas provided (see main 
handbook). 
 
At least one observation per fortnight must be by the mentor. At least 50% of timetable must be with 
mentor’s classes to ensure suitable opportunities for observation.  
 
One of the best times to exploit honest yet encouraging, quality, constructive feedback is during the period 
in October/November when the trainee is responsible for parts of lessons only.  Mentors are then able to 
focus on one or two issues, e.g. learners talking during the register, a quiet speaking voice etc., suggest 
remedial action and then comment on the remedy in action during the next lesson.  Unless the trainee is a 
highly experienced already, observation feedback that begins only when the trainee has taken the whole 
lesson will often have too many issues to address at once and so prove daunting and demoralising from the 
trainee’s point of view. 
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It is very important to discuss the focus of your observation when planning a lesson with a trainee, even if 
your observation is to be of a general nature.  This offers the trainee more security.  Clearly, to say that you 
are going to focus on the use of resources, and then spend most of the time talking about class 
management, is not helpful. 
 
Following a consistent approach for each observation debrief helps the trainee to reflect and accept praise 
and criticism as necessary: 

 Give the trainee an opportunity to say how he/she felt the lesson had gone; 

 Start with a positive comment; 

 Try to discuss specific elements of the lesson rather than making broad generalisations; 

 Try to link comments to the standards and subject-specific evidence descriptors; 

 Make sure targets are clear, realisable and supported by suggested strategies 

 End on a note of encouragement (even if the lesson has not gone too well). 
 
Where there are serious concerns, e.g. you may have a trainee who is excellent in the classroom yet turns 
up late each day or is dressed inappropriately, it is better to discuss these concerns privately outside the 
context of the lesson observation. 
 
Please remember that trainees must be observed throughout the course. Many competent trainees tend to 
be left to their own devices and can reach a plateau around February. This category in particular needs to 
be observed and challenged (e.g. in the use of assessment, ICT etc.). Towards the end of the practice, 
observation sessions may tail off in order to allow the trainee greater autonomy, but they should not 
disappear altogether. 
 
Please try to provide opportunities for the trainee to continue to observe you and other colleagues, and to 
discuss analytically what they have observed. 
 
Finally, mentors should be aware of pastoral issues that tend to emerge in the course of such a stressful 
year.  Below are the main pastoral concerns of trainees in recent years: 
 

 Emotional problems – often due to personal circumstances 

 Financial worries – lack of grants and restricted travel allowance 

 Being expected to teach too much too soon 

 Insufficient access to resources and photocopying facilities 

 University pressures – essays and presentations 

 Lack of self-confidence when dealing with established staff 
 
7.10 Target setting  
 
Target setting is crucial to trainee development. The targets are the result of issues raised by trainee and 
mentor – between you, you negotiate what is included. 
 
Good targets are precise and have a clear focus in moving you forward. Equally important are the strategies 
to help you meet the target. It is no good saying that your target is to improve lesson starters and that the 
strategy is to improve lesson starters. 
 
 
The following questions and advice are to help you with this important area 
 
 

 Setting targets:- 
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o What is the area I need to work on? 
o What evidence have I got that there is a problem to work on? 
o Am I sure that is the real problem (e.g. poor behaviour may seem the problem, but the 

cause of the poor behaviour may be lack of clarity in your instructions, a lack of/too much 
challenge in your classes, a failure to engage learners at the start of a lesson etc.) 

o If the target seems very broad, ask why you want to focus on that area (see below) 

 

 

Broad Target  
Differentiate lessons (TS5) 
 
 
 
 
 
 
 
 
 
 
 
Improve classroom 
management (TS7) 

Possible reasons WHY? 
To ensure materials are accessible to all 
 
To identify different types of historical thinking required in 
lesson and judge how appropriate and challenging this is for 7W 
 
To identify prior knowledge and understanding so you can 
identify where to pitch the lesson 
 
To identify where the difficulties are in the lesson and provide 
scaffolded learning to overcome these 
 
 
To engage learners’ attention at the start  
 
To sustain learner interest and motivation during the main 
section of the lesson by providing shorter activities to provide 
pace 
 
To ensure that all materials are accessible to all but still present 
a challenge to motivate learners 
 
To deal with instances of learners calling out more firmly 

 
Devising strategies:- 

o These need to be practical 
o You need to be able to show that something concrete has happened (e.g., a lesson has 

been observed, notes of a discussion etc.) 
o They need to be precise 
o They need to have a clear purpose 

Below are possible examples of targets and strategies: 

Example One 

The Issue 

You are mid-way through the term. Lesson observations from your Curriculum Mentor and other 
departmental colleagues suggest that you are sometimes explaining new material rather too quickly and 
some groups of learners are becoming confused. This is confirmed by your own lesson evaluations where 
you have identified a need to plan more opportunities for revisiting and reinforcement in your lessons. Your 
mentor suggests that this is as much about assessment and learning outcomes as learners are not clear 
what they are supposed to be doing and why. You are also a bit disillusioned by the lack of learner 
responses in the classroom. 
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Target for Intervention  Strategy for Intervention 

Clearer and more thorough explanations 
appropriately paced so as to maintain learner 
concentration for longer periods. 

 

Analytical observation of two lessons by Mrs 
Teacheswell – a drama teacher in the 
department who is particularly good at 
introducing new material. 

 

Development of a wider repertoire of 
techniques for revisiting and reinforcement of 
knowledge and understanding. 

 

Your Year 9 is about to begin work on scripts. 
Whilst planning their sequence of lessons, 
devise and implement a range of techniques to 
ensure that their knowledge and 
understanding is being constantly reinforced 
to meet the minimum you require. 

 

 
Evidence that you have met this target: 

 Observation and discussion with Mrs. Teacheswell 

 Lesson plans including use of ideas gained from observation; lesson observation by the Year 9’s 
usual teacher; your self-evaluations; assessment evidence; discussion with your Curriculum 
Mentor. 

 
 

7.11 Support Plan Procedure 

 
One of the greatest challenges for a mentor is the shift of emphasis from being a ‘supportive advisor’ to a 
‘summative assessor’.  Being honest at all times with your trainee is crucial.  Liaising with the Professional 
and Curriculum tutors is also important, especially if you have any doubts about the trainee’s competence. 
 
Mentors need to use the Professional Practice Tracker and consider what the trainee be achieving for the 
relevant stage of the course:  
 
During the each half term consider if are any of the following clearly evident? 
 
a) the trainee's attendance, punctuality and dress are poor. 
b) the trainee demonstrates very little interest in, or rapport with, learners. 
c) the trainee on several occasions fails to meet deadlines with respect to reasonable requests from 

yourself or colleagues in the department (e.g. fails to prepare an activity for small group work). 
d) the trainee shows little interest in the life of the department (i.e. resources available, routines, day-

to-day procedures). 
e) the trainee fails to establish a working relationship with yourself and/or your colleagues. 
f) the trainee seems to express excessive concern about teaching an entire class. 
g) the trainee demonstrates a poor professional demeanor, often indicated by bad manners and an 

impolite attitude towards established staff. 
h) the trainee fails to respond to the professional advice given by mentors. 
i) the trainee demonstrates insufficient subject knowledge. 
 
This list is not meant to be exhaustive, but it may help new mentors in particular.  If any of the above signs 
are evident, it is important to contact the Curriculum Tutor as soon as possible.  It is better to be over-
cautious than to let problems continue until the last minute. Please use the support plan form in the main 
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handbook if you wish to put your concerns in writing.  Finally, remember that for a trainee, being put on a 
support plan may be seen as a sign of failure, so before this is done formally, it is important to discuss it 
fully with the Curriculum Tutor. 
 
 
 
 
8. Academic Assessment 
 
Whatever your prior academic performance, all assignments need to be completed to a competent level. 
To help you with this, there is a full explanation of each task and the marking criteria in the main course 
handbook. All assignments are requirements for successful completion of the course linking QTS with 
academic expectations. All assignments are opportunities to think at a deeper level about many of the 
issues we cover in university sessions, and are a vital component of good professional practice. 
 
Note that good written assignments will: 

 Be clearly and coherently presented with careful attention to technical accuracy (spelling, 
grammar, footnotes, reference list) 

 Show a clear understanding of the nature, purpose, content, structure and concepts of the 
discipline and teaching of drama, making appropriate references and links to the National 
Curriculum, 14-19 specifications, policy documents and research 

 Show evidence of reflection upon classroom experience. In particular, referring to learners’ work to 
inform observations 

 Draw upon the recommended reading about the teaching and learning of drama to critically inform 
your comments 

 Weave together theory and practice using relevant academic literature 

 Engage with literature with criticality 
 
What does weaving theory and practice mean? 
 
The assignment will contain practical examples of classroom work combined with reflective commentary. 
These can be merged or presented separately. However, within your commentary it is vital that you link 
theory and practice explicitly. This means organising your ideas around some structure or rationale. 
Sometimes it will help to draw on the theoretical ideas of others, whether this be QCA guidance, articles, 
research evidence or departmental policy.  
 
Below are examples that weave theory and practice together: 
 

 These particular examples of the uses of sources in the drama classroom demonstrate two possible 
pitfalls that can limit pupils’ learning. I observed a number of learners slipping too quickly into an 
easy identification of bias or unreliability in a source, on the basis of simplistic criteria about the 
source’s provenance. This led to countless sources being written off as unreliable. The need to 
encourage learners to construct tentative accounts based on the fragmentary and imperfect sources 
available to them has been cogently argued by Byrom (1998). Byrom demonstrates… 

 

 One of my main aims in planning for learners’ extended writing based on medieval towns was to 
help pupils to structure their answers by distinguishing between general conclusions and particular 
details. I found it extremely useful to draw on the work of Counsell (1997) in order to plan the 
sorting activity on the town gilds. Counsell argues that… 

 

 The benefits of enquiry or ‘big’ questions has been effectively demonstrated by Riley (2000). He 
states that…...Using these criteria, it becomes obvious that the reason for the poor quality of 
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learners’ work stems from a lack of clarity about the purpose of the task they were set. Therefore, 
using Riley’s ideas, a better way forward would be to… 

 
Here theory and practice are woven together in a clear and helpful way. Notice too that the commentary 
focuses very precisely on what exactly is going on in the lesson, particularly helpful is the emphasis on 
very specific conceptual areas within the subject. Bland statements that pupils found source work or 
essay writing difficult or were not motivated are not very helpful. Articulating precisely what you are 
trying to teach and the specific issues that arose will be of far greater benefit to you. 
 
 
 
 

9.0 Auditing and recording subject knowledge 

The subject knowledge audit and record incorporates considerations of content and pedagogic knowledge. 
You will be keeping a record of the ways in which you have developed your content knowledge, e.g. through 
previous study or through undertaking subject knowledge enhancement activities such as reading selected 
texts or participating in university sessions and the substantive concepts and/or issues that you have 
encountered in so doing e.g. scholarly debates in the field.  

 
You will be auditing your subject knowledge at five main points in the year, at the start of your university 
course and at the beginning and end of each PPP. You will then be recording your subject knowledge 
development regularly throughout the year.  
 
You will begin to complete the audit/record in a university session at the start of the course.  
 
You will continue to complete your audit/record in MENTOR meetings early in your School Experience in both 
of your placement schools. You will need to complete it with reference to your school’s scheme of work, the 
National Curriculum and examination specifications for the courses that your placement schools teach at 
GCSE and AS/A2. Reference copies of examination specifications are available in the library but you should 
obtain your own copies, these can be downloaded from the websites of the awarding bodies www.ocr.org.uk 
www.aqa.org.uk and www.edexcel.org.uk You should also obtain copies of past examination papers, 
examiners reports, specimen papers, mark schemes and any other support material. As part of the Reflective 
Journal you are asked to reflect upon subject knowledge development for teaching – this is formally 
reviewed ahead of every review day.   
 
The status of the subject knowledge audit and record 

This audit is not assessed as such but it does form part of the evidence base that you need to build up in 
order to prove that you have reached the required standards. Your university tutor will look at this record 
book on a regular basis. You must also share it with your MENTOR at each of your placement schools. 
Internal and external examiners and OfSTED inspectors may also wish to see it. 

Subject knowledge requirements 

You must, when assessed, demonstrate that you: 
 
Knowledge and understanding of drama and its pedagogy 

 Have a secure knowledge and understanding of their subjects/curriculum areas and related 
pedagogy to enable them to teach effectively across the age and ability range for which they are 
trained.  

Knowledge and understanding of curriculum systems 

http://www.ocr.org.uk/
http://www.aqa.org.uk/
http://www.edexcel.org.uk/
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 Know and understand the relevant statutory and non-statutory curricula and frameworks, including 
those provided through the National Strategies, for their subjects/curriculum areas, and other 
relevant initiatives applicable to the age and ability range for which they are trained.  

 Know the assessment requirements and arrangements for the subjects/curriculum areas they are 
trained to teach, including those relating to public examinations and qualifications.  

 Be aware of the professional duties of teachers and the statutory framework within which they 
work.  

 Be aware of the policies and practices of the workplace and share in collective responsibility for 
their implementation  

 
Knowledge for Teaching 

 Have a knowledge and understanding of a range of teaching, learning and behaviour management 
strategies and know how to use and adapt them, including how to personalise learning and provide 
opportunities for all learners to achieve their potential.  

 Know how to use skills in literacy, numeracy and ICT to support their teaching and wider professional 
activities. 

 
Knowledge of Children 

 Know how children and young people develop and that the progress and well-being of learners are 
affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences.  

 
Assessment of subject knowledge 
Your subject knowledge is assessed in three main ways: 
 
1. Your own self-assessment. You have to do the audit/record contained in this booklet. Since you are a 
postgraduate it is assumed that you will follow this up with any work needed and that you will assess the 
success you have.  
 
2. Informal assessment. Subject knowledge is a critical issue throughout the course and university tutors will 
use information in your audit and from the work you do in the university and in school to help you identify 
your strengths and areas in need of further development. Tutorials throughout the year will monitor your 
progress. 
 
3. Formal assessment. During each of your school experiences your University and school MENTORs will be 
helping you with your subject knowledge, for example, at the lesson planning stage of your work. You will 
have termly tutorials with your HEI tutor which will monitor your progress in developing your subject 
knowledge. Subject knowledge development will also be a focus of your weekly training session with your 
MENTOR in your placement schools. At the end of each block of school experience a profile is completed and 
an assessment is made about the quality of your subject knowledge. A statement is usually included in your 
reference about this aspect of your work. 
 
You are formally assessed on subject knowledge through the Professional Practice Profile used during your 
course. As part of the process of completing your Professional Practice 1 and 2 you will be setting targets and 
action plans for the next phase of your course and this will include issues to do with your subject knowledge. 

9.1- Guidance for completing the audit and record 

The school drama curriculum is such that there will be a huge variety in what is taught. No two schools will 
teach the same things. There are many routes through the GCSE specifications offered by the different 
examination boards and at AS/A2 the range is even greater.  
 
It is essential for you to have a detailed understanding of the areas taught in your school that learners will 
have studied prior to your taking responsibility for the group and areas that they will go on to cover after you 
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have taught them in order that you can ensure progression. It is also important that have a knowledge and 
understanding of expectations, teaching arrangements at Key Stage 1 and 2. 
 
In order to provide you with as much flexibility as possible in completing this audit and record it can be 
downloaded from CANVAS.  This will enable you to complete it electronically enabling you to adjust the 
format to ensure you have sufficient space to record all subject knowledge enhancement activities 
undertaken and notes on pedagogic applications, you will also be able to cut and paste from school schemes 
of work and examination specification requirements. You will have to print the document out regularly so 
that you have an up to date copy in your teaching file to share with school colleagues and university tutors. 
 
The following grading system should be used to help you and others assess your subject knowledge. It 
describes how you should choose the level which best describes your subject knowledge in a given area. 
The levels will be used in discussions between you and your MENTOR/university tutor. The levels are 
therefore formative (helping you to identify ways of improving) rather than summative (solely for the 
purpose of making a judgment about your performance).  
 
 
Subject Knowledge Grades for Self-Assessment 

Level 1 – MASTERING - This will be a topic at which you consider yourself to be an expert capable of making 
a distinctive contribution to a drama department, including supporting colleagues and peers.  
 
Level 2 - SECURE - It is likely that these will be topics with which you feel comfortable. If you can answer 
the question “What are the key ideas, concepts and techniques which will be necessary to get across to 
learners?” without doing too much reading, and feel confident in responding with subject related questions 
in this area then grade yourself a level 2.  
 
Level 3 – DEVELOPING - You are at Level 3 if you have a very general understanding or techniques, but 
cannot translate that into specific lessons or sequences of lessons without plenty of reading. You are very 
dependent on textbooks for ideas about questions. Your knowledge is general and lacks detail. 
 
Level 4 – EMERGING - You should grade anything which you know very little about at this level. This will be 
a topic, which, even in general terms, you would be unable to deal with learner questions. Anything graded 
at this level needs serious attention over time.  
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9.2 - Drama Subject Knowledge Development and Enhancement Audit 
 
You will be given a separate copy of this as a document for you to complete 
 

NAME:  
 

COURSE: 

Your pre-course drama background 

 

Drama qualification at 
O-level/GCSE/CSE or equivalent (Awarding body, 
date, grade) 

Subject and Areas Studied 
 

 
 
 
 

 
 
 
 
 
 

 

Relevant qualifications at A-level or equivalent 
(Include Awarding body, date, grade) 

Subject and Areas Studied 

 
 
 
 

 
 
 
 
 
 
 
 
 

 

Your first degree qualifications (Include dates and 
classification) 

Subject and Areas Studied (list each year content in 
detail) 

Year 
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Higher degree qualifications (Include dates and 
classification) 

Subject and Areas Studied  

  
 
 
 
 

 
 
Please note any further drama experience you have 
had (e.g. professional work, training etc.) 

 

 

 

 

 

 

 

 

 

 

 

 
 
Please note any particular interest you have in any 
aspect of drama 
 
 

 
 
 

 
 
Teaching experience (e.g. voluntary campaigning, 
TEFL, youth work, training colleagues, TA) 
 
 

 
 
 

 
 
Work or experience with other relevant 
professional issues (e.g. child protection and well-
being, citizenship, social diversity and inclusion, 
sustainability. This may have been at school, 
University, work or in your community) 
 
 

 
 
 

 

 

 

 

 

 

 

 
 

NAME:  COURSE: 
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CURRICULUM CONTENT/ 
TOPIC 
 
 
 
 

In
d

u
ct
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n

 s
co

re
 

P
P

1
 –

 W
e

e
k 

Tw
o

 

P
P

1
 -

 E
n

d
 

P
P

2
 –

 W
e

e
k 

Tw
o

 

P
P

2
 -

 E
n

d
 

Evidence of knowledge-base  
(e.g. University dissertation 
or module, A Level, or GCSE ) 
or details of enhancement 
(e.g. reading, course 
attended, curriculum 
session, classroom 
observation) 
 
 

Evidence of teaching 
experience 
(details of 
activity/learning/resources,  
, School i.e. PP1 or PP2 , 
class, learner ability and age 
range, date)  

Evidence of Professional 
literature and research. 

 1 – MASTERING - Knowledge/expertise in this area is a strength. 
2 – SECURE - Knowledge/expertise in this area is good i.e. appropriate for QTS. 
3 – DEVELOPING - A basic knowledge/ expertise in this area.  
4 – EMERGING - Knowledge/expertise in this area is weak/poor 

 

Pathways to KS3 

 

Understanding learners’ prior experience 
and attainment in drama at KS2 

       

Being aware of extra-curricular 
opportunities prior to KS3 

       

Have an awareness of statutory 
requirements regarding drama in the early 
key stages 

       

 

Drama in Education 

 

Background to drama in education        

Current position of drama in secondary 
education 

       

Drama in education practitioners: e.g. 
Heathcote & Hornbrook 

       

 

Theatre History and Genres 

 

Comedy, tragedy, spectacle, pastoral, ritual        

Farce        

Satire        

Greek and Roman Theatre: Aeschylus, 
Sophocles, Euripides, Aristophanes 

       

Medieval Theatre: Morality, miracle and 
mystery plays 

       

Commedia dell’arte        

Elizabethan & Jacobean Theatre: 
Shakespeare, Marlowe, Johnson etc 

       

Restoration Comedy: Wycherly, Moliere, 
Sheridan etc 

       

Melodrama        

Naturalism: English, European and 
American  

       

Epic Theatre         

Political / Agit Prop        

Expressionism: Durrenmatt, Wedekind         
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Poetic Drama: Lorca         

Theatre of the Absurd: Beckett, Ionesco        

Physical Theatre: Lecoq, Frantic 
Assembly 

       

Contemporary: Kane, Godber, Ravenhill, 
Placey 

       

Musical Theatre        

Theatre in Education: Cardboard Citizens, 
Peer Productions 

       

Television and Radio        

Multi-media         

Mask: Trestle, Strangeface        

Verbatim Theatre        

 

Practitioners 

 

Aristotle        

Konstantin Stanislavski        

Bertolt Brecht        

Antonin Artaud        

Augusto Boal        

Jerzy Grotowski        

Edward Craig        

Lee Strasberg        

Steven Berkoff        

Joan Littlewood        

Peter Brook        

Clive Barker        

Steven Berkoff        

Keith Johnstone        

Max Stafford Clark        

DV8        

Frantic Assembly        

Splendid Productions        

Complicite        

Pina Bausch        

Katie Mitchell        

 

Creating meaning in drama 

 

Acts, scenes        

Characterisation        

Climax, anti-climax        

Rhythm and pace        

Pause and silence        

Exposition, catharsis, denouement        

Hubris        

Rhetoric        

Dramatic irony        

Soliloquy        

Narrative        
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Episodic        

Split stage        

Stage directions        

Chorus        

Montage        

Song        

Alienation        

Tableau        

Semiotics        

Proxemics        

Dramatic tension        

Status        

Tension states        

Motivation         

Archetypes        

Symbolism        

 

Roles in Theatre 

 

Director, Writer, Producer, Actor, Stage 
manager, Lighting Designer, Sound 
Designer, Video Designer, Set Designer, 
Costume Designer, Make-up, Front of 
House 

       

 
 

Practical Techniques 

 

Acting. Vocal skills, physical skills, creating a 
character, working with text, working with 
rehearsal techniques, use of space, 
responding to stimulus material 

       

Directing. Building an ensemble, finding the 
concept of a play, designing, blocking, 
rehearsal techniques 

       

Design. Working with different types of 
staging, scale, colour, texture 

       

Technical. Knowledge of lighting and sound 
techniques 

       

        

Drama Forms in Education        

Writing in role        

Role on the Wall        

Town on the Wall        

Whole Group in Role        

Teacher in Role        

Improvisation - polished        

Improvisation - spontaneous        

Forum Theatre        

Thought Tracking         

Hotseating        
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Choral speech & choral action        

Mime        

Narration        

Asides        

Flashback / forward        

Marking the Moment        

Sound & Voice Collage        

Cross Cutting        

Line Stories        

Body Propping        

Conscience Alley        

Giving Witness        

Mantle of the Expert        

Unity of Response        

Stage Fighting        

Monologue        

Duologue        

Docudrama        

Essence Machines        

Other:        

        

        

        

Overall Grading Agreed/amended by 

MENTOR/MENTOR at the end of PP 

(Please sign to indicate agreement with 
trainee’s self-assessment).  

     Comment (if required) Comment (if required) 

Overall Grading Agreed/amended by 

Curriculum Tutor  

(Please initial to indicate agreement with 
trainee’s self-assessment). 

     Comment (if required) Comment (if required) 

At Induction: What do you consider to be your greatest challenge 
in terms of subject knowledge this year?  
 
 

 

At PP1: What do you consider to be your greatest challenge in 
terms of subject knowledge? 
 
 

 

At PP2: What do you consider to be your greatest challenge in 
terms of subject knowledge? 
 
 

 

At end of course: What do you consider to be your greatest 
challenge in terms of subject knowledge? 
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10. Secondary COURSE Drama - General Reading List 
Individual reading lists will be provided for each session topic to be covered. 
 
 

Drama Education 
 
Anderson, M               (2015)        Masterclass in Drama Education:               Continuum 
                                                          Transforming Teaching and Learning 
 
*Kempe, A. & 
Nicholson,H. 

(2007)  Learning to Teach Drama 11-18 (2nd 
edition) 

Continuum 

    
*Fleming, M. (2001) Teaching Drama in Primary and 

Secondary School  
David Fulton 

    
*Fleming, M. 
 
 

(2003) Starting Drama Teaching; second 
edition 

David Fulton 

*Fleming, M. (2004) Beginning Drama 11-14 David Fulton 
 

Nicholson, H. (Ed.) (2000)  Teaching Drama 11-18  Continuum 
    
*Kempe, A.& 
Ashwell, M. 

(2000)  Progression in Secondary Drama Heinemann 

 
*Neelands, J.  (2004) Beginning Drama 11-14; second 

edition 
David Fulton 

    
*Arts Council 
England 

(2003) Drama in Schools; second edition ACE 

    
National Drama  (2001) Secondary Drama Teacher's Handbook 

(2nd Edition) 1 
 

    
Baldwin, P.  (2004) With Drama in Mind Network 

Educational 
Press 

    
Bolton, G. (1998)  Acting in Classroom Drama Trentham 

Books 
    
Hornbrook, D. 
(Ed.) 

(1998) On the Subject of Drama Routledge. 

    
Hornbrook, D. (1997)  Education and Dramatic Art Routledge 
    

                                                           
1  (Available from National Drama Publications, London Drama, The Central School of Speech and Drama, Eton 
Avenue, London NW3 3HY). 
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Bowell, P.& 
Heap,S.H. 

(2001)  Planning Process Drama David Fulton 

    
Neelands, J.   (2000) Structuring Drama Work Cambridge 
    
Bunyan, P. Et al.  (2000) Cracking Drama Progression in Drama 

With English (5-16) 
NATE 

    
Johnson, L. & 
O’Neill, C (Eds.) 

(1984) Dorothy Heathcote: Collected writings 
on education and drama 
 

Hutchinson 

Somers, J. (1994) Drama in the Curriculum Cassel 
 

Bolton,G. (1984) Drama as Education Longman 
    
Davis, D. & 
Lawrence, C. 
 
Johnson, M. F 

(1986) 
 
 
(2007) 

Gavin Bolton: Selected writings on 
drama in education  
 
The Drama Teacher's Survival Guide: A 
Complete Toolkit for Theatre Arts 

Longman 
 
 
Meriwether 
Publishing 
 

    
  Content of Drama in Education 

 
 

Lewis, M. & 
Rainer, J. 

(2005) Teaching Classroom Drama and 
Theatre.  Practical projects for 
secondary schools. 

Routledge 

    
Parker, P. & 
Boardman, C. 

(2004) The Complete Guide to Successful 
Drama. 
 

Folens 

*Kempe, A.& 
Holroyd, J. 

(2004) Speaking, Listening and Drama  David Fulton 

    
Owens, A & 
Barber, K 

(2001)  Mapping Drama Carel Press 

    
O’Neill, C. (1995) Drama Worlds - a framework for 

process drama  
Heinemann 

    
Kempe, A.& 
Warner, L. 

(2004) Starting with Scripts: Dramatic 
Literature for KS3 & KS4. 2 Edition 

Nelson 
Thornes 

    
Ofsted  (1998) The Arts Inspected Heinemann 
    
Ofsted  (1999) Inspecting Subjects and Aspects 11-18 Ofsted 
    
Ofsted (2002) Inspecting Drama 11-16 Ofsted 
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Ofsted (2001) Inspecting post-16 drama and theatre 

studies. 
Ofsted 

    
DfES (2003) Key Stage 3 Drama Objectives Bank DfES 

0321/2003 
    
QCA (2003) Giving a voice: drama and speaking 

and listening activities for KS 3. 
QCA 
publications 

    
Hertrich,J. (1999) Internal report on the Inspection of 

Drama 
Ofsted 

    
McGuire, B. (2000) Student Handbook for Drama Pearson 
    
Bennathan, J. (2000) Developing Drama Skills 11-14 Heinemann 

 
 

  Drama in Primary Education  
Winston.J.& Tandy, 

M. 

(1998) Beginning Drama 4-11 David Fulton 

Winston, J. (2000) Drama, Literacy and Moral Education 

5-11 

David Fulton. 

Winston, J.  (2004) Drama and English at the Heart of the 

Curriculum 

David Fulton. 

Grainger T. & 

Cremin, M 

(2001) Resourcing Classroom Drama: 5-8 NATE 

Cremin, M.& 

Grainger, T. 

(2001)  Resourcing Classroom Drama: 8 -14    NATE 

Clipson-Boyes,S. (1998)  Drama in Primary English Teaching  David Fulton. 

 

Neelands,J. (1984) Making Sense of Drama Heinemann 

 

Readman, G & 
Lamont, G. 

(1994)  Drama A Handbook for Primary 
Teachers 

BBC 
Education 
 

Baldwin, P.& 
Fleming, K. 

(2002)  Teaching Literacy Through Drama RoutledgeFal
mer 
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Ackroyd, J. (2000) Literacy Alive Drama projects for 

literacy learning 

Hodder and 

Stoughton 

Ackroyd, J &  

 

 

Boulton, J. 

(2001)  Drama Lessons for Five to Eleven-Year-

Olds 

David Fulton 

Grugeon,E.,et.al  (1998) Teaching Speaking and Listening in the 

Primary School 

 

David Fulton 

  OTHER  
Johnstone, K. 
 
Govan, E., 
Nicholson, H. & 
Normington, K. L.  

(1981)  
 
(2007) 

Impro: Improvisation and the Theatre 
 
Making a Performance: Devising 
Histories and Contemporary Practices 

Eyre 
Methuen 
 
Routledge 

    
Frost, A. & Yarrow, 
R. 

(1990)    Improvisation in Drama Macmillan 

    
Davies, D.(Ed.) (1997) Interactive Research in Drama in 

Education 
Trentham 
Books 

    
Kempe, A.(Ed.) (1996) Drama Education and Special Needs Stanley 

Thornes 
 

Neelands,J & 
Dobson, W. 

(2000) Theatre Directions Hodder & 
Stoughton 

 
Somers, J. 

  
Drama & Theatre in Education 
Contemporary Research 
 

 
Captus 

Boal, A. (1992)  Games for Actors and Non-Actors  Routledge 
 
Taylor, P. 

 
(1996) 

 
Researching Drama and Arts Education 

 
Falmer Press 

    
    
    
    
  Theatre in Education  
    
Downing,D,et al. (2002) Acting With Intent - theatre companies 

and their education programmes 
NFER 

    
Jackson, T.(Ed)  (1993) Learning Through Theatre Routledge 
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Wooster, R. 

 
(2007) 

 
Contemporary Theatre in Education 

 
Bristol: 
Intellect 

    
  Shakespeare 

 
 

Ackroyd, J.,et al (1998) Key Shakespeare 1 Hodder & 
Stoughton 

    
Ackroyd, J.,et al  (1998) Key Shakespeare 2 Hodder & 

Stoughton 
    
Reynold P. (1991) Practical Approaches to Teaching 

Shakespeare 
OUP 

    
Devon Advisory 
Team 

 Devon Approach to Shakespeare at 
KS3 

Devon C   

    
  The Arts and Creativity  
    
Hargreaves, D. (1989)  Children and the Arts OUP 
    
Abbs, P.(Ed.) (1987) Living Powers The Arts in Education Falmer 
    
Craft, A., Jeffrey, B. 
Leibling, M. 

(2001) Creativity in Education Continuum 

    
*National Advisory 
Committee on 
Creative and 
Cultural Education  

(1999) All Our Futures: Creativity, Culture & 
Education 

DfEE 

    
Best, D. (1985).   Feeling and Reason in the Arts Allen 

&Unwin 
 
 
 

  
Formal Requirements 
 

 

*Neelands,J.& 
Dobson, W & E. 
Brown 
 

(2008) 
 

Advanced Drama and Theatre Studies 
 

Hodder & 
Murray 

O’Toole,J.& 
Haseman, B. 

(1986) Drama Wise An Introduction to GCSE 
Drama 

Heinemann 

    
*Kempe, A. 
 

(2002) 
 
(2006) 
 

The GCSE Drama Coursebook (3rd Ed.) 
 
GCSE Bitesize Drama 
 

Nelson 
Thorne 
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Kempe, A. & 
Newman, C. & 
Roblin, B. 
 
*Fielder, S. 
 
 
Rush. P 
 
 
 
Mackey, S. (Ed) 
 

 
 
(2008) 
 
 
(2004) 
 
 
 
(1997) 

 
 
AQA AS Drama and Theatre Studies: 
Student Book 
 
A Student's Guide to A2 Drama and 
Theatre Studies for the AQA 
Specification 
 
Practical Theatre - A Post-16 approach: 
A Post-16 Approach 
 

Pearson 
Education Ltd 
 
Nelson 
Thorne 
 
Rhinegold 
Publishing 
Ltd 
 
Nelson 
Thornes 

McManus, K & 
Pullen, A. 

(2009) EDEXCEL GCSE Drama Study Guide Rhinegold 
Publishing 
Ltd 
 

Gould,M,& 
Hodgkiss,L. 

(2000) The Complete GCSE Drama 
Coursebook 

Folens 

    
Webliography: Internet Sites (and follow the links to other relevant sites): 
 
www.nationaldrama.co.uk. 

www.dramamagazine.co.uk 

www.bbc.co.uk/education 

http://www.bbc.co.uk/education/subjects/zbckjxs 

https://groups.yahoo.com/neo/groups/dramalessonplans/info 

www.teachernet.gov.uk 

www.standards.dfes.gov.uk 

 
Subject Associations: 
 
http://www.nationaldrama.org.uk 
 
http://www.londondrama.org 
 

Journals: 
The Journal of National Drama: Drama. One Forum Many Voices.  
Published in spring and autumn each year. 
Research in Drama Education. 
 
Resources: 
TES drama forum 
 

http://www.nationaldrama.co.uk/
http://www.dramamagazine.co.uk/
http://www.bbc.co.uk/education
http://www.bbc.co.uk/education/subjects/zbckjxs
http://www.teachernet.gov.uk/
http://www.standards.dfes.gov.uk/
http://www.nationaldrama.org.uk/
http://www.londondrama.org/
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Other Educational Resources / Associations 
 
BERA 
NFER 
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